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Editorial ...c.vvevuvnivnnnnnnnn. &

Marsyangdi Journal is a peer-reviewed, open-access academic journal published annually
by the Research Management Committee (RMC), Marsyangdi Multiple Campus. It aims to
disseminate the findings of the recent research works undertaken by the faculties of different
campuses from the diverse disciplines - Education, Huminities and Social Sciences, and
Management. The journal is available both in print and online forms. Its online copy is indexed in
Nepjol. The publication process follows a multi-step rigorous reviews including screening, peer
reviews, author's correction, editorial reviews and proofreading.

The third volume of Marsyangdi Journal has now been in your sight consisting of
fourteen articles from the diverse field of study in the English and Nepali languages. The first
three articles in this volume are written in Nepali. In his library-based qualitative article, Dr.
Buddha Raj Khaniya, analyses cohesive markers in the discourse of Sukhasatta, an essay. The
study concludes that the use of various types of lexical cohesion and grammatical cohesion has
supported to make the essay more expressive. Similarly, Dr. Dinesh Ghimire, in the second
article, critically analyses the integrated curriculum of Grade One under the Curriculum
Development Centre. He concluded that the integration of various themes and language skills
along with the the process of learning facilitation and evaluation has made the curriculum as
effective as it has been designed to be. In the third article, Dr. Bishnu Neupane critically analysed
Maya Thakuri's story Yuddha from sociological perspectives.

In the fourth article, Narayan Prasad Aryal, Janga Bahadur Hamal, and Nirjana Bhatta
examine the impact of performance appraisal and job satisfaction on employee organisational
commitment in Nepalese commercial banks. Their quantitative study concluded that job
satisfaction and performance appraisal are the important factors affecting employees'
organisational commitment. The fourth article included in this volume by Yam Bahadur Dura and
Binod Neupane introduces thado bhaka song connecting it to its history, nature, and style. Their
writing shows how Thado Bhaka has become a source of social intercourse in Gandaki region,
especially in Dura culture and community. The study has pointed out some influences on its
originality because of the growing wave of modernisation, especially after the development of
electronic instruments.

The next two articles in this volume critically analyse English language Education and
EMI as a form of hegemony. Govinda Prasad Khanal in his article analyses how the expansion of
English has pressurised the growth of indigenous languages including Nepali, with the possibility
of the loss of indigenous properties including languages, cultures, and values. Similarly, Babita
Parajuli claims that EMI has promoted cultural hegemony in Nepal. She further reports that the
current trend of adopting English as the medium of instruction is one of the forms of cultural
hegemony as the government endorses EMI policy in the national curriculum focusing to develop
English competence as the determiner of quality education, index of socio-economic status and
the foundation of students’ career. Betendra Kumar Dahal and Yadu Prasad Gyawali's article, the
eighth in this volume, provides an overview of the use of English as a medium of instruction in
higher levels in English as a foreign language classroom. Their findings reveal that despite the
institutional practice of implementing EMI, the majority of the students in higher education have
faced various problems and challenges in learning through EMI.



The article written by Ganesh Kumar Kandel examines the integration of information and
communication technology (ICT) in education with its challenges and opportunities. His finding
reveals the necessity of integrating ICT in the education system to replace the traditional
pedagogy and offer relevant knowledge and skills to both students and teachers to better survive
in a contemporary information society. Tek Bahadur Chhetry, in his article, makes his critical
lens on how the aesthetics of art employed in the story “Pali”” does full justice in distributing the
equal burden of trauma on both the parties- Hindus and Muslims to arouse a special affect in the
minds of readers in the post-partition of 1947.

The next two articles, included in this volume, analyse the practice of inclusive education
in schools. Bhakta Shahi observes how technical and vocational schools of western Nepal have
practised inclusive education. Despite the claims made on government documents, he identifies
that many schools are unable to practise the indicators of inclusive education in the real field.
Similarly, Bishwo Mani Subedi analyses and interprets the inclusion of Dalit children in school
education through the lens of cultural difference theory.

In the article, Ram Bahadur G. C. presents the structure of the caste system as it is
manifested in the context of Nepal and discussed the pattern of social discrimination faced by the
people. Analysing caste practices in the domestic domain and community life, his article attempts
to highlight the role played by society in shaping the contents and structure of caste-based
relations. The final text, included in the journal, assesses the status of Emotional Intelligence (EI)
and organisational performance in Nepalese Commercial Banks and measures the impact (EI) of
demographic factors on EI. Hence, the quantitative study of Pradeep K.C concludes that both the
emotional intelligence and organisational performance are affective to to each-other in the
commercial banking sector.

We are grateful to Prof. Dr. Rajan Sharma, Director, International Relation of Chandigarh
University and all the faculties for their cooperation to develop a good rapport between
Marsyangdi Multiple Campus and Chandigarh University by sharing experiences and exchange
expertise between the faculties of both institutions about research and academic writing. My
sincere gratitude goes to Prof. Dr. Bal Mukunda Bhandari, Prof. Dr. Susan Acharya, Prof. Dr.
Narayan Prasad Adhikari, Dr. Nabaraj Neupane, Dr. Ramesh Prasad Sapkota, Dr. Madhu
Neupane Bastola, Dr. Uttam Poudel, Mr. Yadu Prasad Gyawali and Mr. Mohan Singh Saud for
their inspiration, constructive feedback and expertise to develop this journal in this form. The
contribution of all the authors in this volume is appreciable. We extend our warm gratitude to Mr.
Hari Prasad Baral, Chair of CMC, Mr. Hari Babu Thapa, Campus Chief and the entire team of
CMC for their inspiring suggestions. We always welcome critical comments and constructive
feedback from readers, scholars and our well-wishers so that we could make it more rigorous in
the next issue.

Editorial Board
August, 2022
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HRAfFTEr TIT=T Fe<dl Qg © GgFYTAE TG AGH JeqTANT FTTE &GET [e13uH]
g | TG dGF HE [T FGIT [TaHF GIHEIT [T T EHR F 1 A TqTT
TUTCHE STAETAE] GETFETAHT AATTHT AT & | TTH TFIGFH ATEHT HIT @A

[TaE® FIT [q9edTTT TRUF & | &l FTaHF, TTF FrE, qqiT, gaeEanT 7

<

FTITHT HATITTHT STHNE TEIGE T T, [FTIaref], TEIEeft © GieTeraar JTEear #90T

THrIGFERH TIFIT [T TRTFE &G | T FTER GEIAT [fTaRET FEad diar
FIFAHE TEIGF, HSIT HIST TTEF JEIged, d7 1T FlTE TEgF, T JI2T JIITE TIT

YUB G5 W JI0% HIST I HTESH [T 9eHERRT gfemd YeEE qAeIag 7 ds dieT
TIfaE 9T [T g=var @7 qUFr q1gwg | THUE G AT &9 SISr qgigars, are
TIST Feardl, arer sisT HEIENT GHIGYT T A FIST FIAETT FNT Greagaas I JUFT
TET | I [EAHT qE@ETT A=A GIT YU S qragEawed ad Faars #d
PR FAGT AMIT [T Feamed FArgT HT&d TRH G | TR BT qEagaed ar
[FamET T Froaaegars [qafaearag 17 eI TRFE G | TG GEIAT 7 TINT TIHE
fafi=T s TragFesd [Faerg qve, qod T TG FargT ATad TRH G |
ARESSl ¢ BT Fgd, ATHE Grgs, [augas], qeadarag, gwueg

fau af==

ATUTHT 35 967 @ &g T ARealdd g | gAY a7 9eR A g W Ay al der
el g8 | TRl Hifgs ATl Sidae H9u TR Ay g 6 dwewsl fdad
ATt o TR A &g | I9d A1 ¥ AlNealdd TaH gATe, arars, 9eTe ¥ A@gdl o
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IR FEIR Tgg, | AUl &I F1d b g ¥ Afgeatad g & | 9t aee avasTq
Tehel ATTATHT fam T AbIel g e ATT STeehl ATARHAT FATHEAT (675, | AHILS, FicTTeBaATRT
ATIRHT FaTe AT 9¢g | TA AHAGeEd drg ¥ ATHATqae AN FaeR JHEd T6 |

GATEHhT FHAT HIMFA [afq~ HITE TFges | TU-%9-0ed-eraal-guar-ara-
TT=SR-HSHIT TANT TFT o | AIHIT AIWTh I=AAH T[S 8l STHHT T a1 AGHE]
qUl f=® a7 g TWEH g | B (AUgEaed AT gAAT a7 F faun wEaH aren fgataen
feme wfeusr afveafad 7 Ggad &1 ¥ @1 TEHYET g | ATTetad S EEuHT T
TRURT AT 9 AT IO 96, T AAd qaAT-A@hel [daR TaT8 Tl g | TP AT
ATUTRT AT FXAATATS AT "IAATT Il 98, | Tel HIT elehl AT ASHAT faeeroor
T |

TEFIA [IeUurerT yRME == T FHAT AIICE (R0RY) of FEHIAT fqeeraurr
T ZAT BT & TATUHT B | I IS - “HTTRT WATT EaT Ugel FvasieR gad | ol
AN 287 MV IoRd gan © e, gwatad, Srarn, faue, afeasr, 99, ag@a 9gfd, aweT,
HaAT, IEQ9T | TN JITT ARATIT S (AT, THA, FT, #ar Afeehr arar g9eT,
BT HTT AT TGS (TT. 49-4R) | 1 (@ R099) of 9 qradepl He<d qalse &, Je T
AIEHAF T YHERF TEFITH] a9l AR IiFFT I@Tsg T S | TERT
AEFHIAATS TS fagr afeated ar sfaerr (R00Y) dgdad faeome Farg faverrare
IR™ HUX 976 faeeiuor T e fqeciuuredt 9T fasfad qus aamest S | Iad T9H
B -

TATE fIeTIurHT e ATOTRT ARTATaqeed! [Teeroo T Jgiad ATLRITHT ATATAT
o fefquer favomo ugfqemrs dmia=g | ure faeowomar o amorer fafay
fqareees faeemurar S fogms 99 e [aeev T ST E [qaTeT qTeEdr
THT, T, A T AR fawrent AT T T TGS TETEweATS hellg o
TG | TR GESHITHT @RI ¥ FRHIq faeare aehr faeewer getad gq
“@AaE B (7.3%5) |

TEFAT [AeTIIHT T=TAT A (095, . &) of FaTg [qeeldor T 915 [qeeiourer
AT T UTSH GAATCHE, FhTdueeh, A0E a1 A1l fqeciovrars arg faeeroor st = |
IAHT AR TS [AIATHT GTSH W@EU, UG (HHIET At Afedess, qredier At
HATT (TIATT TR | TR G AETH] ATTATHTHT AghdT [F9eroor Tar fawa T aqror
SR BT, |

el aegsl qghad faeeuu I I9 d@d e e Bl | IGHT qFEgh
(Cohesion) & HATIRHT HIA H@AAT MaA-ddhl ASHIT [dU0 TRTH G | AHgHATS
ATRNTE T e ATIRHAT @IS TRURT B | RAT THERT = q@aar e Hqae

faeataemeaa ((fg) @1 9T FE#d =R Eae dedl AMard Jarel [auaedT &IAT




g1 @i, 0= SN/ g@ear [TawrE GgFYT A7 3

eI I fgerdiewadr @it AN URUer arEEieTHT FHE ARCH @ o\ A" g AT
AT ofgel SeaforeR T Fgiiwder g4 Hewd el g |

segae fafw

AT AFIT TOMCHE AR TEARAAT  TAATHT AT G | fAfaewr fatae
qgHT A= TTqF qeAl AN TRUH] Aard TIrell [auaehl argaieTdr FHEeT  qUH
fafam faamTa areeEAed aRET HERT I qE@adr Meradrs SEeedWE ARl Al
TRTHT &1 | F@gdT (Hergarg grafaes Fid ATl Jiel (Hargere (Eaerad i Jeqa=iel AT
THEGF T THEE AgHAT TR AUATCHS TaH ATATHE dRH  qEaarHl TgHIT

faeeroor wivueRr @ |

AfqeT T4 AR

AgHI fTIaTureT AT == T ARTEIT (R09Y) of ATHITHT Jad IR qAHIgh
¥ FrEgAars [qUs B | GvEge Awa GrEdiAe, TS, Hiide, FENH, IAan,
giaearas, @9 3 i o FERIeRl el TR G AT TRl JEKE (e aarars
fIuepT S | TR WA (R0%Y) o (AT FRAT TSl HIAGW fewadl aghaT
fTeeiour TRET B 99 AT (0%Y) o HET B AUl [FATTHT Teehl HATH TFIGH T
TFIGHET ATTRAT ASHAT [TIATU THT B | THA (0%9) o Ui HAATAR FATHN J¥IgA ¥
FEAGHFT ATURAT TSHIAT [T9ATT b T | TZHIT [IIIUUATE T (0%9) o e
Pl AfaTd AT ST IEAHAT TEHT Al (AR T WEF FeTgY FATH TIHT THEIGT T
FHIGHF fea T [Geedu TWH B | IE@A  (0%R) ?TQ'&TQH?IF_CTHEWWI
EIGFHFT ATIRHAT F TEHIT FaeTOr TN B | SI-T (R0%Y) of T FEIGeHH] ATITCH A

fom a=fl STTaeT AgHdd AT TWE G | FI A (R095) oF AT (AEEH) T
QAT (FFIGA) BT ATGRHAT QIR T FHAh] ATl AZHAT (900 TRBT B | THA
AgHIT favaiuuret gTieder TaW ATAITATNTE HIICTH AR @Al el TEham

fareeroor IRUHT B | FEIAT Hewadl qGgHad [qeduu Ta qeEghars 9 eRTH T | Tat
FEIAT (e AT JART AU fafa= [Fiawes qragdeed Aaaiaqdrs ®ad qSadrag TH]
B, fawer aare faeamr afvusr § |

TGS . qE@IdT [HavaHT TART HUH qEeIghdly ATHINE Gragsd T HT Tweags
T g5 fopfaeer favemor s g |

STFTF FFIZF . @Al (e d ] TART AUH ATRF ArIgheedls ATadIHeE,
T, FifcAeh, AN, [AET T AT ATIRHT A0 T ATEAT [aeeTT TRUH 3, |

AEAATAE TFgF | qE@I (Hevadl TN AUH dEAias qeagheedls arde
THHT T TRTH T |
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qrfererT 9

I E TEIGFH TN

FAATHET ThR RERIE

qETATE Hel, BT, BTHIETE, W, WeTs, I, g6, A/, e

TYHATI D JEqT, AT, AT, 49, a9, @, faew, fqaer, &1 faiewars,
favreeer

REEREIEED TS, IR, AchTehl

=TS FeT, BT

qREaRE ATATRA, SATSATRAT, ATATRAT, THABEATE

qAAT EHEEHL, BTHE, (I eEHe, AR, ATT=T, T 5w,
ATRATAT

@Il aegdT RuardHs % dAlel, ATCHATAE 4 dlal, qeeArdas 99 e,

FrATE I AE, Me=gdareed 3 #fiar, Afqe=gardas R el IRERE ¥ Al T A 9
STaT T TEAT Y3 WTE rEAAHE GEEgHes YART SUH B | AT AEAAs aedes B
T FedF T kd qT GRUEE ®IAT TANT TUH T | T AR AThEE T,
TR U, AR qEE G | ATRAET IR STaied SREr, ATRsAr THEE qUA |
AT T TG, AT AT | ATRATS SUAH AEH G AL G, AP [T
HATRASET T T SCF AT | S [arqeT fopfawept qamme ¥ qramiiaereed ST
@I [Feva T TRt 3 aTR AT (O qEEaTag T "aad el G |

% TFIge | qE@IAT HaegaT fata=T [Hfaaer e qeagdes TN TUH G
| T (He=adT IR AUH 1% qeagdhes 9 ThR S

[DE] Fel Fel S
qrET afv=rHTafa Tarfar SEEIES
aral EUGED s AT
AT ElE faera® ferEeere
gl AT fareaTia=T Al aRIR T ATHE HiwR

AT Ioor@ AU THISTH @I aegdr fafa=r [iads 95 #lier Tiae qegses
TN ARl S | Fal, iRl aiv=rAudid, arel, 319, Jeal, el Sl Wiiqe YRt qa@adl
femeraT aFagerel FH TH B | ST WERET geAt @ | wfed S faarees
fauam | e fareantertr I AfRR AR GAT ATHTEHIRAR 6l BRT SR UgH awet | AT
fafig=r ferfamerr TamTaer fAaeaer TgFamiaTes WM el F=darg JTHTE S |




IS @i, 0= Sl ) g@ear [TawrE GgFIT A7 5

Fifdd qrIgd : FE@IAT Hervgdr fafa=1 Bfaaer wifde Tragses FAN TUH G |
TE [=H TN AUH Fliddh FFghes T8 TR &

ae afeer Iu7 Irq a9
I ay foem™ [REECR] T
W aﬁ-w F{Q ﬁ\
&TUTETOTHT

qEadr Heegar fafiet frfaweer 93 ofier Fiiae qrgdes TN GUH A | o9,
Afet, ad av, fae™, @HeEd, g9, aRFER, F a1, Feed Tl Fidd TARS qEadn
fTaeeTT TrTgde! BT TH T | T HATS TEFAT 3, 09 96@0 T HT qra auar 197,
TRt gt e | .. A1 fafaer TEfamer v dvageewd  q@ddr  fevad
TEHIAATATR] HTA TFI=T qaTATs AATTH B |

TASH . FHT AMTF THgeeds Sigd A= &l | ¥, A, 9f9, aY, 8ol STear
TASTheed 967 9763, JaTdel Jarael a1 aTd aidrs Uk A9l g HH Tagd | IJ&0
AT THSE®d! TARTT T9-999 G<H qSAIC 9 AI(0H THEeed qATEHds A qaaHd
SIEESA | I99 FASd AIghdae TEIgal JAArsd #gad T+ Ifad AUH gaT Aqars arq
qHIGHET TIAT AT TRUHN B | ATTHRI (09Y) o FATSARATs AXA T S(cd, F=IaT=F,
THYGH T [qUHYleE, A FASTRST ETAT IJod@ T FHISTH F&l Fiel ATIRAT @al
fa|T T qURT WA giegdeedl ATl TRUR! B | 9 [HawHr YA qUE
JATTFER 9 TR B :

EpI IS¢ T qfq

T afq ar EPEI fep

TE [RRRIE ST Ei

SE q..4 afq ... 99

@I e [t feptawesr ¥ 3fer FarsTdes TN TUHE B | I FarsTdesd

U 93, USMEAl YETEl T AR ARl SISd I TR A | FACH hed T, 91, %,
FIAT, 9, fF oATfe IR FATST g A oF=ach;, T Ui, Sedie Mg e FATSTd g |
T AT, 9, A, 9 (qAATCHE) ATfe qHIIGd QATSE g9 99 o, Tel, 9 (Jaarae), fF e
faweafass TaToTF g9 | ST, S AlfG qFaearse G g | S 7. A, 9fF. qf eI
TATF g | T WA AU TS BTHIATS T @ ATRAT R0 geadr @iy SRR T
STl TARTERT ATRAT Tog AThIgelles JUaed I @iog) | Sogehl Ui 2T eTHIaTs q@eh!
IIT &7 | AR W9Ed O BT B A TSIl UGl IAerg 9T I fatae wEd 9 el
FbT A AT g T R O el qels g AEes | L. A F e AT aeres,  we
T Mg | S7H T HRUh] =Apelld Hidd T3+ = BHT W9 HI For ohebl 0 |
TG YR AT A q@ AT U g | A9Rl @Al AT ATl FARTHT At
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Es, | T, A b qoFICHE ®TAT T Fd GAGTghdl &I FIART TUH 3 | BiX A
FATTHEEHT e ANTCHE T Bl (TIAT FATTRHT TTHT TANT TUHT B |

TR ATTATHTR FHAT TR FUH HAIT 98 a7 JaTaaicl Gragdhedl HH
TH g | B Hiqua feafqar ugd wifte sttt qravmafae af a=eet @ TR g7 |
S T8l TRET U8 a1 qEadidls arEghdl SIH eRUH § | @Al HaegHr Haad
AT HMEw TR TUX FFIGhehl HH bl G | a9 (Herwgdy fq7 qahae=r a¢r gam
HUHT AIF ATSIHE® HA Tel FAEL TRUH @ | @I (HevaAl TRE TUH Aew
ATZdHe® YH JhR G !

BTHIRS BRI CE! A, 9% E
AR q@q0 TR, RELS

a1 O HTRANY e
T TS BT Y,
1K SICEEY qdry ATRTGETY
JaRY Y Y =T
T3 SIE Ah3 ATATR A3
EIICH T3 DESSIE! A3
REICIE @3 =R 3

@I (e fafaeT fpaaepr 3 el A1fu® ATgecHe® (qaaig & TSHaF JaNT
AUH G | Havger faugasq aaR ORE 9qUE Iad AIMe ATSdHEwd  HITE

Uhlge®dls TI<H ST HIH TLH S |

AT IS T FIF AT AH ATSeHATS ATdra AN Ael A9 fa T AR TARTHT
AT "fed gy | ATERTE 3fed & wifueE st ge uar 2@y 9fq aeeie gfiteer
iy wiFwg | @19 AfTeatader TIar 9ad 9iF &1, S GEIuie g | JEHT B AT
9T ASTFT grg A¥ Jd ISR ATIRHT Teol ATHH oR0R qqard T4 qiebes; | TG el
a1 A1 ATHATETHT Aq @TATad A | qE@adT (Hevdesdl FITHT Ioid HUH Haad
AT 3MEw AT TUH B | TT AI=IAT AT TUHT AMTF ATGHEEATS ATART THHT T&qd
TRTR B o




IS @A, [0.UH L./ g@TaTr [7az#E G5FIT 79777 7

BUEEIN

GGl [FaHT FI9®! [T

it AT3eH AT

HATS ... TTERre Tl GTEEr A ST ATy A, A A Are |

BEEAECH .. AHSE ATHGEEE AN g5 A |

UILEErCa) 1 A IIEETEE T AT T |

& HicheAl .. FHLTATTTTERT FegaT A |

ATRTRHT .. JiEd SNRHT, ATRAT THET T A |

AR, .. BEIETREH g, A METST Faead | .. A ATHRAT IqaAteaH
I T 7 ATEIE: S |

LEl FIT AT IR, ATART T A |

fearrerantart Aiwazet .. TEAT | TEEE® A ASAEAT T |

AR GAT ATHTAH R

FEaar e fafa= fefaA® o e wiie Aganes qd A=A TN qUaT a3
T GEWHT | WOR ATHeATRers aaoi a T S | TS - UHHY oA WaHegen
SUSIEE TSTSIHIUH AT | A SUGIE® AW ARTHT (AU TATs | BT AAQURl qrawiH
TATHT TATIATT FEARAR GRTed A=A TAT | R [GAHIGT a7 Aradrd aar Gege Jedr 9+
AT @I als=d e Joil A Heersies | A MReR q@al g1 @iteeed | A
AT SHT @ifRed, dHefad faamaw difeves | awar wifvs sMgew A9 gEr 9 0o
TSR] ATIRHAT ol ATHeATdd T dfava |

FONT TFEIFE . ATAGIAE YA NS ATHF qHIgE Tl BT A9
=gl UM e Evs | aEard, [queardl, aaraelt S&r i argduesd Uk AT
Fera sefep fadr aMTeT #Ead TH 5 | BiY AIHNT (R09¥) o 99 ATaR T T&EeE
ATh I AT gROT UaH [qeRTg ATiaAee § qgEeTeg anrss ofol Al GHT Se
TBA (9. %) | T9 FEaA gEgar e wnr gusr i aegdseds qaeErE,
faradrandl, FATeei-aHTaed ¥ AiTaTeT ATERHAT a¥ehu TR ATt faeera TRuH 3 |
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fe o\ qregE A UeA ¥ arg fauer sie fed @ =i o werer W faerger gt
BHle ¥ TRIH! (g AR AUA A T¢F IST3T (b, |

X TG UL (AT, 0%, I ) AT THAHIS [q0T axqg® qGHET T FGER
w1 faveears fasrg yfmar thmd e (aEEdg T, ARiE T ww ars
Y GATTHAATS [qebTg TeolTheul FiehaTeT Afq= APl ®IAT fabra RIS dAiferca qfte
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TEHT drerg (quel fqeradr Siie foq Iugad W 9 d@rsdrs THd Al qaqrHT dcidd
Heed faq 99 U 3fEa |

HENTT g SUafsre faeamor @ Fem Uk AUl dremsmAET Wit fau wwEg 9% e
farrg Iuafeass HaRo ARTFT B | AHA GAZ T Az g¥elg ITAIE®A] BRI,
TqATe, AR I TIAMRIH HHAT ITLAT AR TN T4 qI1 [q9gsbas Tk @ T
T AT qiEaTT T ITARY T Tl (Gehlg ITATHE® el G | XS qATs, qerg T
Uers [9Udl Thlhd [ah™ TRIST GTddl IJUAtede®n] @y qu afead T I=an T,
oS 9 qfead T S=ary ¥ fqa@r faudier T e Iudtees W S | g,
g ¥ J@rg (99 GEagHr gy, foawn, gum, oreed, Ioeal el Hacdd Afdeatad qehe
gfaferar soad T WEH TS Grehl USET (qehlg JUAfed @bl aiavg | & aellg, Jd@rg
Treg AT e, Ug gIAiq ¥ Feede @=qar dfeq difges dur fafea afweata fo,
fafaer ofides, famr, afvaer ¥ ImeferT MIRAET GARS T TIARR T GTAE! (g ITafedas
WH T | TETE, ATE TEEl JUACTAT AT TART HUH I FAsod qu dfea ¥
IR T FTH JATSH GTAhl Ul (g IuaAfed Tehl ) | g, 9ers, oaargdl a9
FHEIGHT o8 FTARET (57 T =T ATHARHT 97 Gle= TR TR T q97 95T qradl qe?
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T 9Te% e, AdSTd T GAN TH GIAH [Gobg ITATde® ekl S | TErs 99 q¥g
3 TN ATS 9TeR, g 9Tes, o 9ok T fawgshad 5% UeH WETH SATSH @TereR
faeers SUaled TEHT B | TETS, T@ISH AN dehbl a9 qAT HIATH dgad T [aagedd T
qGT EATH ATEO T AR IS (GFE Ut WH G | A q@rs a9 aweg
qghad Srel fata s T T AT I9 T 9TeEHT qER gedArsd, Sied, I, garsT T
qfvedd T T qE e (g SUAie® e G | TSR EHT AT, ST, TQIE, d@rs
THEG TS aREel, 9 ¥ FRHE! Ife=, SAhd, Ty TaH qaqT T @TdAH [qehrg
STl IEhl B |

IHT BN [Hh1g IUATHEEH] AE [HIATS Teblepd T RTET00 T ATAAT T8 TH
qIEAFHHE! qaeAdl AT Tlchrg; TIMT TTHT IJool@ TUHT IJUATCHE® eIl Tehehl [aamdigesar
BT g9 HITHT Ie dM@wg, | TSTHAAT ool TRUHT JTATCH] [T Tehlohd @RS
TART ANAHIEATE AF YT ITH GITATH! G,

a9 gAre, AR, qAE, qAE, ddiE, ddrE, adrs, 968 e, o s 99T, ST

fqera dag Ugrg adrg, adig, Jag  Jeg  Uers, QT EISIES
EEC|FS

IREIES R 9 R 9 R 9 R 9 9 R 9 9%
At

7Y AABTATE ATIR ATaT TF TGAHTAT T1T: AT =S fqears Tebrehd AT
[Ted @MUl 3f@wg | a7 PRl (@9 9R95) AT Joof@ AU ATaRHl ARG ATTHSE
FREId, Teblpd ¥ [qeplg AAHTHT ARG [H@qe@d T e @i @l sfdwg | T9H
ATHTHT G TR qATE ¥ arad1s [q9ars 9erg ¥ «@rg faaqr 960 Tehied RIS @Iius & |
TER INTE TRTSUH! EATSl PRI ATIATT gt afd IUgad sfawg, | qa TJ9HT 9818 T
g fauer faerg Sudier a0d @ar IUIF Hitgs [Gad w7 qrafaedr e gq fF a=
T oS qUHT B | AT TEHT GAE ¥ AA1g fquE desraarAr 9y foreror siwd g adr F
AT dEg | [eprg Suaterdr auy faurg faaeereng sfteva el @ garg fadewr o
#iar, ardrg faaer 99 #lier, Jers fauer < @fiar ¥ @ [auer ) #er fHeg gudied @
TATE ¥ ATAg JAT 9QIg ¥ AEIEATE GHIH Wead [GgUsl sfgvg | g aiv a&ar faaeer
QoA=T F&I AT ¥ 15 AT hidd ®THT HIT TQIE T o@Tg J¥g TR SIIH g7 a3, |

freror ety fafer @ wiear @ oxqa dreHw AT srfad gerwdar ¥ fawrg Iudter afad
g1 T forere, faandt ¥ faww aedfa=wr Afea gefrar wRew gfwarers fasrg gester
AIUHT B | TESHBRU TR AT (el hivgd, AT_(9eh, [qeprgal Mk Feanil T IoiRd I
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GIAH! g 99 HIAT a9 G vy | A [aerg fmar staAan fag etae a9
Tfeh GTeA! g T+ 3Tl ITHT TS+, |

YA UTSAHHAT ATAATCARIHT [ATTATATE HATAR Tx FacATh, T3, THE FA,
IMEvs | AT RIAV JREHUEERT ATIRHAT T TSTFRHEB! RTETT FESIHI0 i T Giehar
FIA T TATAHRI Teehl @S, |

XA FATHIA, AWTHA fata, qtaer et afewa, METTeRE T @EdnTeRE wel
faerrg, AT #14, SAhRd, TR, A0, ATI7TT 9T G@Is, Fiaradad Hel, (oA
FF, AT AT, T, YANTCHE, THU, YIOH, @I, I=aRhal, IIeX0 FImT,
ATy [qFg ST FHGATTHE! [t TaT FESHI0 JiehaT qaaea T9 @iiTuahred qiT
gq Rreia 9e7 qoa AMEvs | T9H TR FATEITHE] AT 5T &qeh AT T el

(aY

Rrerorr Sfae o q=aTSH AravaE sfEwg |

foramt euremE UiaT ¢ A9 TeEwRHS HeTghaTs [eg UihaATe SRl ®AHT [URl dfaws,
| T&er faamdiiepr == (Portfolio) &Y ¥ TGS HAATATIF SATIT TTHT € U 3 |
TEHT AATIE GeBfTr R GaRTCA® Igedel Foared TR [AHITcHE HeATgshddrs [aardi
HATSHAD! ATIR AAH 2w | THAT HATGHAB] AR BIAT Hel Fwiirar, fafaa qor
Hifges T4, IRATSTT TAT TARTCHE P, Faeih, [qardl Hrie JgeT¥, Tared dfgeE, SieT
TRIET, W T LS HeATEHA, ATHIAhH iharars (Ul shaws | @%d qaTgirar a1 faem
HHAT HUFEEATs HATSHTHT F6sl g @IAH A 99 ANFHEE AIATST b HT THA Ioeid

TN B | AT ATIRHT gal T TSAFHHB! HeATSHA T(ehdT ITAHT T TgHU Teehl aidws | AT
AT, T@faerg G qor fa=ndies a9a Tams |
qEAHHERT T T G

AT RTETOTRT FEe] ARG 8 (BET 9-3) 1 ATl AT ST H (R0%) T HeH=T
oA T& I (TUEEd Thlehd (FFEHT SIS [ Whl fawg | X IFAT [ [quaesdrs
TR TN Y& TR el g | T8 ATEIRAT AT 5aeH [qud 3 fawawa g ®0H Tehrehd
aAHl IREwE | ATHT TRHAT TocAl HEATH AN AT IEAFHH THERN T qa s | TTAT
STHENT TaH Yiqegdn fae, Eeaasdiad, ATcHed / @AHTH] (™, TR/ EATarE,
qUT HFLIA, A [qebTg T AITEA Tl JatHie ¥ SaAIani fquesesr ae ThaeT
TAEE TAHT FoAR GEET, AN 3 GG ddT A9 GHE BAH AN AR TATKE
fraeEd! A T e [deual 8 9 THAmE T G0 araidd s |

T UTSAFHHAT GHRTSUH RTeq07 yfehar Faer Iaws; | TEHT AT ATemed (s,
FeiTaHas fgandi #fma frei 9giqes W@ g | 91 AIEsl ST qrHdEEes
fHTOT 19 ST gereTs Sire fSgue © o
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HIRST (T R00%) T AIHT (R09%) o TShd T ATARFT TgHINS T AT [T
FEAHAT FEI=AT THLT, 6T AT (AT ¥ fqeT ITANT Tea=dr Faer, Rieqor qgiq awar
THET, THhd FTIRUT ¥ [qamdier Feaaransl Adeliced ITANH a9 afdd a9
TSAHH FATIITH FATEE AT TSI TR I+, |

UTEAHTAT AT [qebrgadl URIETE diReres @ T4 Fbel sfded | & JIAT
TEd T FANA ILYICEHT AT ¥ ATARINHATH AATET IMaws | HET Tehebl faandiaT
FIHEAI, AR, SATA, TIAMY, HMcHS ATAATRT TRy ATt 6, 57 Il 9
qISTT T YANT T, fRATET b, TREG ¥ FaeAel geadr |ed Hitged qdr fatad
Fiveatad fod ST faarg eAdEs Bldd g7 99 8 d ¢ 9 999 IS G | TH FHETA
T ATewdl Tabd T ATH JoaARY, @Y T Fsod queewel faarl T fqqer 9o+, sftaa
ToR AU, A AT AREED AT, AATHE MeEEHh ITARY ST AETHATEE Il &1
ATATF IM@vs | TG gal UIEAHH [HAfaes qrafed ward [Fendl ¥ aratas fRrerorer
FEqreafqare afeusl Heqd &7 |

frepy

T UTETHH WO (qepre TETHATHT AT Teehl & | TFHT AMTe (99 T fow (faw
87) EEH Ushlohal [qhISHT T T Wire [agUual Ugws; qmafd a9 Seod HUH [qFE
IUAfE® AEEF ®IHT ITAN T ¥ faandrr afad Rred #feq g7 afaws | ade
IeT AT [a90T FEqe® (99T YgF Scd 968 AUSRET HRUT AT Tl Jravgd | A=A
TEI WETAATH] ATARAT HET Tebehl BTN (e[ FETAAT 9T faud a&qepr fer=dy fairee
FH T AR H G AT s, |

IqT UEAHTAT Jool@ ST SATCRIF ¥ AT (deh (U8 @rag T (qoawrg A=
FET FEteaa I | T e fauar Sire fausr SFF, a9 TRIATE HemHT arTEr T
¥ yiyeafe faowr sire faq o sfavs | g agiive gsoafaare e fafeer Ay
frandlewers wwara quTelr AT faereT U ETHT fauTdaesEr a4 Wit qeHATATs AT
[TATd Tl @EIHT JIR IIRUH J9 qIEFwm A AIud F&arET &R 949 &l (6 9=
e SN WUH @ | Thlhd TEAFHHAB HHSRIG] BIHT TGhl [0 & T [Fehprgare
AT faepreeT fagrea T H¥ qAT AAEASIE (GEE R g FASREE a9 TSTHHAT
TEHT AT (G TFRT Ja97d O+ 91 Hi=rd 5

T UTSAFHFT FHENT GETHATHT TEh ATHNNE TS T ETHATH T
EIHT oo g Gobebl AGQT | UTESTHTHT YART FUHT AAQq qed qdT Garaeiesed el

TART HATATS AT FAlded = TURT AT G AR AAX BATEITAT G0 TAT {eF A~ T i
ezl
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T Al o

HTerepTel, BUTGT AW (0% B 49), faandieig e vk, #Ff~age &f7eF - 19, FSATET |

e, ATIETE  (0%5), WEIHH [Ggri, (9T TR, FHSHTSl . ATy dfeddd U
fefezegad |

UTSTFHH [dbTd & (0KR), FrEeqd T@ (FET 9-3) F GBIFH, TEIR [ AUA WFR,
IETHH (BT H5 |
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JEIT ATAG GHATTITEHT HIRITHE ATACHT HIAT SFEIFE Jg FANMTT TGHl e, &7 7
TIIATIH [FIGTTIHT Fracd & | TIH T FEIT FATHT TG FIHITE TIE7T T9T AT
(FITTHE GT7, TREY) T THTH GEIETE PATSUHE & | JHIGIA BHIGsd Teeh a7 (
27) B GHSTIET AT FAld, g9 T GIEIers Id F91E [F9TTEl AT
FAZCHE F | FTHUT TGFETTH FHAT HIAT SFIF ATHT | TIHEIT (70§ %) FITGGUEHT
THEIT g FAINZ GIIHE GIa#E EGHT T FAIEEER TRUE FAHIE], FHATAT T
TgglTaTTArE FAT FIa#r &TAT g7 TUIcHE [ElEe Aaa@Er Feay T qigE & 1 JF
FITAT FETA TRUFT TIRITT [FIFEAT6l TTEITHF TOAT FATGH FTH ST 99 F=aiia
TRUFI &G | T FATHT T&IT HUB FHFIAIT FGIcA] THGTH Hod, HT, TEBT, GBI
TNAT TANTF GIATAE ST INGFTT T@T FTeqTT Faya qRvsr & | T garava
ST FHTSTH HifdeF T IFlTes TaIE7TH A4 FTFIfTF, TIFldeE T TT+0aE g8 9T
FAZTH & | Fr=T @THEISTF, GHifreE TRav9TeIg [TsUsT qrag®e RIem ¢ Aarel dredieare
AT GO TRET, JI9T, FT TTH AHTIATTE AT TaITT A~ §G7 T FLII AT
[TTT areqr Ul FaITArs FAT TG TRFN 5 | ABIAT ATF, GIHITE TITdATH
HAF TEIT 7 TFHT TT FITE THIATT FIUAE STETT [T T TF JTAGHE Tl
FHIT TEH & | T&IT FITHT [BUIAIsE ded AT FRH THISTITEAIT HIIT [T Sk, &0
7 GHIARIIET FIH FANT HUFEE THISTIAT AATTH Fleed Jeqa &7 ST FIINIT TEF
g

TSt . wvefad, B, die, GHTSTee, Wi, ArHTiedd |
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o af=

AT SR ([, 2004 MR 45, TAE R, 4R%9) ATHAATA! FHSTH ST, AT T
MATATE ATHT FATH (0T TS HATHR & | (I SiEad T GH fo=el qmqaea=are
fafsa awrerars TRIRATET AT dadidT T ATRATH THRIATTAAE  ATHeh T AT
FATHR E (TS, 3090, 9. 395) | [ITFT HATHT THFTAM FHTSTH Ticdiar J&qd TRTH 3 |
AT | T FAEMSIEH FL[eId g HA1 FAHRA (G0 4.8 040 F1 I9HHT
JrATieTer, e qar ASIAIdE TeTaTs THER AT FAT AGH Tqbl JUTSTATTATT B0
HAT I Alheg, | TS GHEFET TqTel FHTSH fawm fafwer amfae SR T
qoopal UINATNE TFvd a9 FATHT SURATT TEHl B | AIA TEd FAT FHTTIAL
fareeuure=aiia YSTld, &707 ¥ qAEReE 3itad haedl B el [THErars a9 d@hl qe 9
FATSUHR] @ | GHLTHITHT ISSUHT T FHET Giov] I&Ad ALATHR 39T &l | AqTedl
ToTel fafagdrer ARqel § ¥ T9 AAIAAT A FATSTHT e g9 fafagar o @t
TATERUIATS [EWTeTsd USeth dwehl ‘WTfd, &0 T UgTaRo’ Il [ggiedel ATaRer |
fereeroor ke g |

Afecasl FHSEA  AMETHT A<h  ATHIE  =dql T d@hed RSl ATHISE
TR TFEIRIFT A AN TGS, | TGS ATefcqe s Habl AATTH FHRAT AlMecT T
FHTSE=R] AT G ATs HATST BH ATecdd FASTAA T6d | AHEABRA
THTSHT [a2@E ISIiaedl UEs ST HIqAT J&qd Tee | Gohled GHTsiel  ATtheeedl
SE HRTE T A9EE® 99 FGHT AT TWH grg | TR ATEcaHRe AT AT
JqTches SHAHT AT TCHIEE GHISTH TIATHAATE U ool THN v | T AT
FATHER AT SHAF] g FATAT THTTTEAT AART ISA(, &0 T GAERorae=d] J=IaT el
HTTHT T T FATS ATIR AT T HATERN [0y TRTHT F |

qAFEHT THIET, TAATH AT T Ao

ATAT SEHIHT FATETH! TGH T IR HATHT JIh &0, A I FATERAR. THIEATHE
fequiie® UHT B | THH TS [FaRor MEAATavs & ¢

JUTH (R0%5) o HAT SHAR] FAEE TaTell JESHHAT AT @ T ATHI FHTS T
TEHT WA 79T gEfeusr g 9 Ag9rd drgdwsr e g 9er e, S T
TATERTH] b T Sl | AT T A (R0XY) of HAT SHLIHT HATHAT JTHI SAaw T
AT Siad [a=rehl 373 R T AR b TWH B | WA (R045) F AT ST
I g, qi¥ETNe  GHET, STAHATaSq e T aTeeio,  ARieiyer, e AT,
ATHINAE FEATal AAATH [aig Tl AT AN F [AgTHe avrdy, ArAreie TATdarar
FATHR g TAT SHABT FATHI &0, AN T TAERHT =T Tl G | ITSH (0%Y) o qAT
SEOA AN ¥ aREAreE fafag a9 wedAwE [uaasaEn EOHT EHT  ATIRI FHATH
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FATATARY TR, (AT T AAAGAHT Ll hY qqd Tl S | q08 (R0%9) o AT
SEHLHT HATHT JITh ARMITEAEE HIAasad ¥ HAH el Hee AMEUH] G, ATdrTe
TATEAT ARIRT AT & HALA FiATaread bl G A FRHI Joci@ bl G AAT &0, ST T
TATERTR] e faa=T Tl S | Tgd (R093) of HIAT SHAA AITAl FATSTH] AR
WM g Afd § ATF TUbld IAHT FATHT GIH ATGATAA AUl ARIBT AAATS
yiafafraa T B 9 FATHT YIh &0, I ¥ JATER0eh] AT ool TEHN G | S
(R0WY) of HIAT SHTHl ATHT Ufe= &5 Foreer FamesAr yoiia, &7 ¥ qiResmar & &
THT Bl | HEITS (R0%Y) I IRARATE Jad adTs+ dcde® : 4¥, we, favar ¥ faardan
yiafem fage el a1 AT AT FANR AUHT T A FAT TATSSA AebT B | fafee
(RO%Y) T ATAT TP TEATATHE Afcheaepl g aie=a &7 drer, gaream ¥ divdRar
qEerefl I T TTAT FHATTATAT o FrAbT HABIATHT AT ET THT B |

SUUTh TARIH] FHIETHT HIAT SEHAH] FATCHE FId == TH FHAT Sl ATHIISTE
faooEeq YA WRH, FF AR [AUIaE] FHNEE [deUH] a9 a9 FATdE GHTSTETEA
ATAATHT ATIRAT [FATT T Alhd FHITHI IS TRUH G | TqS TET ATAGAT T FATH!
FHTTATT IR TR AT=AF Fecaqul ¥ ATacqaul Zeiieg | 8 Teqd Joadl 77
FATHT TEAA I, &7 I qATEROTH] Tie=rd T THTSTTEATS [y TR 3 |

e faty

TRAd AR Fevd WAl AT a9 weeeHr yratges ¥ fgdee g9 ddewae
ATHITEE qghelr MRUBl G | [UTcHE ATITH S=Tehl AT T&Ad d@HT T HE FTcTehl
EIHT FATFER AT SHAF JF FATATS [ASUH B | [gciide AHATHE ST HAAT SHAFH]
FATCHE [GTAT, g HATH [q0dUo T Fiigcasdl FHTIATSHT ARG TAHbad T sl
TGUEH] TSHAT WA, TATCIEH, TR, GHTATIATCHE &b AT AAEeTTHAS
AGEEH] qGHAA, IG, AT Iqded T FTATS AATT ATHAEEH! FANT TRTH G |
I fafeq fafa= draare Il aShad T Gghiad aEdrars d9el S, TIERT ¥
& I [agreaer! YIRT RN ATedT T fq9eyur MRUeH! ) | I T@H] ATSATHE, FUATCHE
¥ faeeruTeH fafaes TRTere HhuaT qRTTH 3 |

e =

qE faehTaeRT A Ul JUAfed qUISTRl U &7 | Ugd TedAded, a9 e e
ST, T TATHHT FEETE T9 Aaeed] GHeds a9 (FEed T 99, J0%Y,
9. 930Y) | TE TeT FHISATAAH] HIATH! TFed qAT [ara= qTHINT S BRAThaATTSIer AT,
TR, ATHIISE, AIhITE TEIvdeh TRTE TN TG AATT T EAATS G
Aivg, (ARG, T %55, T R50) | H Ui ATiefcas TewTens ranfasd qmasfane & I
T BT AT TAATHT THTTATAR AT &7 | &< AUE(cAF FITHl F 7 F ATATAS TS
qIIT Eg | TAAMBR FA F FA FHTTHR] G g1 TUHT TAATH ATHIAE F9F I
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@A IE §g | ATl BATHT 9i I FHSIRT HAHTIAN, Afqars, qEhd, ATl
ARl gATT TRl dfEwg | AT FHS, LB, W@AGed T HEHEE TSTAId a1 AT ST
HAHTIATAE Heh AUT F U THAATHR Hicq ToT T G [has TR i qHTeTer

Afa=T ST BT | AY WIATE AR B T GHISTH e Wed F Fiqehl GESTE
HATTH 39T & |

FHTSIMEA FHS T AMHINE AT, AT GAERdl AATTH! ATqAE &l | TJIqe
FATSHT FEEE T fafa= ¥, S, [agwT, a9 ¥ IEfaer J7g ¥ SHleEsdl dardied
FEIFE qR AFIT Ta, | TqA ICAGHAHT AIRHAT dITHE TIT Ahide (*daid T AHEH
AAMGRATArs Se fGvg | Aecasdl THISTEAH THE ATdR IS 2l T T96 3¢9d
AT AN AIHAAT, TRATeE F¥I=d, ATATST T TEeh] TATACh! (el Tt a7 =
Tole REASITSSHl IR ekl B (A, 059, I §%) |

e ¥ TE g9 THIAFETE FAIa g THT G | AT ST (4 qeress
D gH, IR, ASANT ATEHl AT FTecd T WHl g 9 Aliecadre qiq qHTs] Jeiaa
TUH g5 AAT ATHISIS GRaaar 9fq anfecasr Sfaar sfa TH g | Afecasr aarsE
TR ATfecael (T T | AMfecd FHISTH ATTATRS! FAAT AUSR &1 (AT, I 985%, T.
93%) | FITETRT AT TIeT ATIE (9T & | Tq AT T S(ad qa7 AT T ST
fafag arer, @, =Y T AAHEEAR ATH ALITH (a0 IS | I AT qdr
FATSIHT fafqg fauwg ¥ aEET AfeUsl Faade® IqEd grgd | a9, Hd qdr I+
IREATATAR AAATT FAGATAT TRATT ATSTErSA | AT FAGAraT g4 AT aiac Aifecdest
ATFHATE ATTAH o |

aifefcas Hfaar sa=afifed agaratas Jees e, gk, sfqem, au, a9 Terq,
forerr, wefasT enfeag TS AUE TGS faqer wemed T fgvemo 1 W s | aw
ATIRAT AMfEcadl ATTT TH IRFIRT TATHT SR STATeATHT faebt (Fa@T) o Eoeeht afqet
HIIAH ATIRHAT WF FHTSAH] [qa=AT QG AT FHATATAT  FTHISE  Gaehlo
aferTer witawg, (Brardr, k0%, T q¥R) | FRIR! FHNRTEIER Aadars Qe
THTSTITEART HA AR A5 | TqHT GhEAr ], g8 T #AeH g Trsadl Hecdqul
FRTETA T8 G |

TSl STATSATHT AT T ATecdehl el Adeqd T Jgieas &9l Jeaa"
BTl aTelfer, 3fqeTasdR, TATES qa1 Mamrer EuEe Tseh a9 (F9 9535-95%3)
e giquried THISTATTATT T=IAT S, &0 ¥ GeRoaiaedl faare qareTIRe U =T
FfeForETs e WAE T WAl aACH F | O A rgieh anfecaer sfaerar
(FF 95%%) AT AETR THTATAT S, &7 T GATEROTHT ATIRHAT T Alebd ATIROM F&d
TCHT A (BT, R0%%, T q09) | faer Wi, &0 ¥ qATERuArs Alfecd eI Ut AT AT
T | FHTSITESAHT JSIId, &0 ¥ qRaeTed] FEae Adides edr & I g3 T IJ9ed
T3el 3Tkl AT Tag (3T, R0%9, T, &%) | Iqd ‘F(d, TAERY T eraF=dl aag
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fagreae yfquras T FHIAT=ATHT ATHISTE RIBITATE FRI(Fel ST @ (T ¥ A2,
063, 9. 9RY9) | Tl &¥F FEQT AT (A, ATE aAf=iehl IR T AT TATGd & TR
TGHT F T HT THG SN TAATHT T Foci@ T G | “STTTeT ¥ FHTSTRT FaehT Aqre I
AT FHATIHT FAAHT ATURAT 7 Alfecdl HATgHT THIE I I aeheaA” (B,
R0%Y, T R0Y) | E¥F AEcadR ATHT S, ATE il THT T GATERUEE qF9T JoATET
g9 ¥ Tl YA S AT UG | AlEcABRA AT Alfeicasd fasardr aifT aHTsane
FoAT AW I 68, | Allecd ATHITd FedAThl IIS AHS FATSH! ATqATh 9T 2 |
qliEgcad FATSIH! qoF qa1 HAHE H=1g G ATHeqh TWH g | TATA S 1 Tee
qTfecael i =T FTH TWHN grg T AT SHH1 bl G (871, R0%%, T 49) | GHITATS
ey fasar T aifeher ®qET ¥ Aifecaars FEISE YU ®IH] FTET TE kA G0
AEeABRA AT Fiigicdd TAMHT AR ar=iebl bl =9 IARB gg Wl AT Il
ARG | IAHT [F=RHAT AMefcdes THAT HA: AGHH] FTHISTF JTehlcAer TRl IcaTad af T
Ih afvagrel faeauttenr afefcas TRl FEr Aeddd T Ficbe | (ATt ATER S, &0
¥ TATAROTE HATATRHT FHTSTHT AAAR! AT (RO gvg) | TIATS q-Iehl AHTSTehT AR
Tt fafda fremamy . sifa, &ror ¥ ggteRr 9 aiees |

i ¥ AR

A "ear, aifeafq a1 faweyfa T faem ar gftedr gwqa T FATERS FATH
THAT TG | TFRT AT HATHRA HATAT Bl 7 Fel S, &7 T TAERIR] =AM Hq9T T |
FATHT (TTTATAR HATHT FTHINAF, ITSA1TF, Aehiqep, AfeTaperedr fafag gatazorer foeor
TRUHT &7 | ZF FATHT ATH S, &9 ¥ TAERY B | Jg HATHT (otad e, o1 T rarfares
AT @ISl T TN ATAIIR TATARITRT FEA(hl [qEATIT T GUGHT TRUH B, |

g FHATH AT TH

HIAT SEAH ‘HTHT | ARG FATASIEHT FHeId 7 4T (4.8, 040 Bl TeMhh!
AT AGEAT ol ATl FHTSTh! =T IATRUH! & | HATHAT ATHATRT AT foaar av
ool famuidied SUed [asRedl g7 | FHS Ioildls aivhl 9 b TSH ITASHN T
qf A FREEa Afeadrers a9 GUET T T TIRET a9 | ST BT GEIT B AGRT
g AR R 9 9FR G 991 IAT 9qals aXdied GeRISH ATNSA | adrarde Jrad e
I IRt A1 TocdTe T 0T 5 847 | 1 T a1 9 eqleUeH, A IUTAHT oA
arTeRT | SIfq SIm W afe goiae IR FHudtE SHl Ieids a¥ard diR TS e |
TTFRST THTHT F @I T&ad, a6 qaH Fel A9 g fF 96 IAArs STAreT dedlle [Ges |
HIHT ST B9 TEHT qTEw, | qTTars STRAT T Eehl FXT FHISTH AH q@rsd T JarsH
ASHE Frg | AR TS AT Tecl e T Il ATGIAATEN T TeAHAh] RITHT
TS | AYHERTSTH! FRTAT IA TUAearg T ToATedTs fquR qead= T ATehel Aot |
T A1 deHesr R fgearg fdeA dquft ufqe ot 9w i S0 agHerTSeRet
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TeleiaA | - [TaF ATEAERIS STARE! AFAT IAMIIT Kbl FdeR IAdls (6%
ANG | & HT A IiqelTs aarster | 9fdqer AT 1T & AT TeAq | ATeehel S R T
S FH A TG | T HAAT THEA FAAIAE A(S BiHUR ALAEGRIT Fal a1
TIR AU TS IEUR AR TGHT g7 | Tl ATHAT T ThAATE 8 Bfebeel | qeired
AT fob feam T 9ol PISTHT 881 O I de@y SISl 99 Hideg | TTHT ATH T TR
AT TS HR@AT AT T I [@0ATs ded STt G dd A o Teledhid a8

X e MU [0 Seei@ TRUH 3 |

FATHT J&IT TIHT ATHATD J@UEHA ¥ RUATHEH! Satarel A (TZel AR
e I TaTe TATUHT B | SHT A SATATHT TG SAoThl dX AT ol AGebebTel, e
AR TS [a%g ok [aRg 9 99 T9a1 FUH ATFl GIeSrare 9994 Seadd T
qiaeTE TIET 9T 99 A= ATATHT e Feehl B | Jiael A<aTs J9@RE 98k T,
T GG I FRETT W, T29 ToAT ARE®ATs Gl e%h AT TERTHT F9TaT
e, ANATs AT G 3, oA IATGH! BRETHT ATT HTe ¥ 9T TRl Qe /1
ST ETHT FHTSH! ATEAaeh JITd HATAT [T G | FrATAIIART AT AT ATRATS AR
HERTST AURT ATgFel A T, Aol AR PR PRl Ieas qrRemeR dA= faq
T, AT Tl FIT ATATH TwGT FAA el ATAT AT, T Frcifa ATeFet I aATed AT,
Al ATHIT AT W1d A<h TRl RR GG AT AIHH, afd Fear gifHr
AT THIAUHT, ATH RIETT AN AUHA A GCATHHR] Al ATgA diqars aRER
TERTTH], 9fq TATIATS AT THATR! RN AT I TIR TR T3 ST aeard] FHTSTh!
qrATdd Jrdehl IIUTE HATHT TRUS! B | AThH TIAT HISMHT aF HUH[, AT ATHAT qaA
JATH THT, AR FAHR TN T qie ATHeATs TRIETH AGHLMIAT TATST GIoTehT G |
ARSTET #A1 ANIEE AT Al ATHE AIgATE aedleshd  gqudehl FT TAHT ATHArT
JATTHT Bl | FEHITHT, THABIH! GEATT T3 @G ¥ X T FA0 99 geg, qv dfeqel
HTHT TEOc JIUAHHT AT, ATHT TGt AN TATeTs AGT-JaTl HRAT SATge TR T
qfqeT emts, afadl gEgrdfder @it AN ufq weferenfe afeed 9w areatas qer
FfecAbrdl fa= HATHT J&Iq TRTHT G |

FATFRERT ARATS Aichebl FAHT S@TSA RITeTa ¥ =Aqaeiiel GeeRiiel SAre TRaH
T | TH FAHT Y FEAT FHSR, W4T, ¥ @A @lor HEcarhlall @reel g | 139
TS Ted T & STagr. a¥ RIfed Aréel @l gfdars T euelihdig Famar ey
TRURT TETGUHT B | FATAT XA ATe[el GHbB! ATSHT AT IRRATS STIRT 9 @roil g
FTH TR G | IHbI FAABT FAHT FATHT G IST2Uh G | TRl Tl STaTh FHISTA qdl
wmefer farferes amEcier famae TRguaT B |
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g FAWT AMqe! e I fagamor

FHATHT FHATHERA T BIAT 1T Joold bl TUT THb! ATIRAT T G THT ITehl
NI FATEE ¥ AT @A, AU, FEPR dAlaedls AR J= Mg | dliecd FHTSTEH
SATTTe®ed! Telaedehl ATIR T JHET [TARAT AEcd J@q TSl Afchadl AT HIedTE II
gred, AT GHTSAHT Gl TAFAE GIF @ AT | IART (qARA AGFF THFAT
FHSIHT ST T IAEEH FdeR qI1 AR JAEEE Allecdh] o1 TUH g5 (&1,
R0%%, 9. %) | GSIidars Alfecasdl HISETEA [qeauorel yHE daR Jlawg | TH9HR
AT GATIAATS ATTEcel TSI HATTHT AT TIST TeITH [q0epT &GAT AU S |
JZ FATHT J&IA ST 16U T [qeepl [aeeiuor s anr TRuH §

T AeTe®
qeg @ FA FHET FAT AT Gregd AT AeHRe® (4. 92) 7
AET X IHATS IAHT Toilel Afd F FWRIT qafd G ATHT Araradr, ardiarg ¥ ATdeResd @i

AT FEATSH ATEST (4. R0) |

AET 3 IUHT G JAHT WIANGAT, WIEAfEEE qae IUbT TR ®G T AR TR JLET
e T (g 39) |

AT ¥ IHb! TR [qUTAT IUH ERFEE AT aled, TRIHAEEA FHA (SET A a1 (4. 9) |

e ¥ fqHTE gedHeata T ear § fauE, @ #R ev qadrg garer 9eaddl fadr 9w fqur
fafeg ®or o1 21 smRAT difra o

ey & 99 fader #3 wfe wfdd aMEr dRUR STREST USaT AigwEl REF THHT AT ST
T T FT, T T T MAT HeATs =] AT favarg g a7 fav a2
fedrer /=T (9. W) |

AT @ Y AT HLTATE T Hebal AT SR ATTATIIIT FRT HAAT e TebTIehl ATEAT AR
FT GATT ®IAT H [qHIeE e fa0 | cafq A @red, | e qutq @xre Aad
WH G A TG T G a9 fad av yiaeaear i 7 agwe @i
TUHT ATTHTE TR AT 07 Tobe TEHT FT (3. %) |

e & A AP ATETATTR! FRU TGT AT Aeaeraed Tl Gedie I Tl FITeL
R At A= (T R9) |

IEIEEH! (AT

AT AT ATSHSEEHT FEMT FRA 90 &=t Gl arl 9IOH aarsusl & | HAHl I&id
QXY GTAAT ST GG AFANE @bl JaTel SATcerl Jaid s@rsuel 3 |

qET R AT AT, ATATATS, ATARR A9TEAT SATcehl TSR IHT ITId S |

qeg 3 AT A, AEdtedie® Tqel Sqe GedRie] ®TAT FATH JTET B |

qe ¥ AT URHE® qdl TRAAEE AATCAl ATMAHT TEeANIR! ®IAT JURAT B | AT T qadrs
fae U@ W auaT =T g AL qedl e T, =T foaq areer 39 | gt
ARATE AT ST HTS AT ®IHT J1 fqusr B |
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qeg A G R qewers aErEE TRudr @7 | afae qeimT g wEeir @ {6 9y St IRre
T IHHT F FHAN AMGUINS, TAPT TG HT el S TRISST ST @Idl aTgegs, | A
T THTATS gTeT 9 9f fqepr Sl geaelts IO Ava AESH], JTRAT AT AHd TG
T3l FaR Il et fHate TRl T2+ U g |

qET % AT AT (ARATE) FEHR ST HIGTHT GTATHT FHTHE a1l afek Ao HT [qeard TS,
WREH T, dediaedrdl (a1 =T el SIfael el aT J&dqd 3 |

QT O AT T Ul AT ATl TR Fhed ¥ @XE g 9fd ary 9w S9d Ied TS
9T YT TAT ATSHIS AT AT T & AR 3 |

qET & /T FraAEated ST GEHRIRT STHT =T TRUH 3 |

THIFR g FATHT FATAl FATSHT AT A0 T FHHAT SH TEAT HATHT T2 T
Aige @t [ "= 3 Yl TR IRl G | 9 Ygdd Aiedrdals ede@l gred e,
YARTET HGH A A, FedTH A BRG] AT 3 G FATHT T&dd & | Tal 9aqed T

TeATATs Gralld SIHTS AR ATRT, ITARET ATHAT bl T3 (ATE) ¥ G TFART giord HTH
TN G | TITAT ST [ Jardel TewRIes HATAT ATTHN S |

g FUTHT &l qfg=m T fayawor

Aifecr T JHA AR IARUFT g78 IS ATEcadT A a1 FaAThRewd AR
Ao afreres WUE g | ATElTE wHaw derEaTe AT sfwerd TaT A aer
THIFT ATHTEEFR! FqaedT Afqeah TEs (08T, a9 985%, 9. R¥) | 96 qqaR H
fAf=rq THaer qrATE gaar a1 aRfeafqd AiecdRel Idqqr THEd AUH g AadTs
TP ATHT FHTHATRT ah g | TAIFR Alfecadrs 0T qaT TN Gfqeq qw
qichreg, | AfecAPRA ATh SAT=bl THAR! Fid(awe AEdAT IARP! greg A FT Teb qTcAreal
T Pl ATEATR] AT & IT8T qT3A Ficbrg, | T&AT AT g PR THIA ATGHT ATIA
AT RPN &7 | A Alfefcd® Flqhl ARSI HIUATE AATTHT FARI AT &0 4T
TRTRT AAIATE AT AATART TIT @G0T AIHH 2w, | J§ FATAT IXqd &TRT
Qeees T (qehl (qeeloor (R TRus &

HUATA 9iedes

e g R fafagert af geer At e e 89 (790 9%) 7

qrEm R AEEdr #RAT fhd 9R RRedgrs ¢ 9R AT Hems 91 AnAd" &7 | 9T A9Usl T H
TTE T T ST 9 qI AT FRE%s TSl Hd g ¥ A Hdie ISIeiarg,
(9. 9%) |

AET 3 HATS Folol G STPATSH A aAHT TraAT HAE ATheTs avhl Siead | el favdes
FXTS TATE TAR I G Tebebl G T T 9T (9. 30) |

Qe ¥ T B AR I, FAH qhg AN AIHT fbT §R e, ¢ SaneTg SRl ®9IHT 9T
B XS ®IHT WIHR TR T ATHT Fed Ta T | HATs TIEHT H THRB! TAET 5,
T AT AT T SETET 5 e g (3. R0) |
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HaTE q Fafcar 9w gR G A9 U9 | R argdls 98 AT g A | fa8 qu
o1 farafeg SUA F THRT AT THET THE AT (T 0) |
qug facg T | fag U a9 fod SR T I TP BV AGATAGATERT TSI

SaH fag qUH SR AVt =fE AT AfAANA AT GATST T8Y ARl F R BITHT

>

IAF! fa8 AUHT THT TY G oI ARAT AT IHbT AT ATHT § AT M@ | GRar<ar

W] I Fael FeedTe T ¥ TRA fasioserel S=ms= T¢ (9. =9) |
SIFA IAB THATATS FIE(S B THRH @I I, 0T 3, TR A4 (T, =9) |
(

S ARFR Il TeleTs e T HT i fafqe STaey Fal Srars= ol (4. 39-3%) |

FAS AT FAHT THMT F THRH T g TA9H, T HAIT ST G @IATAS |
SETSH el [T | @ R Fv GaaT Shmar (4. I3) |
AT IH THA SIS AERIST A, “THISF qIE ATHATS ATl Fal AXTH]

B3 | I% FET FHT g T AT @R g, T AT fobet 7T 77 (T ) |

Serafg, SeeRel SATE TF ol f4dT, < oY Fedr gHeEe @ash 94T (7. J) |

A FARHT EHIET YEged WIMEE® B, W9HT k4 | gadd a¥ I SHIEwS
FITAREHT B, ATATHT Hoed TLH G | T8 IR AT (. I3) |

T AT &0 TeHATer T TeEe® Tsh aWY SHHl GIATHT a9vh 9 g=al IaadTg (7. 3) |
AT AT ATHT HATHEAT U7 T G ATLAATH T TeAHAR] TROHT el f3T (4. ) |
AT af FoaeaT A IqA Tlars Sieed] Jel A1d HeRTSHe! STl [k 7R
IS | T 9158 U9 T Arerdl fag S Ioil y&aTd qR | ATiay Igels qid dvareer

AT, ETHN g¥ T AR araTar | (47 9ol Fedrsg a9l & gaqaHr ard
foq R FdeA g AT X 9T gAR IeAATAT quel faUT geeraTs @Erdi st

ST 9fq gel AT Toirars 9T dfger gaee fquar g fadere @) fas

AT ATHT =g @167 @dHT e ATHT TERTAT 999+ @rsdl (¥l #arg av
fTHIeTe ATeT 999 &1, § 997 &89 A9 &, fS9al 799 (4. %) |

TS fqUerg g qel, qTHd qear el WA g8 Atad g W av 3R faemeen
HATEHHT FTHTSIIT ATqT g F FRO G, [Fas quIoTehr (AT arfiand 9ot 21 ¥

forcrepr aveer fadfl AEAERTT a7k # aRUTHT E¥F aXAE [q drErd 8¢, YodE
AT fadr e T | faer @& § 4= g™ = (9 9) |

qrEq Y
qET
THAFIIT FHMGT U faadr (9. 39) |
qE 9
TErST gl fagd (7. *9) |
q7ed ©
72T faozr == g aredr (30 %9) |
qreEg <
qreg qo
qreT 19
qrE 9%
qrEg 93
qreg 9%
e Y
qTET 9%
Qe 0
e 9=
@ 2 R P 7 (g R3) 1
qre 99
(. R3-RY) |
qreg Ro
EIT ASAT U TIaT WA AT ) |
qrET Y
qreg R
YT WATAeRaT 7 ETHT GHISTHT IaUH g (7. R¥) |
qrET <3
qET ¥

foram @a qa@ar ¥ fauT HeRIOAeg ATRAT ATCHETA TRl fAT HeT | el HUfd ST
ATSGAT T h OIS T gl IR Feehl 90 Fer | @ 99 T TA Haol faar =i |
FRor faudr #= fagarer fagR faar | afe anelr TR fader garg aifrreor et ot |
fafieg for 837 SSelfrasr fagar 9F e ot aR AReTs EFarEad & T 39
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qreq R4

qIET %

qeg e

qreg g

qrEg %

qeg 0

qeT

qreEd IR

qreEg 33

qred 3%

qred 3%

AfeTcaaTs qETEEET TAICR T @iod [qUT SRS gafdel & AT 9T JHI T
ferefier weme gAmT I @At | aedar gg "etaswar ¥ fasd aae faue i i @
T g ey ¢ faefiens &= ored|r tger Ater w29 91 ¢ i ok g (g R9-R) |
foefrer weher fodr e, W AT eTeESirerd T Seuieqy |iToe fqwiel fergemaer SirerAr
HE g, TR T HE aed | 7 Uger Rifd 9y g (9 39 |

frar &7 el EFarergs Tl fqEfeT qaeE awdge Afeeedl A | gme s
qeATRT At 9T ATRATE TR ST aTerhT T fawier | o9 FRO gAsdeHl TerT
feuz o afq ot gitra ARTERTEET qUT T gaeT TR i e (g jw) |

H TqT 9T HT HeATs AT Aga=araray favara g 9wy fad a7 fqeier \mer | a9
0T eTemy fob... el TR AR =T a8 ofa | b faEr 8 et wr
T @ A1g a9l S A 9| W g% feAaen @aR "ers @9 gan
qITdTeREt AT, AaTs [ eI R R TG (4. [U-R%) |

Far T 9iq fader wg oy angeet Swer e e et v der faw
AEATs AAFR THl 90 | fader faar &30 AAreaal a7 o¥e THRS dqaaraqd
TYeRT Rl T AT A TSl Uk o WA ST, caquis, fae TRAr aeer | e
7 fagr argwr @@ Ayl S= A quet fad @R fader o arger amefratesr
PO &1 ATehl GraATA(a (e THIdll qeaTd YT TIXehl JAER0 B oAt s ‘Hellg

ARSI quT favara @, Seisr amfrars arat 99 9@ 9iF 2T = gd @ THd
ferdt (7. R9) |
7 fagr srafgearaars drgd @eed | e R AYEETE el el RIGHT FEd qi

AT T T TR A BT HOQUETS favawd fav | g e #o fawr @y S
o ¥ ¥ fadrET e

F AT ATHFT BTTHT el T T FeTa feadll, e S=arer e /fay &=ar af sirsar e
Ffae AP SR AT HA T AAT ATH &1 AR T@TSe ARFER T SASHETE GEraed
T AT | T A ATYHT (bl T IHPT TAATATE THF FATHT (95 (T 35) |
fietTs a=aT =feUerr B 28T 7 2, Gl A9Uhl ATGHTSHTS qarol §ell TS v [qurer e
fareeT AT | T ok AgeTes || 9 AT GhaF AT @R e I 9T (9. %) |
AT AT WX Tk AT @M TF FF Il Tgel Fasdl FART AR Teres g7 |
A 9 FATE A TS e, PR 9 9ol a¥vd qard @l el Hiav
Ty fb fF fer & faufaer agd a0 T 2SI IR ETAHT SEET EHET |
IUHT ETAATE FEART TEAT T T FeT G SHashAml (I, R5-3%) |

‘SR T | T AR JAEGATS AT BIAGUL FATR AR MR . AAE L A
e iU @1 A1g dfay 9¢dr | S9Ale IRRAH M § FeioR TR, dX wEdl
1= | FRT SATfevare aw=s [ (4. %) |

T T ATerER 7 AHRT e qrEvel Arget @ Haaan ded Y 6E | a7 faH a9
FET FIATRAT TSGR FI=TT 7T SwT fefevesr faar (7.32) |

g A fader B3 Aafe I TR Aeeds yRard @, S gAY W e 9ol fad |
FHTSTHT AT AT G0 THIT T N ¥ ATHT JAT gogy GRT ITHebT (HieT fairer
AT TATATE TRIETH AGHAIAT FATIT @I @al (. %) |
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qred 3%

qreg 39
qed 35
qTeEg 3%

qreq ¥ o

fegad®r @ a% & ufq &, &1 =me fad ool 7 fee ae, seer faur gear 9t T
fafer wuzwe sgwenta aAren fav afuer fadeg 991 gt g w99 fa
ATEREFT ATIR T T 27 T TAT AT T IT T [AfRT AT qeirars /17 &g,
AT STFAETAT ATHIATE THT IRIETH! FTEHT gATSH 919 g 949 (. 33-30) |

farepe 5 foadierg | faul qewer T8 Fog & |

o1t faer At sty faH #fa ghe i@ faar (g 30) |

AT IR ST WA IeTE AT [T AeATS ATl ATRET oo U Wb @ ad #
T 99 (9T ATSTATeTe dedded aRiad g (9. 30) |

STeg A% gt A O g faHiens 89 a9 IERE AR | guads WET agdr o
qur 9f TR | HeTs 9 AT aY WAl e BAThl AT @ | H OGHISTR A
ferdier ITERTERr Ape @R =AY fOHT a9 w9 I@reT g | Heg favara @, He
IRET TR T JGHT da9 9 T Tt g1 I (4. 30) |

qregeed! fayeryor

qreg q

qQEd R

qQET 3

qrea ¥

BIEZIRY

qreEd <

qrer ©

qed ©

~

T AR AURT qIT TG GHIGFT qiq (6T FARTRl, FEarar a¥edl Tael &0 STl
JANT U 3 |

AT GfT-TT AT THIHRET G @ afeheg | 9 qeirafa aeare T 47 6 9w
TEAT NS TEHT AT AR A G ok g A fAER g=qd T fAuT A g o

HT FHISTHT Foiol IS T T TP qF G FLHT AR [q9arg A9, TH T
B | AT AANERT THTSTRT FRel IAAT i A0 THATE AARH] qIT qTH AGH FT I
FATTHT B |

AT gl afddTs AT aTeehl SUHT gwaldol @l Gl @leiliad [geard qu qfd
=fe a7 fammea=r a1 queer g 7@ ofqerg aeRtse B9 3 g &8 gy
A O T9T F G qGT T YT T AfRST IFRT GSTHT AN a9 g I Toilebl =
TET <h ATH G, |

AT FEATIIS FHISTH A& &S GRIGT =MEAT T, T ATREATS HAT T T AT
B | AT WIS A X ATH G & T IHAT G | AT FHAIAT @I T IS
qEHT STEd G DI B |

a1 fag 9us Uk quEEy ofqueitad &d WEMEfas T9UET qa7 SHee  erhgdr,
THTETHTE WA [odTeead! &l g=aw AU G |

AT SAAF TRTEEIs U ATATTAT GeATS TeX aNg, | T&] HATH FeART Ardrers i
TTET TEX ATTHT BT TATSTHT G | Tet 9id Afeqarene fgar s==n afvaamg a1 AeuH g,
ToTE [SgUH 3 |

a1 a8 9T Ubgs a9 Ay ofq I SRETe % e qetguds faer agg S,
fafaer femifaoroly @& g7 g | 79 ditarwr ofq sfearere awam T BT as
Tefauam T F=T & TUH F |
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qreg |

qreg 90

qreEg 99

qred 9%

qred 93

qeg 9%

qreg Q%

qred 9%

qre e

qeEd 95

qre 9]

qreEa R

qred 9

A1 a8 qUHr A9 FEGE G T TG B A0 Aet@uel qar giearar fafae
Sreptfemaoly g9 aredfs g9 AT Feolle T STaehal i TTH T |

AT STHERA ST TR, THTHT B @I AHTHT, Trlld TeH 0T Tl F TR, Fel THT
qfdd T T ATTH G |

AT Y qATH @ iUl G | 9dd THdrs Had TR [ a9 JqTFE @il
T3 fafa=r eraevsret TR TRT IET T |

HT FRAT STEHTGTHT 91 T IeiT gl aRTas] 21 875 | @id @ 99 9 FAH g9 995 A%
EHT GAISTHT 970 § @i g fF 9 @il Ty, SS9 @id qURl 3@Teeg | TEUAT i
FHASN & a3, A TF BTS20 TP TAR ga | HATHT 919 STHIEwd qiaar gie
qUFT Gha TEGA X AT R F SSATTHT G a7 IqA T FIICTS TR TN G, AT
T A F TAR A |

AT TIE FHAWER ARG AHeAfE TR @ 1 uiqers SR, dety garey fewere
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Abstract

The purpose of this paper is to examine the impact of performance appraisal and job satisfaction
on employee organizational commitment in Nepalese commercial banks. The primary data has
been used to assess the opinions of the respondents through structured questionnaires
constituting Likert items. The survey is based on 172 respondents, which represents 78 percent
response of the total efforts made to collect samples from 16 commercial banks of Nepal.
Descriptive and causal research designs have been employed in this study. The Pearson
correlation coefficient has been used to analyze the relationship whereas the multiple linear
regression models have been used for examining the significance and impacts of performance
appraisal and job satisfaction on employee organizational commitment in the commercial banks
of Nepal. The result reveals that performance appraisal and job satisfaction are positively related
to employee organizational commitment. The study, therefore, concludes that job satisfaction and
performance appraisal are the important factors affecting employees' organizational
commitment. As this study is confined to commercial banks only, future studies can consider other
banking institutions, and among employees’ profile and human resource management factors as
well.

Keywords: commercial banks, job satisfaction, organizational commitment, performance
appraisal

Introduction

Performance appraisal is a key term in human resource management function which is
viewed as a subset of performance management. Rao (2005) argued that performance appraisal is
a method of evaluating the working behavior of the employee. Additionally, procedural and
interactional justice was found to have a positive relationship with appraisal, satisfaction and
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motivation (Selvarajan & Cloninger, 2011). If employees feel that the decisions are fair, they
would respond with commitment, higher satisfaction and would be more willing to involve in
extra-role behavior (Colquitt et al., 2001). Similarly, Cook et al. (2004) argued that the evaluation
performance will not be effective if it is perceived as unfair by those involved in the evaluation
process. Since employees’ perception of justice is important to the performance outcomes,
management of the organizations was advised to have the ability to change the employees’
perception of the performance evaluation (Tang et al., 1996). In the opinion of Armstrong (2009),
“a performance appraisal is a tool for looking forward to what needs to be done by people in the
organization in order to achieve the purpose of the job”. An organization implements the
performance appraisal system to allocate rewards for the employee, provide development advice
as well as obtain their perspectives, and justice perceptions about their jobs, department,
managers, and organization (Seldon et al., 2001).

Sendogdu et al. (2013) evidenced that there is a strong and statistically positive
association between training, either in multiple functions or on job skills, and organizational
commitment. Naqvi and Bashir (2015) revealed that there exists a significant and positive
correlation between human resource practices and organizational commitment. Hassan and
Mahmood (2016) found a positive relationship between HRM practices (training and
development, performance appraisal and compensation) and organizational commitment. The
overall results indicate that employees who are satisfied with HRM practices are committed to the
organization. Compensation is considered a more important variable in fostering organizational
commitment. Formal and informal training strategies adopted by organizations are helpful to
develop committed and professional employees. Further, the study revealed performance
appraisal as one of the important factors which has a positive impact on organizational
commitment. Rizal et al. (2014) concluded that compensation cannot directly improve employee
performance rather it increases motivation and strengthens the organizational commitment.

A performance appraisal system should be used as an employee development tool to
identify areas of skill and ability deficiency to improve focus for training and development,
because the possession of appropriate skills and abilities are the key elements in improving
individual performance (Fisher et al., 1997). The role of human resources includes job design,
human resource planning, performance appraisal, recruitment and selection, compensation and
employee relations (Derven, 1990). Ahamad and Schroeder (2003) found that organizational
commitment is an indicator that testifies whether the human resource management practices
employed in an organization are able to foster psychological links between organizational and
employee goals. This is an intangible outcome of a human resource management system and is
important in retaining employees and exploiting their potential to the fullest extent over time. HR
practices contribute to the organization’s bottom-line areas such as recruitment, selection,
training, development and performance appraisal, which should be consistent, integrated and
strategically focused. Daoanis (2012) revealed that the performance appraisal system strongly
affects the commitment of employees in both positive and negative ways.
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Organizational commitment refers to an emotional attachment. Employee beliefs and
values regarding their job and role in the organization measure their organizational commitment
(Swailes, 2002). It is defined as a willingness to participate and contribute to the goals of the
organization. The level of employee understanding and their commitment level in operations will
be higher with strong supervision from their current employers (Okpara, 2004). Organizational
commitment can be interpreted as the employee’s long-term relationship and intention to stay in
the workplace along with an unshakable belief in the goals and objectives of his/her organization,
followed by a devoted effort to reach these goals (Porter et al., 1974). These perceptions depend
on the manager or supervisor’s actions and behaviors toward the employee. If performance
appraisals are perceived as unfair, therefore, the benefits can diminish rather than enhance
employees’ positive attitudes and performance (Thomas & Bretz, 1994). Specifically, the
perceptions of procedural unfairness can adversely affect employees’ organizational commitment,
job satisfaction, trust in management, performance as well as their work-related stress,
organizational citizenship behavior, theft, and inclination to litigate against their employer.

In context of Nepal, Pandey (2008) revealed a significant positive relationship among the
components such as personal benefits, career benefits and job-related benefits of training and
commitment in Nepalese banks. Likewise, Chapagain (2011) showed the positive relationship
between employee’s participation and job satisfaction in Nepalese commercial banks. Similarly,
Pandey (2015) concluded that employee participation is positively correlated to employee job
satisfaction, employee fairness perception and organizational commitment. In the same way,
Mishra and Shrestha (2015) found that there is a positive significant influence of organizational
commitment on their performance. The empirical evidences in the context of other countries and
in Nepal show several factors influencing the organizational commitment. This study is mainly
aimed at examining the impacts of performance appraisal and job satisfaction on organizational
commitment in Nepalese commercial banking sector.

Literature Review

The goal approach theory states that the organizational performance is the ability of the
organization to achieve its goals. Goal achievement is one of the essential criteria to identify the
performance of an organization. Concerning the achievement or non-achievement of
organizations’ objectives and gals, frequent assessments carried out as Etzioni’s (1960) beliefs.
However, in Etzioni’s (1960) suggestion, the resources that an organization needs to achieve its
objectives and aspirations were not taken into consideration. Some other researchers, for instance,
Chandler (1962) and Thompson (1967), nurtured an idea of organizational performance similar to
that of Etzioni (1960). Cherrington (1989) defined organizational performance as a concept of
success or effectiveness of an organization, and as an indication of the organizational manner that
it is performing effectively to achieve its objectives effectively. Likewise, Didier (2002) believes
that the performance consists of “achieving the goals that were given to you in a convergence of
enterprise orientations.” In his opinion, performance is not a mere finding of the outcome, but
rather it is the result of a comparison between the outcome and the objective. Organizational
performance reflects the ability of an organization to fulfill its shareholders’ desires and survive
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in the market (Griffin, 2003). Also, organizational performance is known as the outcome of the
actions or activities, which members of organizations carried out to measure how well an
organization has accomplished its objectives (Chung, R-G., & Lo, 2007; Ho, 2008). So, the
researchers argue that the ultimate criterion of organizational performance is its growth and long-
term survival. So, what these definitions had in common was the effectiveness or realization of
the objective component of organizational performance.

Armstrong (2009) evidenced that staff performance appraisals establish individual
training needs and enable organization to identify training needs analysis and planning. The
impact of human resource management (HRM) practices can create comparative advantage for
the organizational performance when organizational commitment matters (Jehad & Farzana,
2011). Ray and Ray (2011) investigated the factors like performance appraisal, participation in
decision making, training and development, empowerment, compensation influencing human
resource management (HR) practices have significant association with job satisfaction. In
addition, performance appraisals, participation in decision making are found to have high positive
impact on job satisfaction. It has also been found that other elements like training and
development, empowerment, compensation have substantial impact on employees’ job
satisfaction.

Morrow (2011) revealed that the process in evaluating the performance of employees is
one of the most important determinants of organizational justice. The findings also revealed that
perception of performance appraisal system has a positive correlation with organizational
commitment. In this regard, Arif et al., (2011) showed that perceived fairness of performance
appraisal has influenced their commitment towards organization through the mediating factor of
satisfaction. Igbal et al. (2013) investigated the positive relationship job involvement with
employee’s commitment. The conclusions were based on motivation of employees as to involve
the employees in their job and give them incentives as they become committed with their
organization. Adham (2014) found a strong correlation of direct employee involvement with job
satisfaction and organizational commitment. However, involvement through influencing
decisions making was found to have a slightly stronger correlation with both satisfaction and
commitment than involvement through giving employees autonomy over their work.

In the context of Nepal, Pandey (2008) concluded that there is a significant positive
relationship of personal benefits, career benefits and job-related benefits of training and
development with employee commitment. However, Adhikari and Gautam (2011) found that a
low degree of commitment and compliance have a negative impact on employee performance in
Nepalese commercial banks. Chapagai (2011) found that employee participation is an important
dimension for improving organizational performance and enhancing job satisfaction. The study of
Subedi (2013) found that quality of training and workplace support is positively related to
employee effectiveness. According to Nepal (2016), training and development, working
condition, and performance appraisal are the major factors affecting job satisfaction in Nepalese
commercial banks. Dahal (2017) investigated a positive relationship of pay and remuneration,
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ownership, job security, chain of command, employee performance, and training and
development with employee satisfaction. The above discussion reveals no studies have been
found with performance appraisal, job satisfaction as independent variables and employee
organizational commitment as outcome variable in the commercial banks of Nepal. Therefore,
this study examines the extent to which commercial bank employees in Nepal are committed due
to performance appraisal, and employee job satisfaction.

Research Methodology

A quantitative research approach based on positivism philosophy has been employed in
the study. The design for the study is descriptive and causal in nature as cross-sectional data has
been collected from the population (Holme & Solvang, 1996). The respondents' opinions on
performance appraisal and employee organizational commitment in Nepalese commercial banks
are assessed using the primary source of data. The target population of the study is the
commercial banks in Nepal. The official data shows 27 commercial bank (NRB, 2020) and under
convenience sampling basis 16 commercial banks representing 59 percent of the population
(Annex 1). Further, the population of the respondents consists of the personnel comprising from
assistant to executive level employees. They were approached through human resource
department and a self-administered structured questionnaire survey included 172 respondents.
Out of the 220 questionnaires distributed during November and December 2020, 85 percent filled
up questionnaires were collected. After sorting the 78 percent useable questionnaires were
recorded as sample for the research. This sample is adequate (Green, 1991) because the minimum
acceptable sample size of 50+8k to test the overall model and 104+k to test significance of
individual predictors, where k is the number of predictors. The study has used descriptive
statistics such as frequency table, maximum value, minimum value, mean, and standard
deviation, Pearson correlation and regression for examining the effect of performance appraisal
and job satisfaction on organizational commitment on Nepalese commercial banks. The model
estimated in this study assumes that the employee organizational commitment depends on
performance appraisal, and employee job satisfaction. Therefore, the model takes the following
form:

ORC= B+ B,PFA + B,EJS +¢

Where,
ORC = Organizational commitment
PFA = Performance appraisal
EJS  =Employee job satisfaction

B refers to coefficient and € refers to error term
Organizational commitment

Commitment refers to a person’s dedication to a job or an organization. It is reflected in
the person’s intention to persevere in a course of action (Meyer & Allen, 1991). Organizational
commitment is an indicator that testifies whether the HRM practices employed in an organization
are able to foster psychological links between organizational and employee goals. This is an
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intangible outcome of an HRM system and is important in retaining employees and exploiting
their potential to the fullest extent over time (Ahamad & Schroeder, 2003). Organizational
commitment comprises three types, affective (the psychological feeling and attachment of an
employee to stay in the workplace socially and organizationally), continuance (the cost-benefit
evaluation of whether to stay or leave), and normative (the feeling of being obliged to stay in the
organization because of moral factors) (Meyer & Allen, 1997).

Performance Appraisal

It is concerned with identifying, measuring, influencing and developing the job
performance of employees in the organization. To sustain profitable growth, organizations should
focus on long-term value creation for the employee (Kochar et al., 2010). Roberts (2002) asserted
that accurate and reliable performance appraisals help organizations to support and reward their
most capable employees. A good perception will create a positive working environment in the
organization, while a negative perception will affect the company’s performance (Ahmed et al.,
2011). Procedural and interactional justice was found to have a positive relationship with
appraisal satisfaction and motivation (Selvarajan & Cloninger, 2011). Based on it, this study
develops the following hypothesis.

H,: Performance appraisal is positively related to employee organizational commitment.

Employee Job satisfaction

Employee’s job satisfaction and its assessment are equally important with a view to
knowledge addition and practical applications in the field of managing human resources. Brown
(2010) revealed that there was a direct relationship between performance appraisal, satisfaction
and employee outcomes. Samad (2011) showed that there is a positive and significant relationship
between job satisfaction and job performance. Agyare et al. (2016) revealed that employees’ job
satisfaction is positively related to fairness in the appraisal system, linking appraisals with
promotion, clarity of roles and feedback about their performance. Chahal et al. (2013) revealed
that the fair the performance appraisal of the banks, the higher would be the employee outcomes
in terms of employee job satisfaction and organization commitment.

H,: Employee job satisfaction has a positive impact on employee organizational commitment.

Results and Findings

The Table 1 depicts the respondents’ characteristics under four panel. Panel A shows that
19 percent were working as assistant, 40 percent were officer, 33 percent were manager, and 9
percent of the respondents were working at executive level. Panel B indicates that 3 percent of the
respondents were with qualification below bachelor level, 22 percent with bachelor, 62 percent
with masters and 22 percent with qualification above master's level. Panel C shows the age
distribution of the respondents and 9 percent of the respondents fall under age group of below 25
years, 44 percent fall under the age group of 26-30 years, 38 percent fall under the age group of
31-35 years and 9 percent fall under the age group of 36 and above. Panel D indicates that out of
the total 172 respondents' majority (58 percent) of the respondents are male and remaining (42
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percent) of the respondents are female. Figure 4.1 is the classification of the respondent’s gender
in terms of male and female.

Table 1
Profile of respondents

Panel A: Positional level

Level Respondents Percent Cumulative percent
Assistant 32 18.60 18.60
Officer 68 39.53 58.13
Manager 57 33.14 91.27
Executive 15 8.72 100.00

Total 172 100.00

Panel B: Educational level

Qualification Respondents Percent Cumulative percent
Below Bachelors 5 291 291
Bachelors 38 22.09 25.00
Masters 107 62.21 87.21

Above Masters 22 12.79 100.00

Total 172 100.00

Panel C: Age distribution

Age Respondents Percent Cumulative percent
25 and below 15 8.70 8.70

26-30 75 43.60 52.30

31-35 66 38.40 90.70

36 and above 16 9.30 100.00

Total 172 100.00

Panel D: Gender

Gender Respondents Percent Cumulative percent
Male 99 57.60 57.60
Female 73 42.40 100.00

Total 172 100.00

Source: Field survey, 2020

Table 2 exhibits descriptive statistics for performance appraisal, employee job
satisfaction and organizational commitment in Nepalese commercial banks. All the variables have
positive composite mean score. The composite mean score shows that the level of performance
appraisal, employee job satisfaction and organizational commitment is above average. It also
shows that the employees give high importance to job satisfaction. The table exhibits the
maximum and minimum mean score as well as standard deviation indicating the variation of
employees' priority on each factors affecting the commitment level.
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Table 2
Descriptive statistics
. Minimum Maximum Composite Std. Deviation
Variables N
mean score mean score mean score (%)
PFA 172 2.29 4.71 3.65 57.98
EJS 172 2.13 4.5 3.68 58.00
ORC 172 3 4.63 3.65 45.58

Source: Field survey, 2020

Table 3 shows the reliability of the scale items of variables. Cronbach’s Alpha
coefficients between 0.6 to 0.7 indicates an acceptable level of reliability, and 0.8 or greater a
very good level (Hulin, Netemeyer, & Cudeck, 2001). The value of Cronbach’s Alpha
coefficients lies in between 0.671 to 0.823 in the study.

Table 3

Reliability table

Code Variable Cronbach’s Alpha
PFA Performance appraisal 0.823

EJS Employee job satisfaction 0.673

ORC Organizational commitment 0.671
Table 4

Pearson correlation matrix

This table reveals Pearson correlation coefficients between dependent and independent variables.
Performance appraisal (PFA), and employee job satisfaction (EJS) are independent variables and
organizational commitment (ORC) is a dependent variable.

Organizational Performance Employee job
commitment appraisal satisfaction
Organizational 1
commitment
Performance appraisal 533" 1
Employee job satisfaction 743" 671" 1

**. Correlation is significant at the 0.01 level (1-tailed).

Table 4 shows that there is a positive relationship between performance appraisal and
employee organizational commitment. It indicates that the better the appraisal system, the higher
would be the employee organizational commitment. Similarly, the result shows that job
satisfaction is positively related to employee organizational commitment. It indicates that the
higher the level of job satisfaction, the higher would be the employee organizational commitment.
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Table 5

Estimated regression results of performance appraisal and employee job satisfaction on
employee organizational commitment

The results are based on 172 observations by using the linear regression model. The model is ORC= B, +
BiPFA + B,eJS + € Where, Performance appraisal (PFA), and employee job satisfaction (EJS) are

independent variables and organizational commitment (ORC) is a dependent variable. Values in the
parenthesis are t-values.

Regression coefficients of

Model Intercept PFA EIS Adj.R? SEE F- value
1 a 12.'214250)** (802ﬁ§** 0.280 0.387 67.423
2 (919325** (140';‘75453)** 0.549 0.306 208.935
3 (81832?** (8883) (109i70011)** 0.548 0.306 104.760

Note: The asterisk signs (**) and (*) indicate that the results are significant at 1 percent and 5
percent levels respectively.

The study has tested the normality and multicollinearity to fulfill the assumption of the
ordinary least square model before running the regression. Table 5 depicts the regression results
after ORC on PFA and EJS. In model 1, the independent variable PFA has positive impact with
beta 0.533 and significant at 99 percent confidence level with 28 percent explanatory power. In
model 2, the explanatory variable EJS has solo explanatory power of 54.9 percent with positive
beta value of 0.743. In model 3, the regression result of multiple regression shows the combined
effect of PFA and EJC. The result indicates that EJS has positive and significant impact on ORC
at 1 percent significance level. The regression coefficient of EJS with 0.701 indicates that
employee job satisfaction leads to 0.701 unit on organizational commitment. The F-value 104.76
of model 3 is significant at 99 percent level of confidence which shows that model is fit.
Likewise, adjusted R-square of 0.548 shows that 54.80 percent of organizational commitment can
be explained by the performance appraisal and employee job satisfaction. The models in the
study are statistically significant and fit.

Discussion and Conclusion

The study employed Pearson correlation and ordinary least square regression model to
analyze the relationship and impacts of performance appraisal and employee job satisfaction on
organizational commitment in Nepalese commercial banks. The study used the cross-sectional
data through primary data survey to assess the opinions of 172 respondents from 16 commercial
banks operated in Nepal. The study finds positive and significant impact of performance appraisal
on organizational commitment. The study finding is similar with the (Nasurdin et al., 2008;
Morrow, 2011; Arif et al., 2011; Chahal et al, 2013; Naqvi & Bashir, 2015; and Hassan &
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Mahmood, 2016). The study also finds positive and significant impact of employee job
satisfaction on organizational commitment. The study finding is similar with the (Samad, 2011;
Chabhal et al, 2013; Naqvi & Bashir, 2015; Pandey, 2015; Hassan & Mahmood, 2016; Agyare et
al, 2016)

The study concludes that the better the appraisal system, the higher would be the
employee organizational commitment as well as higher the level of job satisfaction, the higher
would be the employee organizational commitment. Moreover, this study also concludes that job
satisfaction and performance appraisal system are the major factors affecting employee
organizational commitment in Nepalese commercial banks.
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Appendix 1

Number of commercial banks selected for the study along with the study period and number of
respondents

S.N Name of the banks No. of respondents
| Nepal Bank Limited 7
2 Agricultural Development Bank 5
3 Rastriya Banijya Bank Limited 6
4 Everest Bank Limited 16
5 Himalayan Bank Limited 21
6 Nabil Bank Limited 15
7 Bank of Kathmandu Limited
8 Prime Commercial Bank Limited
9 Nepal SBI Bank Limited 9
10 Prabhu Bank Limited 11
11 NMB Bank Limited 16
12 Global IME Bank Limited 10
13 Nepal Investment Bank Limited 18
14 Siddhartha Bank Limited
15 Citizen Bank Limited
16 Sunrise Bank Limited

Total 172
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Abstract

Thado bhaka is one of the popular genres of folk songs in the Gandaki region. The territory of the
Gandaki region is extended from Budhigandaki in the east to Kaligandaki in the west. Thado
bhaka is the diminishing musical genre. The habitual and experienced performers of thado bhaka
are dying out. These days a handful of people from the old and new generations are capable of
performing it. This article aims at introducing thado bhaka connecting it to its history, nature,
and style. Observation, interview and secondary sources were used to collect information for this
study. It is found that thado bhaka has a typical tune, language, style and meaning and become
an identity of the Dura people of the Gandaki region. However, the study has pointed out some
influences on its originality because of the growing wave of modernisation, especially after the
development of electronic instruments.

Keywords: Thado bhaka, diminishing musical genre, folk culture, Gandaki region, oral
tradition.
Introduction

Nepal is famous for ethnic, linguistic and cultural diversity. Different ethnic groups have
their own cultural identity and tradition. People living in various geographical locations have
developed their culture and arts which adds the beauty of Nepal and known in the globe. A
particular culture can have the power to tie various ethnic groups belonging to different
geographical locations and linguistic identities (Daskalaki, 2010). As Tylor (1887) states culture
is "that complex whole which includes knowledge, belief, art, law, morals, custom and any other
capabilities and habits acquired by man as a member of society", thado bhaka has been rising as
an emerging musical art among the people of Gandaki region, more specifically in Dura
community of Lamjung district. Despite its popularity, thado bhaka and its cultural background is
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a less researched area. Thus, this article aims to illustrate how thado bhaka, a typical Nepali folk
song, connects people socially and culturally within the community and between different
communities. Moreover, it examines critically the impact of modernisation on thado bhaka based
on my observation as a participant observer and some information conversation with the people
of the Dura community.

There is no exact timeline about when thado bhaka came into existence. Thapa (2030
BS) claims that Bauddha Singh Gurung migrated from Dhaulagiri (no exact location of
Dhualagiri has been found where did he come from) to Hansapur (Kaski) in 1914 BS. Thapa
further said that he came up with thado bhaka along with him, and Motilal Gurung, a folk song
lover of the same village, well-picked up this song. He sang it in Jatras
(Shivaratri and Fagupurnima), which takes place at the bank of Madi River, popularly known as
Karputar. Motilal Gurung transmitted this popular musical genre to Deu Bahadur Dura, a
legendary figure of thado bhaka (Thapa, 2030, pp. 59-60). However, there is limited literature to
verify this statement and this can be a one-sided description of the origin of thado bhaka until and
unless it is verified from other independent sources. Even so, various literature ensured that Deu
Bahadur Dura and his singing mate Pancha Subba Gurung, the famous singer of thado bhaka
popularised it a lot. The name and fame of thado bhaka spread in such a way that it is largely
performed in Lamjung, Tahanun, Kaski, and Gorkha. They sing it with their local variations in
the tunes and singing patterns of the song. Thado bhaka can be performed anywhere and anytime,
especially in Jatras, social gatherings, parma (a tradition of labor exchange), religious rituals, and
SO on.

Thado bhaka is known by other names as well such as Karputare bhaka, and Lamjunge
bhaka. Because this bhaka is popular and well-performed mostly in the Dura community, it is also
recognised as Dura bhaka (Thapa, 2030 BS, p.59). In reality, Dura bhaka is largely popular in Dura
community even today. However, it doesn’t mean that it is not popular in other communities, its
popularity has been extended in most of the ethnic communities of the Gandaki region. It is not only
performed for entertainment in these communities but also offers an opportunity of a source of
social intercourse which has promoted social harmony and interrelationship.

Tune Family

The tune family of thado bhaka is yet to be determined. However, some experts (Thapa,
2030 BS; Khanal, 2077 BS) believe that it is one of the members of a large family of songs
prevailing in the Gandaki and Dhaulagiri Regions. According to Chetan Karki (cited in Khanal,
2077 BS) thado bhaka, aadhikhole bhaka, and salaijo bhaka are from the same family. Similarly,
thado bhaka, salaijo bhaka, sunimaya bhaka are from the same family (Thapa, 2030 BS, p.
63). Thado bhaka seems to have a brotherly connection with Salaijo bhaka (Krishna Gurung,
personal communication, December 11, 2021). However, one shouldn't confuse thado
bhaka with thadi bhaka. Thadi bhaka is one of the genres of Deuda (Lamichhane, 2067 BS, p. 113).
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Style

It is found that thado bhaka is purely an oral tradition because folk songs are a part of
oral tradition. Britannica (2020) states that typically, folk music, like folk literature, lives in oral
tradition, and it is learned through hearing rather than reading. No written text is used while
performing thado bhaka. It is an anti-phonal (conversational) kind of song, in which a male
singer and a female singer exchange their emotions, feelings, experiences and ways of life in the
form of question and answer through a long melodious singing. Mostly, the singers use images
and metaphors instead of stating something directly. These images and metaphors reflect their
simplicity, originality and organic creation. Thus, thado bhaka has preserved a cultural identity of
typical Nepali folk songs.

By nature, it is not a solo performance. It needs at least two singers—one male and one
female. They are supported by a sizable team of side singers and musical instrument players.
Madal, mujura and handclapping are used as musical instruments. Once a male or female singer
recites the song, then a team of side singers (male and female) starts singing with him or her,
which creates a melodious musical environment, and it attracts a huge number of audiences to
support the singers and side singers by dancing and singing together. They also crack jokes
during the transitional periods of the performance. The audiences use exclamatory words like
sakyo, maryo, along with hooting in enjoyment (Dura, 2075 BS).

If one transcribes the lines of oral texts of thado bhaka, then it appears to be couplets, and
quadruplets in some situations. Most of the expressions are rhythmic. The beginning line is called
phed (a root) and the ending line is called tuppa (a tip). Let see an instance:

HTZd STTaT FLAT TER (a root)
AT /R II815¢ A18e (a tip)
Meaning:

(A daughter) brings the cream of milk when she goes to the maternal home as a parcel
(root)
Maybe Deu Bahadur Dura went to abroad (a tip)

Generally, the first line (a root) of the song is used only for making it rhythmic. So, it
may not contain a meaningful message in the majority of the cases. The second line (a tip) does
have the central message. Singers can add some rhythmic lines in between the root and tip.
However, only capable singers can do it.

Content

Thado bhaka covers everything under the sun. It includes all dimensions of human life -
including but not limited to love, reunion, tragedy, war, hell, heaven, spirituality, famine, sorrow,
joy, and whatnot. In the past, knowledgeable and skillful singers used to include various contexts
of Ramayana and Mahabharata. The majority of the words used in thado bhaka performance
represent rural life equipped with agricultural activities.
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Literary Devices

Thado bhaka is famous for euphemism, and its basic characteristics are the use of decent
language and politeness. No vulgar expression is used in it. A higher level of soberness can be
found in the wording of oral texts (Dura, 2075 BS). This is an unwritten code of thado bhaka.
Metaphors, similes, and other literary devices are heavily used in the course of singing. Idiomatic
expressions also can be seen in thado bhaka. In a way, the function of thado bhaka performance
can give a literary flavor to the audiences. For example:

et femfa a@r s =7 |
(The singer expressed his old age feelings)

(The singer introduced himself with images)
(TERTST AT “HSr@s AMfedl”, |3 95, R063)
(I have heard that elder people said take the heat of wooden log)
gASIATs @Al 9= &rar i J&d1 o1
(Digging earth, do not say that beloved said this)
HPATE T TET & HRET At faearg 75 wfa, wmat arse are |
(I also have complete trust in it and love the elder one)
(F> A%, |37 95, 003)

Language

Thado bhaka is performed in the Nepali language and it is overwhelmed by local dialects.
The colloquial form of dialect of Nepali language is heavily used. The audience can find a lot of
dialectual terms used in the socio-cultural contexts of Gandaki region in general and Lamjung
district in particular. In some situations, old-fashioned words can also be found in it, which are
related to socio-cultural and historical events like wars, landslides, hunting, fishing, farming,
shopping, marriage, etc.

Legacy

After Deu Bahadur Dura, Pancha Subba Gurung, Bakhat Bahadur Gurung, many singers
like late Maniram Dura, late Rupa Miya, late, late Pechere Dura, Sahili Sarkini, late Bhedikharke
Sahila, late Mairani Dura, late Sakudhara Dura, late Kaili Dura, late Dasharat Dura, late Riter
Dura, late Gyani Maya Thapa, late Bhakti Maya Dura, late Chija Maya Dura, late Gau Maya
Dura, late Soon Bahadur Dura, late Dhasiri Dura, late PadamKumari Dura,etc. continued the
tradition of thado bhaka performance (Dura, 2022, pp.38-44 & 58).

Likewise, Ratan Bahadur Dura, Buddhiman Dura, Amardhwoj Gurung, Dalrani B.K.,
Suk Maya B.K., Srijung Dura, Sita Dura, Radha Bhandari, Shanker Pariyar, Uttam Gurung, Hari
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Maya Gurung, Sita Gurung, Indra Kumari Dura (Pakhere Mabhili), Yam Bahadur Dura (not this
author) have contributed to promote and protect thado bhaka through their performances (Dura,
2022, pp.38-44 & 58). However, the performance of thado bhaka is getting weaker and slimmer
day by day due to the influence of modernisation. It looks like it is heading towards its final days.
Some social organisations like Dura Sewasamaj, Thado bhaka Lokkalaya Pratisthan, etc. are
making some efforts to protect and promote thado bhaka.

Impacts of Modernisation

In the face of globalisation, Nepali culture has undergone a massive change. Nepali folk
culture cannot be an exception. As part of Nepali folk culture, Nepali folk song has witnessed
unprecedented changes in its landscape. My observation reflected that modernisation has
influenced Nepali folk songs including thado bhaka in two ways; first people use modern musical
instruments instead of the traditional ones and the second is the decline of the younger generation
towards folk music and the adoption of pop music. This is in line with Subedi (2010) who
reported that the spectrum of modernity has penetrated folk songs through multiple aspects (p.
28). Before the advent of electrical musical instruments, madal, sarangi, binayo, and other local
musical instruments were heavily used by the local people. After the arrival of recording
industries in Nepal, electrical musical instruments are in fashion replacing traditional and local
musical instruments.

The live performance was one of the main characteristics of Nepali folk songs. People
used to gather in one place and they used to sing and play local musical instruments on their own
to entertain themselves. Now, there is a sea change musical scenario. People don't sing and play
musical instruments. They simply play imported recorded music and dance. The dark side of this
kind of new trend is that it stopped the germination process of new talents in terms of singing and
playing musical instruments. The process of germination and pollination of localised original
songs is at a complete halt.

In the past, a folk song as a means of pure entertainment. These days it has turned into a
saleable commodity. Music companies, dohori restaurants, festivals/mahotsabs are making folk
songs a commercial product. Its positive side is that folk song performers are making their
livelihoods through folk song performances and YouTube channels. It has a negative side too. Its
result is that originality and localness-which are the defining characteristics of folk songs-are
dying out and created, and composing songs is gaining popularity. These are the impacts of
modernisation on folk songs in general. For example, Bel Bahadur Dura (pseudo name) said:

During our time there were no other means of entertainment. We used to sing thado
bhaka while performing Satya Narayan Puja, at marriage ceremonies and some social
gatherings. We used to have a large group of young men and women to work in parma
such as plantation of millet in Shravan (July—Agust) and they used to sing the whole day
while continuing their work. The older generation used to transfer the songs to the
younger generation. But now, most of young people engaged in social media and sing
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foreign songs. They gradually forget thado bhaka and other many typical Nepali folk
songs.

The above remarks indicated that the wave of modernisation influenced the way of life of
the villagers which has an impact in cultural activities including thado bhaka and other many folk
music. When the modernisation, urbanisation and marketisation influence the daily activities of
many Nepali villagers, they adopted new culture and songs. As the population decreased in the
village, so are the socio-cultural gathering. Thus, the influence of neoliberalism has created a
threat to traditional folk songs including thado bhaka.

Thado bhaka cannot remain unaffected by the massive waves of modernisation. Being a
special genre, it is not as easy as other popular genres to perform. For this reason, it is far behind
in the race of gaining popularity in modern-day society. Some young performers are highly
motivated by other genres of folk songs. Some young performers have performed thado bhaka as
a commercial product using some new electrical musical instruments. On the one hand, it can
help continue the tradition of thado bhaka. On the other hand, it can deviate from its original
form. This is a painful irony.

Thado bhaka was born at a point in time in a special situation. The time and context have
changed making it outdated. It seems as if it has not been able to be modified itself according to
the time and context. For example, the similes, symbols, and metaphors used in the song are old
enough and prove themselves to be old. It has not been able to develop new literary devices to fit
with new context. Other folk song heritages are changed and transformed a lot. But, thado bhaka
has been able to adjust itself to the new context. This situation has created a big challenge for its
protection and promotion of thado bhaka.

Conclusion

Thado bhaka is one of the beautiful identities of people living in the Gandaki region,
which was a part and parcel of the rural people (Dura, 2022, p. 57). It was the medium that
connected the people of different castes and creeds. It was a source of societal communication
and social intercourse. It is one of the centripetal forces that bring people of diverse socio-cultural
backgrounds together.

The basic characteristics of folk songs are easiness, simplicity, poignancy, lyrical,
musicality, heart-touching, and naturalness (Thapa, 2030, p. 32). Thado bhaka cannot be an
exception. For this reason, thado bhaka performers are surrounded by a huge number of rural
masses. They sing and dance together with the performers. It breeds a large volume of social
intercourse and develops a sense of oneness or unity in diversity. However, the neoliberal
ideology, which promoted modernisation, privatisation and marketization, influenced thado
bhaka by promoting pop songs even in villages. Similarly, the changing way of life not only
changes the socio-economic activities of people but also their singing cultures. There is a large
scope of research related to Nepali folk cultures which can promote and protect this cultural
wealth as their cultural identity.
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Abstract

English language teaching (ELT) has become much pervasive in Nepal in the recent decades
since its entry in the mid nineteenth century. Recently, the trend of converting government aided
community schools into English medium has become a common phenomenon throughout Nepal.
This paper intends to explore the hegemonial nature of English language education in Nepal,
which has pressurised several local languages including Nepali, the official language of Nepal. [
have reviewed some documents to establish how expansion of English has pressurised the growth
of indigenous languages including Nepali, with the possibility of the loss of indigenous properties
including languages, cultures and values. It pictures out the possibility of hybridity in language
and culture in the new generations of youths and children if undue priority to ELT continues in
the academia.

Keywords: English language teaching, hegemony, domination, endangerment

Introduction

Whether English language is indeed a need in Nepal’s education system or it is
particularly a hegemonial impact has been a matter of controversy. Academics in Nepal have
been divided about using English language in education in general and school education in
particular. Although English has been accepted as an official or alternative official language in
several countries including Ghana, Liberia, Nigeria, Uganda, Zimbabwe, Jamaika, the Bahamas,
Dominika, Barbodas, the Soloman Islands, and as an alternative official language in India,
Singapore, Pakistan, Tonga, Tanzania, Cameroon, Kenya, Nigeria, South Afrika, Philippines,
Vanuatu and Rwanda (Crystal, 2003; Finegan, 2009), many Nepali and foreign scholars (Giri,
2010, 2011; Pennycook, 2017; Phillipson, 1997; Phyak, 2011, 2013, 2016; Rana, 2018) have
strongly argued that English hegemony threats indigenous language, knowledge, values and
culture. For example, Phyak (2011) argues that priority given to English as a medium of
instruction in Nepali schools has weakened the multilingual education policy of the government
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creating a hegemony of English language in common folks thereby endangering the ethnic
languages of Nepal including Nepali. English has become more dominant in Nepal in the sense
that several schools and colleges have adopted English as a medium of instruction, and it has
restricted the use of Nepali, the official language and most of the indigenous languages within the
country. Educationists have argued about the place of mother tongue, Nepali and English
language in the curriculum, and their use as the medium of instruction. In this paper, I have
argued that English language policy in Nepal is more of hegemonial in its nature and has gained
emphasis from the government and the civilians producing a boomerang effect on Nepali, the
only official language as well as hundred over indigenous languages and their ethnic identities,
and argue that policies and programmes need to be developed so as to preserve ethno-linguistic
diversity of Nepal.

A Hegemonial Entry

The entry of English language teaching in Nepal was of much hegemonial in nature
rather than the need of the nation. Junga Bahadur Rana, the first Rana Prime Minister of Nepal
introduced English language teaching in Nepali education system in 1854 after his visit to Britain
hiring British and Indian English teachers with the purpose of teaching English language to his
children (Eagle, 2008; Sharma, 1990; Wood, 1965). He initiated English language instruction as
he was impressed by the British education system and wanted to further impress the British rulers
that he was in an alliance with them. The teaching English in the “period of educational
opposition” (Wood, 1965) was not inspired by the motive of educating the citizens of the country
but an attempt to please the British colonial power and seek favour for his government. Later,
Ranoddip Singh, second Rana Prime Minister and the son of Junga Bhadur, systematised teaching
of English at Durbar School moving it to its current location in front of Rani Pokhari (Weinberg,
2013).

English language teaching policies and practices in Nepal tend to have inspired from the
psychology that English is a dominant language of international communication, economic
prosperity and academic opportunities that opens up the doors of upward mobility. Phyak (2013)
reported that students and parents preoccupied the notion that learning of English would create
them more educational and economic opportunities, and without English they would be regarded
as illiterate. Furthermore, Giri (2011) claimed that English was injected to Nepali educational
plans and policies with foreign influence regarding it unavoidable for the political interest and
economic development which has generated negative results due to lack of effective planning.
Although Nepal National Educational Planning Commission (1955) rejected the use of English as
the medium of instruction in primary education declaring it as the language of no “practical
value”, English language was still prescribed from Grade Six as an optional subject which can be
regarded as the hegemonial effect of English in the policy makers in Nepal. The Report rejected
to teach English at primary level only because abled teachers were not available to teach English
with the argument that “poorly taught foreign language is worse than not teaching at all”(Nepal
National Educational Planning Commission, 1955, p. 93).
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Expansion of English: A Threat to Linguistic Diversity

There are a number of arguments (Eagle, 2008; Sontang, 1995; Weinberg, 2013; Yadava,
2007) that have highly criticised the language policies of Nepal for propagating the status of
Nepali leaving the indigenous languages behind to perish and die. However, these studies have
not seen other side of the coin as they did not think of discussing the imperial effects of English
language on the indigenous language including Nepali, the widely used language of Nepal. The
reason behind this could be that the legitimacy of English has been psychologically established
and maintained in the common citizens and the policy planners. Nepali linguistic critiques and
policy planners have paid little interest to explore the imperial and hegemonial effects of English
in Nepal which can be better described with what Robert Phillipson (2007) called “conspiracy”
and “conspiracy of silence”. For example, English language teaching was still in priority during
so-called ‘Party-less Pacnhayati Democratic Polity’ when the policy of “one nation, one
language” was adopted, and this was consolidated by the subsequent policies of the democratic
governments without any disagreement from the contemporary academicians.

Although judicial use of English can be acceptable as a means of international
communication and knowledge exploration, over-emphasis to English can be regarded no more
than the neo-colonisation impact and hegemonial dogma that consolidates the western ideals
creating a threat of linguistic genocide to indigenous languages including Nepali. The argument
of English supporters such as Karn (2011) who argued that acceptance of English may be
supportive to resist the threat to indigenous languages and cultures through localisation of English
in Nepali context. However, he did not explain how acceptance of English as "Nepali English"
would preserves the indigenous languages, cultures and values. However, Robert Phillipson
(2006) argued that acceptance of English as a global language does not ensure opportunities to
the speakers of other languages of the world because harms of it cannot be underestimated
focussing on the benefits only. Similarly, Devkota (2018) argued that English language teaching
has systematised social exclusion despite the inclusion policies of Nepal Government by
depriving the marginalised Dalit communities in rural areas an equitable access to learning
opportunities. Even the rural Nepali citizens struggling for daily needs are trying to teach their
children in English medium schools as they have been hegemonized with English to perceive it as
a symbol of status and upward mobility (Giri, 2010).

Recent educational policies of Nepal Government have tilted towards strengthening
English domination neglecting its pressure on possibility of extinction of native languages,
cultures and ideologies. For example, National Early Grade Reading Programme (2014/15-
2019/20) states that instead of effectively implementing additive multilingual policy, community
schools have inserted extra English as a subject of ‘pride’ instead of local languages, and many
have adopted English medium instruction due to the fear of private school (Ministry of
Education, 2014). Furthermore, English hegemony has been reflected in School Sector
Development Plan (2016/17-2022/23) which put English as a priority subject to address parental
and community demand of English (Ministry of Education, 2016), without referring to any
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research displaying such demand from the community level. However, the scholars (Chalmers,
2007; Davis, Phyak, & Bui, 2012; Phyak, 2011, 2016; Rana, 2018; Sontang, 1995; Turin, 2004;
Yadava, 2007) have warned of language endangerment, language shift and identity crisis to the
indigenous communities owing to hegemonial plans and policies, which lead to injustice and
anarchy as suggested by Devkota (2018), Giri (2010) and Giri (2011) rather than equal
distribution of power and resources.

The Dream of Economic Prosperity with English

The belief that English opens all the doors of opportunities for socio-economic
development may not be acceptable because all the individuals’ hope of affluence cannot
accomplish by means of educating children in English language. If English language was the sole
source of economic prosperity, why are the English-speaking nations like USA, Britain and
Australia still facing risk of unemployment? Moreover, The English hegemony may lead the
indigenous languages and ethnic cultures to the process of shift, endangerment and death. The
data of Population Census 2001 and 2011 have revealed the changed status of languages of
Nepal. For example, Nepali language speakers declined from 48.61% to 44.6% within a decade,
and the ethnic population of all indigenous communities has decreased compared to the
corresponding linguistic population. Linguistic and cultural crises were faced in post-colonial Sri
Lanka, where unequal distribution of English consolidated class differences of ‘haves’ and
‘haves-not’ and strengthened Christianisation marginalising the Tamil speakers (Canagarajah,
2005).

Conclusion

Pro-English educational policies of government are likely to promote English linguistic
and cultural hegemony which might lead the future generation to ‘diasporic’ feelings within the
native premises. Current policies which tend to be oriented towards early English instruction and
English medium instruction will do more harm than benefit to the students and the county.
Although English cannot and need not be rejected outright, reduction of hegemonial effects will
certainly support to preserve Nepali linguistic diversity and cultural heritage, thereby protecting
indigenous knowledge, values and assumptions. It is necessary to promote indigenous languages
including Nepali adopting additive bilingual and multilingual policies without assigning special
privilege to English from the early school education. Therefore, Nepal Government requires to
develop long term language plans and policies so as to preserve age-old linguistic and cultural
heritage of Nepal for future generations.

References

Canagarajah, A. S. (2005). Dilemmas in planning English/vernacular relations in post[] colonial
communities. Journal of sociolinguistics, 9(3), 418-447.

Chalmers, R. (2007). Nepal and the Eastern Himalayas In A. Simpson (Ed.), Language and
National Identity in Asia (pp. 84-99). Oxford / New York: Oxford University Press.

Crystal, D. (2003). English as a global language. Cambridge: Cambridge University University
Press.



62 Marsyangdi Journal Vol. 3, No. 1 August, 2022

Davis, K. A., Phyak, P., & Bui, T. T. N. (2012). Multicultural Education as Community
Engagement: Policies and Planning in a Transnational Era. International Journal of
Multicultural Education, 14(3), 1-25.

Devkota, K. R. (2018). Navigating exclusionary-inclusion:
school experience of Dalit EFL learners in rural Nepal. Globe: A Journal of Language,
Culture and Communication, 6, 115-133. https://doi.org/10.5278/0js.globe.v6i0.2331

Eagle, S. (2008). The language situation in Nepal. Journal of Multilingual and Multicultural
Development, 1, 170-225.

Finegan, E. (2009). English. In B. Comrie (Ed.), The World's Major Languages (pp. 59-85). USA
and Canada: Routledge.

Giri, R. A. (2010). Cultural anarchism: the consequences of privileging languages in Nepal.
Journal of Multilingual and Multicultural Development, 31(1), 87-100. https://doi.org/
10.1080/01434630903398103

Giri, R. A. (2011). Languages and language politics: How invisible language politics produces
visible results in Nepal. Language Problems & Language Planning, 35(3), 197-221.
https://doi.org/ 10.1075/1plp.35.3.01gir issn 02722690 / e-issn 1569—9889

Karn, S. K. (2011). On Nepalese English Discourse Granting Citizenship to English in Nepal via
Corpus Building. Journal of NELTA, 16(2), 30-41.

Ministry of Education. (2014). National Early Grade Reading Programme (2014/15-2019/20),
Program Document. Kathmandu, Nepal: Ministry of Education.
http://moe.gov.np/member.html

Ministry of Education. (2016). School Sector Development Plan (2016/17-2022/23). Kathmandu,
Nepal: Ministry of Education Retrieved from. http://moe.gov.np/member.html

Nepal National Educational Planning Commission. (1955). Education in Nepal. Kathmandu,
Nepal: The Bureau of Publications, College of Education.
http://moe.gov.np/member.html

Pennycook, A. (2017). The cultural politics of English as an international language: Taylor &
Francis.

Phillipson. (1997). Realities and Myths of Linguistic Imperialism. Journal of Multilingual and
Multicultural Development, 18(3), 238-248. https://doi.org/10.1080/01434639708666317

Phillipson, R. (2006). English, a cuckoo in the European higher education nest of languages?
European Journal of English Studies, 10(01), 13-32.

Phillipson, R. (2007). Linguistic imperialism: a conspiracy, or a conspiracy of silence? Lang
Policy, 6(3-4), 377-383. https://doi.org/ 10.1007/s10993-007-9058-3

Phyak, P. (2011). Beyond the fagade of language planning for Nepalese primary education:
monolingual hangover, elitism and displacement of local languages? Current Issues in
Language Planning, 12(2), 265-287. https://doi.org/10.1080/14664208.2011.584203

Phyak, P. (2013). Language ideologies and local languages as the medium-of-instruction policy: a
critical ethnography of a multilingual school in Nepal. Current Issues in Language
Planning, 14(1), 127-143. https://doi.org/10.1080/14664208.2013.775557



Govinda Prasad Khanal/English Language Education in Nepal: Need or Hegemony? 63

Phyak, P. (2016). Local-Global Tension in the Ideological Construction of English Language
Education Policy in Nepal. In R. Kirkpatrick (Ed.), Language Policy (pp. 199-217).
Switzerland: Springer International Publishing.

Rana, K. J. J. 0. N. (2018). Retention of English language tension in multilingual communities of
Nepal: A review of teachers’ narratives. 23(1-2), 40-53.

Sharma, G. N. (1990). The impact of education during the Rana period in Nepal. HIMALAYA, the
Journal of the Association for Nepal and Himalayan Studies, 10(2, 3), 6.

Sontang, S. K. (1995). Ethnolinguistic identity and language policy in Nepal. Nationalism and
Ethnic Politics, 1(4), 108-120. https://doi.org/10.1080/13537119508428451

Turin, M. (2004). Minority Language Politics in Nepal and the Himalayas. Paper presented at the
Crossing the Digital Divide: Shaping Technologies to Meet Human Needs, Kathmandu,
Nepal. www.digitalhimalaya.com

Weinberg, M. (2013). Revisiting history in language policy: The case of medium of instruction in
Nepal. 28(1), 6.

Wood, H. B. (1965). The development of education in Nepal (Vol. 5): US Department of Health,
Education, and Welfare, Office of Education.

Yadava, Y. P. (2007). Linguistic diversity in Nepal: Perspectives on language policy. Paper
presented at the International Seminar on Constitutionalism and Diversity in Nepal,
Kathmandu, Nepal.




64

Peer Reviewed Article

Marsyangdi Journal
Volume 3, No. 1
ISSN 2738-9588

EMI as a Form of Cultural Hegemony

Babita Parajuli
M.Phil. Scholar, Nepal Open University
Shree Pokhariya Secondary School, Biratnagar-3 Morang,
E-mail: babitaparajuli652@gmail.com

Article History

Received Revised Accepted
2™ March, 2022 8™ May, 2022 2™ June, 2022
Abstract

This paper aims to provide critical analysis of the relevant literature, particularly focusing on
how English as a Medium of Instruction has promoted cultural hegemony in the context of
developing countries. The descriptive summary from the documentary analysis of recent
literature helps to develop the argument on different themes. This paper reports that the current
trend of adopting English as the medium of instruction is one of the forms of cultural hegemony
as the government endorses EMI policy in the national curriculum focusing to develop English
competence as the determiner of quality education, index of socioeconomic status and the
foundation of students’ career. Moreover, it indicates that EMI has served the elites to channelize
their power and hegemony resulting the wider educational gaps, socio-economic inequality,
marginalisation of the local languages, confusion in educational language policies, linguistic and
cultural identity crisis and implementational challenges in theory and practice levels. It is
significant to understand the practice and outcomes of EMI in the different educational settings in
many multicultural countries including Nepal. The paper suggests developing critical discourses
among the stakeholders, policymakers, educators and parents to create the appropriate model of
multilingual pedagogy to prevent the English hegemony.

Keywords: English hegemony, cultural minority, Socio-economic ideology, linguistic
marginalisation multilingualism
Introduction

English as a medium of instruction (EMI) has constantly been an ongoing debate in
academia since its increasing implementation as one of the teaching models or policies in many
countries to develop English language proficiency and content knowledge of students by teaching



Babita Parajuli/EMI as a Form of Cultural Hegemony 65

English and non-English subjects in English medium. EMI has been adopted from primary to
tertiary levels in many developing countries where most of the students represent diverse
linguistic backgrounds other than English as a native language.

It is widely assumed that EMI is necessary to increase the quality of education and
employability in the competitive and globalized world; however, many researchers (Imam, 2005;
Phyak, 2018; Rana, 2018; Sah, 2020a; Sah & Li, 2018) have questioned the practicality and
output of EMI in diverse educational settings. There has been a long-standing interest of many
educators, parents and teachers to adopt EMI in schools, colleges and universities despite the
decades of research focus and conclusions with many limitations of EMI to multilingual
developing countries. It is significant to understand the nature and practice of EMI, on which
factor has to lead this transitional and transnational debate of educators dividing them into the
two factions advocating that EMI as the required teaching model for quality education in the
globalised world or EMI is a form of cultural and linguistic hegemony. Different countries that
are adopting EMI with the government back up (Dearden, 2014), with unsystematic education
language policy, need to be responsible to analyse the results of implementing EMI in the
curriculum by developing explicit language policy to address all the challenges.

Some studies (Walkinshaw et al., 2017; Yeh, 2014) focused on the demand of EMI to
develop the English proficiency of the students to get opportunities in the globalised world. English
language as the medium of international communication in the late capitalist world Halliday (2019)
maintains the transnational relationship in diverse fields such as education, business, science,
technology, economics, travel and tourism (Rao, 2019). Similarly, Gundsambuu (2019) identifies that
government initiates EMI courses to increase learners’ employability and socio-economic status
promoting the national and international profile of the universities. However, many other researchers
pointed in the opposite direction that EMI has brought linguistic and cultural identity crisis (Sah & Li,
2018) as it is a form of cultural hegemony, where the country and ruling capitalists use different civil
societies such as schools and universities to support their ideological beliefs for maintaining their
power in capitalist societies (Rivkin & Ryan, 2017). Similarly, Rana (2018) has identified that EMI
has been implemented without systematic plans and inclusive language policies in a multilingual
country like Nepal with the interest of educators, parents and teachers; which has promoted English
language hegemony over Nepali and many local languages and endangered the socio-cultural and
linguistic diversity of the country. Expansion of English hegemony through EMI is illustrated when
Sah (2020a) argued that EMI appeared as an instrumental approach of self-colonizing to the minority
people and indigenous languages that they prioritize English with more value of economic importance
than their mother tongue.

Therefore, for understanding the nature and practice of EMI, this paper primarily aims to
provide a critical analysis of the relevant literature, particularly focusing on how EMI has
promoted cultural hegemony in the context of developing countries like Nepal. The related
themes are presented in the following sections for critical analysis and explanation of how EMI
replicates cultural hegemony.
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EMI Policy and Linguistic Marginalization

Implementing EMI in schools and universities has a close connection to how cultural
hegemony works in human society because EMI has been directed by the top-down language
policy of the country and applied from primary to tertiary levels without analysing the long-term
outcomes which results in English language hegemony and loss of many indigenous and local
languages in the society with the socio-economic and cultural gaps. Supporting this claim Sah
(2020b) emphasized that EMI was an instrument of linguistic marginalisation as elites
deliberately imposed English as the language of literacy curricula to maintain their status quo
which ideologically established English as a compulsory skill for socio-economic mobilities in
the society; resulting minorities to accept the English as the powerful literacy skill ignoring their
local language and cultures. Similarly, Khan (2013) reported that the socio-economic ideologies
have guided EMI in the universities of Pakistan connecting teaching-learning English with socio-
economic prosperity to establish a hegemonic nation through the assimilation of the cultural,
ethnic and linguistic groups. Moreover, Rana (2018) contended that the lack of explicit language
policy has resulted in an unsystematic implementation of English medium in many government
schools of Nepal. However, some studies also have reported the positive impacts of EMI as
Walkinshaw et al. (2017) stressed that EMI promoted internationalization, bilingualism and
multilingualism with improved institutional profile and socio-economic mobility of graduates and
university staff. Since English as a global language, people can argue in favor of teaching through
the English medium. Nevertheless, Masri (2019) claimed that EMI policy had been accepted as a
taken for-granted practice in the UAE as a result many indigenous languages lost their ethnic and
cultural identity in the battle of English hegemony causing violation of linguistic rights and
absent of Arabic language as the medium of instruction in higher education.

Although some studies reported advantages of EMI in different contexts, there is still
considerable ambiguity concerning the public choices and perceptions of EMI as Dearden (2014)
reported that about 51% of people in 55 countries perceived EMI as a controversial and socially
divisive approach implemented as the top-down language policy by education managers rather
than consulting with the key stakeholders; which could limit people from low socio-economic
background causing linguistic and cultural identity crisis.

These findings demonstrate that the lack of systematic language policy of EMI has
created a kind of socio-cultural gap in society by replacing many ethnic languages and their
cultural identity.

The Reflection of Cultural Hegemony in EMI

Introducing EMI programs by the government in different educational contexts can be
relatable to Gramsci’s notion of cultural hegemony, emphasizing English as a key to unlock
personal and socio-economic opportunities. As a result, many parents' interest is to enroll their
children in EMI schools and universities because they perceive that their children will achieve
personal and economic success. However, there are many doubts that EMI can address such
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expectations in reality rather it serves only the dominant groups causing learners’ socio-economic
gaps, and linguistic marginalisation. Munslow (1988) stated that hegemony denoted the
established relationship between the elites and dominant groups through socio-political and
economic consciousness with the link of language. Similarly, Bates (1975) stated about
Gramsci’s theory of hegemony that people were not only ruled by force but also by ideas and
civil society was supposed as the marketplace of ideas where intellectuals played the role of
salesman spreading the ideas of rulers to the ruled and succeed to get the consent of common
people as per the interest of political leadership. For example, the study of Sah and Karki (2020)
concluded that EMI has been guided by the hegemonic and neoliberal ideology of elite groups
which has convinced students and parents to provide quality education and socio-economic
capital; however, epistemological inequalities and comprehension crisis in education and
influence on local languages and culture for minority students has stood as the outputs of EML

Similarly, Eriksen (1992) stated that the hegemonic language was extensively used in the
education system, mass media, political and official contexts that prevented minorities from
attaining power and encouraging them to abandon their maternal languages. Furthermore, several
researchers (Green, 1993; Lears, 1985; Rivkin & Ryan, 2017) stated that cultural hegemony uses
capitalist ideology than violence and economic force to maintain the common-sense values of
working-class people who depend on intellectuals to understand the social structure; how political
power shapes the attitudes and boundaries of reality depends on the intellectuals who connect the
capitalist ideas in the society. For example, the recent study of Song (2019) reported that the
elites had associated education and internationalization by developing EMI courses which
established neoliberal personhood as demanded by the knowledge economy in the world.

The above literature demonstrates that English as a medium of instruction represents
elites’ interests and advantages keeping the general public in social, cultural, educational and
economic marginalisation in the national and international contexts.

Perspectives on EMI

The students’ perceptions of EMI reflect that it has generated socio-economic, linguistic,
cultural and educational conflicts and gaps in society based on various results of EMI at the
practice levels. For example, Khan (2013) revealed that students representing rural Urdu
backgrounds experienced learning difficulties such as limited vocabulary and comprehension in
EMI courses of Pakistan universities; they perceived that English was not an essential pre-
requisite for the socio-economic development of a country because many advanced countries
used national language and mother tongue as the medium of teaching. Likewise, Ali (2013)
emphasized that the EMI system was developed from the macro (national policy), meso
(university documents) and micro levels (actual stakeholders) in the Malaysian university
resulting lack of official coordination and an educational gap in the practice of EMI in the
classroom.

However, some studies have presented students’ positive perspectives of studying in
English medium institutions when Rahmadani (2016) reported that about 50% of students agreed
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and about 34% strongly agreed that EMI had increased academic success and students’
motivation towards improving communication and comprehension understanding the
international culture. Although some improvements in English language skills through EMI have
been reported from the EMI classes, the recent study of Zumor and Qasem (2019) revealed that
EMI triggered anxiety, frustration, embarrassment and poor educational outcomes that about 70%
of students surveyed the English language medium of testing caused their academic failure in the
exam and about 87% reported that EMI deprived their basic rights of using Arabi language for
effective communication, discussion and understanding the subject matters and better
performance in the test. These findings represent that EMI has created learning gaps in different
educational contexts with the loss of socio-cultural and linguistic recognition of native languages.

Issues and Challenges of EMI

A growing body of literature has demonstrated that EMI strategies have several issues
and challenges in the second language teaching pedagogy in different contexts due to the gap in
the EMI planning and implementation. For example, Poon (2013) identified that the dominance
of the English language through EMI raised various educational issues in Hong Kong such as rote
learning and lack of motivation in students; linguistic issues such as decreasing language
standards and the socioeconomic issue of social mobility. Likewise, Lee and Curry (2018)
pointed out the various challenges in EMI classes such as lack of English proficiency, less time
for planning classes, problems in correcting mistakes and examining learners’ English proficiency
on the part of teachers and less class enrollment, lack of interaction, and preference of native
language on the part of students. Moreover, the recent study of Toh (2020) identified that the EMI
was more guided by bureaucratic rather than academic purposes as a result, numerous challenges
such as learners’ mother tongue interference, diverse learning backgrounds, lack of teachers’
ability to deal with the second or foreign language issues in EMI classes.

However, some researchers argue that the challenges of the EMI approach can be
minimised by developing systematic guidelines for that teachers’ agency significantly helps in
implementing EMI policies. For example, Dang and Vu (2020) concluded that a modified EMI
competence framework supported to overcome the initial challenges in teaching EMI contexts to
non-English background teachers in Australia because more than 85% of academics adopted
various learner-centered strategies based on that framework to develop their linguistic,
communicative and pedagogical competence.

However, several researchers have found issues in the EMI strategy foundation and
implementation. The recent work by Phyak and Sharma (2020) has exhibited that EMI policy is
largely influenced by neoliberal ideologies as a result it has replicated English language
hegemony to reproduce socio-cultural inequalities between English and local languages and
constructed language hierarchy in terms of material values. Therefore, these issues and challenges
associated with the EMI have raised the question regarding the effective implementation and its
outputs.
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Conclusion

This paper argues that English as the medium of instruction has been growing as a
cultural practice based on the power, ideology and dominant language policy in many countries
which have created several challenges in theories and practices such as wider academic
achievement gap, socio-economic inequality and linguistic marginalisation. From the content
analysis based on the different themes of relevant literature, this paper illustrates that worldwide
acceptance of English as the dominant language has influenced the instructional language policies
in many multilingual contexts based on the popular agenda of English competencies such as the
prestige, socio-economic position and transnational mobility for tempting global citizens.

Most importantly, EMI as a form of cultural hegemony leads people to abandon their
mother tongues prioritising English as only the effective language to learn; as a result, many
indigenous languages and cultures which are developed over hundreds of years collapse gradually
from human history. Moreover, EMI policy has ruled over the indigenous languages emphasizing
English as a tool to serve the elite interests therefore, EMI is inadequate to address the
expectation of minority people in the reality. Regarding the perception of EMI practitioners, EMI
has created academic confusion about which language should be used as the primary medium of
instruction as there are different language policies at lower and higher levels.

It is important to analyse the limitations of EMI that, the trend of a hegemonic shift in
English as the medium of instruction (Phyak & Sharma, 2020; Rana, 2018; Sah & Karki, 2020)
without an explicit language policy neither develops English proficiency nor empowers the local
and indigenous knowledge. Finally, based on the literature, the effective way forward is to
develop critical discourses among the policymakers, educators, administration and parents to
develop the appropriate model of multilingual pedagogy to prevent the English hegemony. For
addressing many issues, gaps and the ongoing debate on EMI, the stakeholders need to be
responsible for developing an explicit instructional language policy that prioritises other native
languages and mother tongues as the mediums of instruction rather than focusing only on
English-medium education. Similarly, further research and exploration can help find possible
solutions to this critical situation for EMI
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Abstract

This paper attempts to find out the use of English as a Medium of instruction (EMI) in higher
level in English as a foreign language (EFL) classroom. For the study, weselected 16 teachers
and 80 students teaching and studying in Bachelor level in Mid-West University and TU affiliated
colleges from the Surkhet valley using simple random sampling technique. Then, we distributed
the questionnaire to the participants, observed their classes, and took interviews to collect the
required information. From the critical analysis and interpretation of the information, we
conclude that all the teachers and most of the students in higher level preferred EMI. Similarly,
EMI in English subjects forced to implement EMI in other subjects in EFL situation, too. The
result showed that EMI is being implemented but majority of the students in higher level have
been facing various problems and challenges; specifically, most of the students were interested in
learning English through mother tongue though they want to be enclosed with the EMI. This
study concludes with suggestion to develop positive attitude towards EMI from practice to policy
level with sufficient teaching learning aids, trainings and essential requirements in higher
education in EFL context.

Keywords: medium of instruction, mother tongue, foreign language, EMI pedagogy,
potential challenges

Introduction

Using the English as the medium of instruction (EMI) is simply regarded as the matter of
the strategies of teaching through the English language and growing global phenomenon existing
in the overall academic level. In other words, it refers to the teaching of English or other
academic subjects through the medium of English. EMI is the way of instruction using English in



Betendra Kumar Dahall and Yadu Prasad Gyawali/Using English as a Medium of Instruction in EFL... 73

which the content is a substantive academic course, rather than a support to a substantive course
or a means to introduce language learning (Dickey, 2001). Similarly, Dearden (2014, p. 2) defines
EMI as the use of the English language to teach academic subjects in countries of jurisdictions
where the L1 of the majority of the population is not English. EMI commonly refers to the use of
English in the offer of university degree courses in higher education instead of the domestic
language of the country in question (Karakas, 2015).

EMI is regarded as the major issues to define in the context of English education while
most of the non-English subjects are adapting EMI. EMI fosters the ability to learn the English
language and other English medium subjects. Similarly, EMI in EFL context refers to the use of
the English language in the teaching learning activities without using the mother tongue.
Regarding teaching of English in English language, Jane Wills (1990) views that teaching English
through English means speaking and using English in the classroom as often as you possibly can,
for example; when organizing teaching activities or chatting to your students socially. In other
words, it means establish English as the main language of communication between your students
and yourself (as cited in Dawadi, 2006, pp.111-12).

EMI is popular in the countries where the first language of the majority of the population
is not English. In most of the countries where English is not the national language, there has been
a shift towards EMI in higher education. This is the result of an ongoing internationalization of
higher education where internationalization seems to be synonymous with EMI. The adoption of
EMI has been sweeping across the higher education landscape worldwide (Crystal, 2004 pp. 27-
46). Between 1995 and 2005, a large number of international education institutions expressed a
significant interest in adopting English medium of instruction (Marsh, 2006, p. 29). Similarly,
Sah (2015) highlights the use of EMI in educational activities that many non-native English
speaking countries have taken on EMI owing to the growing need for developing communicative
competence in English that may fulfill the increasing demand for the English language in order
for socioeconomic and sociopolitical development. The rapid change to EMI in developing
countries, for example, Ghana and Rwanda, unprepared for such a vast change is causing havoc
in some educational systems. EMI, therefore, has become a much-hyped issue today and it
attracts a wide range of studies globally.

English is the global language of education. Thus, as universities are becoming
international institutions, EMI in higher education is becoming more common all over the world
(Altbach, 2005, 2007; Altbach, Reisberg, & Rumbley, 2009; Mok, 2007). Regarding the use of
English, Marsh (2006) has stated:

English is now more extensively taught and replacing other languages as a medium of
instruction in many places. Since English is the language of knowledge and international
relations, more emphasis should be placed on English as the medium of instruction in the
context of English for Specific Purposes (ESP) and English for Academic Purposes
(EAP) at tertiary level (P. 30)
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EMI is being grown in the educational paradigm. However, it hinders another language
across the English language i.e., it has become the most dominant language in the world. How the
world is being smaller due to the retention of globalization, in the same way the English language
is being implanted across English-speaking communities/countries. People in the world are
intended to be engaged in an English medium environment. Nevertheless, this is not their mother
tongue or first language. So, they are learning English as a foreign or second language. Regarding
this, many schools, institutions, and colleges have been established to expand the knowledge of
the English language. Even from the pre-school period, English terms are taught to a child. In the
foreign or second language context, the English language is regarded as the language of prestige
especially in public conferences, seminars, training accounting and so on.

In context of Nepal, EMI is unquestionably a growing phenomenon in public education in
Nepal (Khati, 2016, p. 29). The goal of learning English is to gain access to a rich body of
knowledge available in English. But, there is not any official policy or rational statement for the
English language as a medium of instruction. However, most English medium schools claim the
education they offer is of international level, competitive, modern and so on. The trend of
medium of instruction in Nepal is in the direction of increasing emphasis on English (Weinberg,
2013, p. 73).The study concerned to the use of EMI in the EFL classroom of higher education, is
expected to be useful for teachers and students in practicing EMI in English. Similarly, this study
will be fruitful for linguists, curriculum designers, textbook writers, teachers and students.

Objectives of the Study

The objectives of the study were to find out the use of EMI in higher level in EFL classroom,
and identify the problems in using EMI in higher education. The following research questions
supported to the objectives of the study.

a. How often does the mother tongue hinder the use of EMI even in college level?

b. What are the challenges found in teachers and students in using EMI?

c. What strategies can be fruitful to foster the use of EMI at the higher level in EFL
context?

Review of the Literature

Various scholars from the different universities and institutions have investigated EMI in
the EFL context. Along with the research on EMI and its effect on the quality of education, the
investigations were conducted on ways to effectively EMI. Klaausessen and Gaaff (2001 as cited
in Cho, 2012) showed that workshops for instructors in the Netherlands had a positive influence
on the perceptions of EMI and Paseka (2002 as cited in Cho, 2012) suggested that systematic and
structural assistance should be provided to make the implementation of EMI successful.
Moreover, EMI has been taken as a serious issue. Many researchers had conducted researches
under various universities and research articles have been published regarding EMI in EFL
context. Some of the researches carried out in the related area have been reviewed below:
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In a descriptive study, Ibrahim (2001) investigated whether EMI can be an effective
means of enhancing students’ and teachers’ language proficiency at university and to find out
whether bilingualism necessarily leads to bi-literacy. He pointed out the problems with teaching
content in English, such as the limited English proficiency of teachers failing to increase English
skills of the students. With these findings, Ibrahim proposed a partial EMI programme, in which
teachers and students were allowed to use their mother tongue in specific situations such as
discussion sessions and questions. Likeise, Giliomee and Schlemmer (2006) found that the
majority of parents reported an acceptance of the practical value of English, but Afrikaans-
speaking parents wanted their children’s right to study in Afrikaans preserved. Indian-speaking
parents also worried about the maintenance of cultural heritage and ethnic identity in this context.
Dawadi (2006) suggested that English language learning could be more effective and meaningful
provided that the teachers present lesson in English medium rather than in mother tongue. It is
also suggested that this technique also enables learners to communicate in English.

Wu (2006) investigated the students’ attitudes towards EMI implemented to partial
graduate courses in Chung Hua University. The researcher employed a questionnaire survey to
investigate college students’ attitudes towards EMI in a private university from the perspectives
of the feasibility and the likely obstacles of EMI in an EFL learning environment in Taiwan.
Most of the students in the study recognised the benefits of learning content knowledge through
the English medium, and also confessing difficulties in understanding the content and learning
materials and interacting with classmates and instructors in English. Rewarding teachers for
offering EMI courses with extra hourly pay was found to be one of the effective promotional
strategies of the university, the assessment methods of the students’ learning achievement in EMI
courses, however, was considered problematic in validity and reliability. In a different context,
Teng (2009) explored the attitudes of the teachers about using EMI in their teaching techniques
through a survey design. From the study, it was found that EMI teachers had positive attitudes
toward EMI courses. The teachers were found to benefit from the practice of EMI, particularly in
their English ability and teaching skills. Some of the teachers reported using teaching strategies
such as simple words, examples, visual aids, lesson reviews, body language, and other techniques
to facilitate comprehension of content knowledge by students. Their professional capability as
EMI teachers has consequently been elevated steadily.

Poudel (2010) discussed some of the major challenges emerged recently in the
multilingual classes in higher education of Nepal using both quantitative and qualitative
methodology. From the study, it was also found that the teachers preferred to use Nepali and the
students felt comfortable in their own mother tongue. However, their goal of education is to make
the student in English. It reveals neither the teachers nor the students are satisfied with the
medium of instruction that in the classes of higher education what they used in the English
classroom. Similarly, Khati (2011) found the use of mother tongue by the teachers and students in
secondary level and the ways of reducing the over-use of the MT in English classes. The study
found that the teachers need to the MT because of the students' proficiency in English. Similarly,
the students need the MT due to shyness in speaking in a large class. The study also suggested
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that using shorter and simpler expressions, encouraging the teachers and students, chatting with/
among the students in English may enhance target language properly.

In a case study, Huang (2012) explored the design and implementation of EMI in higher
education in Taiwan. His survey from the EMI programme administrators via interviews
centering on their attitudes toward the design, implementation, and effectiveness of EMI practice
in the university suggested that team teaching of content and language incorporated into the
future EMI curriculum design and implementation. In a different context, Rogier (2012)
investigated the effects of EMI on language proficiency of students enrolled in higher education
in the UAE. To investigate the effects of EMI from an institution, faculty and student perspective
in the context of higher education in the UAE was the purpose of the study. The investigation was
explored through a retrospective panel study using a test/retest method to investigate score gains
on the IELTS exam after four years of undergraduate study. It was found that the students
generally did not feel that studying in English causes those problems and rate their ability in
listening, reading, writing, and speaking in English as good to excellent. On the other hand,
teachers did not feel students’ language ability meets expectations for students studying in an
English-medium environment and think that their students’ weakest skills are in writing and
listening. Baral (2015) in a qualitative research indicated that indicated that adoption of English
as a language of instruction has not only limited students’ creativity but has also hindered
implementation of student-centered classroom teaching. It was also found that due to the lack of
teachers’ proficiency and sub-standard text materials have further compounded the problem
thereby seriously limiting classroom interaction, and dialogue.

The aforementioned studies have focused on attitudes, proficiency, effectiveness, case
study and another phenomenon of using EMI in general subjects i.e. non-English subjects. The
present study differs from previous studies since this study has attempted to study the use of EMI
in English classrooms of higher education in the context of Nepal. English as a medium of
instruction has even been used in other subjects along with English subjects. Moreover, in Nepal,
English subjects are taught as a compulsory subject up to Bachelor level and as a major subject to
all levels. It has been different in terms of context, objectives, tools and sampling procedure and
the way of analysis as well. We mainly highlighted the use of EMI in English subjects. It has also
investigated the relevance and problems of using EMI in English subjects in EFL higher
education and determinants in the utilization of EMI in EFL context. Thus, the study relatively
differs from previous studies.

Methods and Procedures

The design of the study was descriptive. We focused on both qualitative and quantitative
(mixed method) research design. Mid-Western University and TU affiliated colleges located in
Surkhet were selected as the study site. Teachers and students of Mid—Western University and TU
constituent and affiliated colleges were selected through purposive sampling procedure. 16 teachers
(10 classroom observations and 6 interviews) and 80 students who were selected through random
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sampling procedure was the sample population of the study. The tools for the data collection were a
questionnaire for the students, interview for the teachers and observation for both teachers and
students. Two sets of the questionnaire were prepared for the students i.e. closed-ended and open-
ended as well as check-list for observation was prepared for the teachers. We got the
recommendation letter from the English Instruction Committee and visited the Mid-Western
University and the TU affiliated colleges in the Surkhet Valley and selected the required
respondents i.e. students studying in Bachelor level to fill up the questionnaire. Accordingly, we
distributed the questionnaire to students and after they finished filling up the questions we collected
data himself. Then we appealed the administration and requested the instructors to get authority to
conduct interview and classroom observation. The analysis and interpretation of the data collected
from the selected students and teachers have been used to fulfill the objectives of the study
following the qualitative and quantitative procedure (i.e., mixed method design). After collecting
the data, the data were tabulated, categorised, described and compared systematically. We checked
and moderated the data manually to reduce errors and inconsistencies for editing and coding and
analysed from different angles/categories as well as closed-ended data collected by the students has
been presented in the table and analysed.

Results and Findings

This section deals with the results and finding of the study based on the information
collected from the participants. Preferences and use of EMI, problems in EMI in EFL contexts are
the major considerations.

Preference and Use of EMI

The study found that about a half (45%) and nearly two fifth (37.50%) of them have
positive attitudes regarding to the preferences to the EMI in English subject. Only a few (5%) of
the students were found strongly agreeed and one fourth (25%) of them used the English
language in the classroom; however, they prefer EMI. Specially, English majoring students used
the English language in the classroom than the non-English majoring students. Students in the
higher-level feel hesitation to use the English language to speak with their friends in the
classroom. Nearly, one third (31.25%) and more than two fifth (42.50%) of them found strongly
agreed and agree simultaneously in terms of the essentiality of the EMI in higher education. Most
of the students stated that their English teachers use the English language in the classroom.

The extent of using the English language by the teacher in English majoring classes is
higher than the classes of non-English majoring. The use of EMI made difficult for the most of
the non-English majoring respondents in comparison to the English majoring respondents.
Majority of the students i.e. nearly two fifth (38.75%) and nearly a half (48.75%) of them had
informed strongly agree and agree that their English teachers use to encourage them to learn
through EMI. About two fifth (37.5%) were found strongly agree and two fifth (40%) of them
were found Agree in terms of helping to be enclosed with the innovative technologies from EMI.
Nearly, a half (45%) and more than two fifth (43.75%) of the total respondents claimed that EMI
in English subjects helps to enhance EMI in other subjects as well.
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EMI was being applied by the English teachers but students sometimes make them use
MT. The trend of using MT in non-English majoring classes was more than in English majoring
classes. There was great possibility to apply EMI in higher level because it was adopted since the
elementary level. Learners' poor base, lack of training to the instructors, MT used in the
classroom, lack of teaching-learning materials and so on interfere in using EMI in EFL context.

Align with the findings of Huang (2012) and Rogier (2012), all the English teachers
prefered EMI in the English classrooms in higher level. The teachers who have been teaching
English in higher level claim that they mostly use EMI in their classrooms but the extent of using
this is greater in the English majoring classes. It is because of the irregularity, lack of labor, lack
of appropriate teaching learning material and context, and other factors. The lecturers claimed
that EMI is not properly being used in the context of Nepal since all the stakeholders are equally
responsible for this. Similarly, Cultural sensitivity, teachers/lecturers' proficiency, college
environment, students' irregularity, instantly supervision, existing trend of teaching strategies are
the most eminent challenges of the use of EMI in higher level in EFL context.

Problems in EMI in EFL Context

In terms of language skills, more students were found having problems in speaking (40%)
and listening (30%) in higher level in the EMI context. Half (50%) of the respondents were found
having problem in listening because of keeping up the most appropriate pronunciation and about a
half (47.50%) of them had problem of listening because of being unfamiliar with the meanings of
certain words during the classroom practice. More than two fifth (42.50%) of the respondents had
speaking problems due to the hesitation to speak English and feeling of difficulty in speaking fluently.
More than one third (35%) of them had difficulty in pronunciation in terms of reading. Nearly a half
(47.50%) had problem of writing due to the difficulty in constructing the complex sentences. More
than two fifth (41.25%) were found having problem in using proper words and meaning for proper
context in learning vocabulary. The similar number of respondents were found problem in learning
vocabulary because MT accent hinders in English vocabulary. More than a half (52.50%) of the
respondents were found being confused while practicing grammatical items. More than a half
(57.50%) of them were found stating the language used outside the classroom and environment of the
college as the most influencing factors to arise the problems in EMI context in higher level.

EMI in Classroom

From the study, it was found that the students were mostly seen passive in non-English
majoring classes in comparison to the English majoring classes. Students' interest was not found
effectively in the classroom in spite of their passion in EMI. Students would not emphasize
themselves for learning properly. Mostly, lecturers were found trying to simplify the content and
code-switching as well. The extent of using MT in the classrooms has been found variation as per
the class to class and teacher to teacher. It was also found that the MT was used in the non-
English majoring classes more than the English majoring classes. For reducing the use of MT,
the lecturers used problem-solving strategies. Less collaboration was found in the observed
classroom. Classes were merely found in lecture methods with less interactive situation. Teachers
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were required and obliged to translate into the MT in the classroom. In the EFL classes, which
had been facilitated through using technology-based teaching learning aids were found more
interactive. Moreover, teachers were found using MT while motivating the students, translating
the literary genres, generalizing cultural terms and other situations in which the students felt
difficult to perceive their presentation.

Following Karakas (2015), EMI being one of the prominent factors in teaching learning
activities, is regarded as one of the best techniques of teaching English as a foreign language. To
be enclosed with the contemporary world, the English language is the best factor. For developing
students' competency in the English language, first, EMI should be used in the English classes
and later, it can be effective in other subjects, too. EMI seems to be familiar the students with the
subject matter, learning resources and other essential components for developing education.

The study explored the importance of EMI in higher education and its various problems,
affecting factors of using EMI and appropriate suggestive ways. The study focused on the
questionnaire for the students of higher level, interview for the teachers teaching in the same level
and observation of the respected classes of higher level. Until the students are not self-motivated
to learn and perform through EMI, the teaching learning activities can not be effective in EMI
context. During the observation, no students were found being self-motivated towards EMI
although they have realized the importance of it. Baral (2015) stated that the students in higher
level should be self-motivated to learning EMI to enhance their learning better and aligned to the
finding of this study. Moreover, the teachers teaching English in higher level either teaching
English as the major subject or as the compulsory subject, they were found having positive
attitude towards teaching English through EMI, however, the MT has been used by them in a
certain context. The teachers stated that the EMI develops the students' proficiency in the English
language and is helpful in their academic competency. Primarily, the MT was used in the English
classroom while dealing with the classroom learning problems. Comparatively, such activity had
been done more in non-English majoring classes than English majoring classes.

Conclusions

The study was carried out to identify, analyse and interpret the use of English as a
medium of instruction and its problems while using in higher education in EFL context. It was
intended to answer the questions; whether EMI is used or not in EFL classroom. The study
revealed that higher level students have been facing various problems and challenges because of
EMI; however, they want to be enclosed with the EMI. It is summarized that if all the concerned
bodies from practice to policy level have positive attitude towards EMI, abundant teaching
learning aids are available, training for the instructors and other essential requirements are
provided then EMI is possible to use in the higher education in EFL context. Further, it is
concluded that most of the teachers and students in higher level prefer EMI although it has
created tensions and challenges in their professional career.
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Abstract

This paper examines the integration of information and communication technology (ICT) in
education with its challenges and opportunities. Particularly, it aims to explore how the
integration of information and communication technology and tools in education have created the
opportunities and challenges to teachers, students, and even to educational institutions. [
reviewed books, journals and research articles to examine the integration of ICT in education,
the opportunities and challenges of implementing ICT in education and some ways to mitigate
these challenges. From the review of various sources, 1 found the growing use of ICT in
education sector creating both opportunities as well as challenges. The study revealed that the
integration of ICT in education has been prioritised by many countries in the world. This study
also showed the necessity of integrating ICT in education system to replace the traditional
pedagogy and offer relevant knowledge and skills to both students and teacher to better survive in
contemporary information society. This study suggests to redesign the educational infrastructure,
teacher training, curriculum structures and materials, classroom practices and modes of
assessment at all levels to integrate and implement ICT in education system effectively.

Keywords: information and communication technology, ICT tools, integration, pedagogy

Introduction

Almost all sectors of contemporary society have been highly influenced by the
information and communication technology (ICT). Information and communication technologies
have been vehicle for social transformation. Kirkwood (2014) argues that ICT is involved in
societal changes throughout the world; particularly mobile phones, internet and social media have
been connected with vital social changes over the last 15-20 years. The integration of ICT into
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different sectors have altered ways of living too. Roztocki et al. (2019) argue that information and
communication technologies (ICTs) have altered the way of communicating with each other,
finding information, working, running business, interacting with government agencies, and
managing social lives.

Like other sectors, the education sector has also been highly influenced by the
development of information and communication technologies. These technologies and tools are
powerful for the transformation of traditional pedagogy. Aduwa-Ogiegbaen and Iyamu (2005)
point out the necessity of ICT in education in the era of globalization where the global
dissemination of knowledge and information have been in the access of everyone via satellite and
the internet. So, the ICTs have had significant impacts on many sectors in today’s knowledge
economy world (Lim et al., 2020). Although information and communication technology and
tools have offered a lot of advantages to students, teachers, educators or even to educational
institutions, these technologies and tools are not free of criticism and also have posed challenges
too. Keengwe et al. (2008) argue that technology presents educators with challenges and
opportunities to educate students to their highest potential. Similarly, Livingstone (2012) states,
as ICTs bring together traditionally separated educational technologies-books, writing, telephone,
television, photography, and also intersect places of learning-home, school, work and community,
these changes pose both opportunities and challenges to educational institutions.

Rational of the Study

Integration of ICT in education has shifted pedagogy. Although the use of ICT in
Education has offered many opportunities to both teachers and students, its use is not free of
challenges. I also experienced that there came challenges as well as opportunity while using ICT
in my classroom teaching. This context provided me an insight to carry out this study by
reviewing different articles, books, and other documents. I believe this study explores how the
integration of ICT in education is both challenge and opportunity in the context of Nepal.

This study provides an insight to the teachers and students to make proper use of ICT to
transform the challenges into opportunities and make effective use of ICT in teaching learning
process. Even the curriculum designer, textbook writer and others concerned in field of education
gain insights on how integration of ICT has created opportunities as well as challenges in the
context of Nepal and how such challenges can be mitigated to integrate ICT in education from
this study. Such insights provide those ideas on how to develop and implement ICT friendly
curriculum and resource materials to transform traditional pedagogy and make teaching-learning
process effective.

Purpose of the Study

Teachers, students, curriculum designer, policy makers and even educational institutions
take integration of ICT as both an opportunity as well as challenge. In this context, the purpose of
this study was to explore how the integration of ICTs in education is an opportunity as well as
challenge in the context of Nepal.
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Method

To explore how ICT integration in Education is challenge as well as opportunity in the
context of Nepal, I reviewed different books, journals and research article under different themes.
I have reviewed different literatures from national as well as from international contexts and
discussed the issues in detail within the themes. The conclusion has been derived from the
discussion of issue being based on different themes. The following themes explore the context of
ICT integration in education in general, how such integration has been opportunities and
challenges in the context of Nepal and the possible ways to mitigate such challenges to integrate
ICT in education.

Analysis and Discussion

Based on secondary resources, this section presents how ICT integration in education is
both challenge and opportunity in Nepal.

Integration of ICT in Education

Information and communication technologies have been widely adopted in education for
decades. In fact, computer applications in teaching and learning can be traced back to the early
1970s (Levy, 1997). The growing application of ICT in education sector has brought many
changes. Hernandez (2017) argues that ICT has had a massive and multiplying effects in
education as it has brought about major changes in terms of form and content of education
worldwide. So, many countries in the world have prioritized the application of ICTs in education.
Pelgrum (2001) states that many governments developed plans to increase their funds to
implement ICT in education in the late 1990s. ICT involves different terms when it is connected
with education. Khan et al. (2012) state that the term ICT as applied to education involve
technologies such as computers, the internet, broadcasting technologies and telephone that can
facilitate not only delivery of instruction, but also learning processes itself. The integration of ICT
in education is not limited within the use of certain tools in the classroom that foster learning
environment, rather it involves a shift of traditional pedagogy. The massive use of ICT into
different sectors of the knowledge based society has compelled both teacher and students to
transform their way of teaching and learning. Hinostroza (2018) claims that the widespread
accessibility and use of ICT in society has led teachers and students to use these tools and make
teaching and learning process even possible outside the traditional classroom context. The use of
ICT has not only transformed the way of teaching, it has also changed the role of students and
teachers in teaching and learning process.

Although the integration of ICT in Nepalese education system has short history, the use
of ICT in education is increasing surprisingly. Karki (2019) states that although the brief history
of ICT in Nepal started with the beginning of telecommunication service in 1913, it got priority in
our education policies since last decade. The necessity of such technologies and tools have been
realized much in present critical situation than ever before by all people associated in the field of
education. Teachers, students and even different schools have used information and
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communication technologies and tools as common platform and means of sharing knowledge and
skills these days. These tools have offered many opportunities for teachers, students and even to
educational institutions.

Opportunities of Integrating ICT in Education

Since the integration of ICT into education, it has brought many opportunities to both
developing and developed countries. For instance, it has helped in connecting the rural schools to
the outside world and more internal and external communication through the internet (O'mahony,
2003). Both teachers and students can share their knowledge and skills with colleagues all over
the world using ICT. Kirkwood (2014) argues that ICT can be resources for learning for both
teachers and students as it provides them with opportunities for sharing their experiences and
updating themselves with the latest informative materials and theoretical improvements in
education. Similarly, Pelgrum (2001) states that the use of ICT has shifted learners from the
passive consumer of educational offerings to an active knowledge gatherer and creative
participant in educational activities. He further argues that ICT is not only the backbone of the
information society, but also an important tool for bringing educational reforms that change
students into creative knowledge workers. Different tools of ICT such as computer, internet,
mobile dictionaries, LCD projectors, DVD players, e-books and e-learning systems introduced
and used in many universities and schools all over the world have created a lot of opportunities
for all concerned in imparting and gaining education.

Information and communication tools have changed the behavior and nature of education
in both developed and developing countries. Azmi (2017) states that the use of ICT in classroom
motivates students to continue their learning and stimulate their creativity and passion for
learning. Likewise, Dwiono et al. (2018) argue that the integration of ICT in learning is an
opportunity to create new learning experiences for students. Integrating ICT in teaching can
increase the students’ interest and motivation in learning and also supports in good understanding
of learning materials. Hu and McGrath (2011) state that the use of technologically enhanced
materials and the ICT resources and facilities provide support in autonomous learning of all the
learners. The use of ICT in the classroom facilitates teachers to be update with new innovation in
teaching and also assist them in delivery of content to the students.

Challenges of Implementing ICT in Education

Although ICT has a great potentiality to reform or even transform education, barriers
come in the way of achieving success especially with students’ learning. Sutherland et al. (2004)
argue that knowing how to use ICT tools to transform learning in schools is not so
straightforward as these new ICT tools often challenge an existing practice of teaching and
threaten a deep-rooted knowledge domain. The advancement in ICT has affected different sectors
of today’s information society. Ferreira et al. (2014) argue that the use of new technologies has
caused changes in habits, values and traditions and within this context, educational institutions,
such as universities, are challenged to follow and adapt new technologies and guarantee their
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graduates’ excellent professional abilities and performance. O'mahony (2003) has given a long
list of challenges in implementing ICT in teaching and learning. These challenges include;
insufficient access to ICT facilities, unfavorable ICT policies, lack of technical support,
unfavorable appraisal systems related to ICT use, difficulty in changing deep-rooted roles of
teachers, schools and students, inappropriate beliefs and attitudes.

Developing and underdeveloped countries have different stories of using ICT to that of
developed countries as these countries have a lot of challenges to implement ICT and take its
advantages. Developed countries have implemented ICT very much effectively but developing
countries are still facing several challenges. For example, Dhital (2018) has reported various
challenges of integrating ICT in teaching and learning in the context of Nepal such as lack of
access of ICT tools, no access of electricity, lack of technical support, lack of ICT related
trainings, lack of infrastructure to integrate ICT and lack of digital resources. In developing
countries including Nepal, many teachers are not at access of ICT and those who are in access
even can’t operate and use them for their maximum benefits. Hinostroza (2018) claims that many
students and teachers lack the digital skills needed to make effective use of ICT tools that has
created negative consequences for students’ learning and also increased educational inequalities
especially in developing countries. Khan et al., (2012) state that the lack of technology supportive
physical environment in the university and absence of government, as well as institutional
preparation to integrate ICT in education, are major problems in the contexts of developing
countries.

Although ICT has offered a lot of advantages in the field of education, south Asian
countries including Nepal have not gained expected benefits of ICT due to limited access of it. In
this regard, Lim et al. (2020) states that although ICT have enhanced equity, quality, and
efficiency in the education sector in developing and emerging countries, the adoption of ICT in
the South Asian countries’ education sector has not been at scale and its impacts have been
limited in the field of education. In the Nepalese context, there are many barriers to implement
ICT in the classroom. These include lack of web access in most of the rural areas, low level of
digital literacy, low income of teachers, subsistence levels of economy in rural communities, and
consequent inability to pay for expensive digital technology, as well a lack of government
investment in ICT infrastructure in village communities as well as in schools (Rana et al., 2020).
The ICT tools have still been beyond the access to many teachers and students and these tools
have been practised mainly by educational institutions based in city areas (Acharya, 2014).
Moreover, many teachers are not making proper use of ICT even if they have access of it due to
insufficient ICT skills. Rana and Rana (2020) point out teachers’ low level of ICT knowledge and
skills as barriers to effective use of available ICT tools. All the above discussed literature
indicates that although the integration of ICT in education helps both teachers and students to
make their teaching learning more interactive and motivating, there exists many barriers in the
way to implement ICT integrated teaching-learning in the context of Nepal. These barriers need
to be mitigated to integrate ICT in education and gain maximum benefit of it.
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Mitigating Measures and Way Forward

Although many ICT tools have been invented for teaching learning purpose, their
effective use to transform traditional pedagogy is full of challenge. Regarding the ways of
mitigating challenges in implementing ICT in education, Khodabandelou et al. (2016) argue that
teachers should attend ICT training and be capable of changing their mindset to adapt technology.
Similarly, Samuel and Zaitun (2007) have suggested different measures to mitigate the challenges
of implementing of ICT in the classroom. These include the full cooperation and support from the
school administration, positive attitude of teachers, continuous training to update teachers’ ICT
skills, training on when, when not and how to use ICT tools appropriately, and the appropriate
use of interactive websites, e-mail, discussion boards, courseware in the form of CD-ROMs.
Moreover, Livingstone (2012) suggests to redesign the educational infrastructure, teacher
training, curriculum structures and materials, classroom practices and modes of assessment at all
levels to embed ICT in education and avoid its challenges. In the context of Nepal, Rana and
Rana (2020) claim that ICT training is essential for teachers to adopt ICT- based teaching and
learning for changing the traditional teaching strategies to modern learning ways.

Conclusion

The information and communication technologies and tools have created both
opportunities as well as challenges for teachers, students, curriculum designers, educational
planner, and even to educational institutions. The access and availability of information and
communication technologies and tools have connected school with outside world and teaching
and learning process has even gone beyond the classroom setting. The use of ICT tools in
education has facilitated the reformation process of education in terms of both form and content
and even the role of teachers and students. The ICT has been the backbone and also an important
tool for bringing major educational reforms in current information society. Different ICT tools
and technologies have offered a lot of opportunities and also changed nature of education in both
developed and developing countries. These ICT tools have not only created opportunities but
also, they have posed a lot of challenges as well. On the one hand, the ICT tools are not at access
of many teachers, students and even to educational institutions in developing countries like Nepal
which has created the challenges such as digital divide among the teachers, the students and even
the educational institutions. On the other hand, low level of digital literacy, insufficient access to
ICT facilities, unfavorable ICT policies, lack of technical support, unfavorable appraisal systems
related to ICT use, difficulty in changing deep-rooted roles of teachers, schools and students and
inappropriate beliefs and attitudes are posing the challenges in integration and implementation of
ICT in education sector.

Although there is challenge of providing access of ICT and integrating it into educational
institutions, we have no option of getting back from the implementation of ICT in education. To
mitigate the challenges of providing access of ICT to all and implementing them in teaching and
learning effectively, the full cooperation and support from the school administration, positive
attitude of teachers, continuous training to update teachers’ ICT skills, training on when, when
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not and how to use ICT tools appropriately, the appropriate use of interactive websites, e-mail,
discussion boards and redesign of educational infrastructure, teacher training, curriculum
structures and materials, classroom practices and modes of assessment at all levels are required.
In the context of Nepal also these measures are essential to transform all the challenges into
opportunities and transform our traditional pedagogy to ICT friendly that fulfill needs of the
teachers, students and even the educational institutions of contemporary information society.
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Abstract

The Indo-Pak partition of 1947 has not only invaded the physical space by making two
independent nations - secular India and Islamic Pakistan - creating a demarcation between
Hindus and Muslims but also intruded upon their psychological space tearing and ripping off
their mindsets with the clear division of cultural identities between the two. This paper examines
critically how the aesthetics of art employed in the story “Pali” does full justice in distributing
the equal burden of trauma on both the parties- Hindus and Muslims-to arouse a special affect in
the minds of readers in the post-partition of 1947. Such affect is quintessential and very
meaningful while reshaping and rebuilding the identities in the community to reconcile with
peace and harmony. It also examines how the shadow of an individual trauma falls on communal
families and then on the society caused by the handful of bigshots-Maulvi and Chaudhri for their
identity politics. The story spins around the little boy, who was lost in Pakistan during the
partition riots, got separated from the Hindu family, lived with the childless Muslim couple, and
was restored to the Hindu family eventually. It portrays the sufferings of both the child-Pali
Yashpal and his parents due to communal superiority and religious fanaticism. “Pali” by Bhisam
Sahni can be analyzed in the light of trauma art - the trauma of the partition, traumatic
experience of religious conversion, identity politics, morality, and ethical concern.

Keywords: ethics, fanaticism, identity, morality, partition, rebuilding communities,
trauma

Introduction

In the history of India, never had partition been ever imagined even during the regime of
Aurangzeb who was interpreted as the most ruthless ruler of the time and was reported to have
kept abreast Muslims, and in defense of them, he had even destroyed the Hindu temples.
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Although the rift was sharp with rivalry, the partition was not the subject of thought. But the
British regime in the twentieth century had been successful enough in creating a division between
Hindus and Muslims and turned them to be ready for communal riots crossing swords against
their brothers and sisters. Since then, the Indo-Pak relationship turned into identity politics of the
communal superiority between the two and proved to be irrevocable cultural trauma. Torn apart,
it proved to be a colossal migration in 1947 for its cultural integrity in world history. The loved
ones who lived with peace and harmony indiscriminately now turned into the surest enemies of
the world to each other.

The story begins with the traumatic condition of Manohar Lal and Kaushalya, his wife
and their children, a Hindu family that had to leave Pakistan for India during the partition. The
forced migration itself was a traumatic experience for the family, but it added to their insanity
again when the family came to know that their four-year child, Pali Yashpal was lost. Kaushalya
bursts out crying and feels, "...plight like that of a bird whose nests were being destroyed"
(Sahni, 2007: 57). There was no trace of sympathy by the migrants as everyone's mind was filled
with full of terror. They had desperate feelings of homelessness and apprehension. The only thing
was the mounting pressure of survival. The people were transferred from Lorries to Lorries as if
they were like the damaged goods. The Hindus were like the uprooted people from Pakistan and
so were Muslims from India. Pandey (2004) calls it a genocide that cannot be narrated: “One is to
declare such violence non-narratable: the ‘limit case’ of history as it has been described in the
instance of the Holocaust” (p. 45).

The writers in the post-partition literature have tried to capture a realistic picture of the
traumatic events by employing their different strategies. Some have spotlighted the pathetic
situation of the large migration, separation, homelessness, and displacement while others have
shed light on rape, bigotry, devastation, and blood pool. Das (1995) states, “The arson and
abduction, rape and physical cruelties which followed the partition haunted the memory of the
writers and continued to be a strong thematic component in our contemporary literature” (p.
382). The state and the media apparatus many times fail to administer their strategies in
rebuilding the communal feelings and oneness and even resulted in naming and blaming the
one over the other. It then becomes more of a cultural and political subject than social
coordination when it comes to settling identities in society. From the dimension of trauma art
and aesthetics, Sahni captures the specificity of both psychological and physical pain of the lost
child Pali and transmits the pain to his readers to develop a sense of critical inquiry in readers'
minds only to acknowledge their communal wrongdoings. Never does he name and blame any
party but makes them yield upon the traumatic condition of the boy distributing an equal
burden of trauma on each side. The affect that the writer has evoked in the readers can be
interpreted as a significant step in the right direction to reconciling Hindu and Muslim
communities with peace and harmony. The story ends with the return of Pali to his biological
parents.
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Literature Review

Alexander et al. (2004) coined the concept of “cultural trauma,” underlining that social
facts are not causes, but attributions:

Events are not inherently traumatic. Trauma is a socially mediated attribution. The
attribution may be made in real-time, as an event unfolds; it may also be made before the
event occurs, as an adumbration, or after the event has concluded, as a post-hoc
reconstruction. Sometimes, deeply traumatizing events may not have occurred at all. (p. 8)

Cultural trauma thus stems from the psychological construct of an affect and this very
emotion is saved by our own rooted identity. Trauma becomes mediated culturally and gets
political to serve the purpose of the large group identity. "If trauma is to serve as a political
commentary on violence, it must move beyond personal experience" (Kilby, xii). Trauma goes
beyond personal and soon it becomes cultural-the Hindu-Muslim matter. The state politics had
perpetrated the trauma by inviting the famine of colossal migration tearing the two major
independent countries. Pandey (2008) says, “Cultural trauma emerges as a socially mediated
attribution which emphasizes the representational aspect of culture” (p. 125).

There are many ways how the writers depict the situation of the partition which is a
subject to the aesthetics of trauma art during reshaping identities in course of building nationhood
in the post-partition literature. “The Owner of Rubble” by Mohan Rakesh depicts the trope of
xenophobia when Giani Miyan, the protagonist returns from Pakistan after seven years to see his
house in Amritsar, India, and senses the prose of otherness. At last, trauma is acknowledged by
the major characters Giani Miyan and Rakkha. The irony is that the rubble belongs to the dog and
trauma is evacuated through the animal, dog. “How Many Pakistans?”” by Kamleshwar portrays
the haunting psychological divisions of communal identities between the Hindus and the Muslims
Saadat Hasan Manto’s “Khol do” depicts the specificity of trauma caused by partition violence
with pure affect. But unlike many story writers, Manto does not see the perpetrators as Hindu or
Muslim- Hindustanis or Pakistanis, he just sees and depicts them as human beings with all their
wilderness and barbarity. Interestingly, in “The City of Sorrow” by Intizar Husain, there is no
identity politics. Readers cannot even identify who the characters are and where they are from. In
this story, the writer employs the technique of moral working to evacuate trauma from the
representation of the soul, the embodiment of characters. In the aesthetics of trauma art, the
special affect is evoked to transmit the pain to readers without naming and blaming any particular
community between Hindus and Muslims. Likewise, The Train to Pakistan by Khushwant Singh
writes a novel to sanitize the sides of the Sikhs who had committed violence twice the size of the
Muslims. It is written orienting towards the cultural part to patch up its tear in the society and to
rebuild the communities. Again the graphic representation is felt to transmit the somatic trauma
and violence directly to the readers in the graphic novel Palestine by Joe Sacco. The somatic
trauma is very much upper-hand in Amrita Pritam’s Pinjar. All these are the representations to
make readers feel the pain of the traumatic event during the partition of 1947 and acknowledge
them and seek from them, the redemption of trauma.
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All the same, the story “Pali” by Bhisam Sahni has no xenophobic traces nor any
othering tendency of one over the other at the community level except for the bigshots of the
community who try to play identity politics within their culture. He has tenderly chosen the
character Pali and portrays the predicament that is yielded by both Hindus and Muslims. Sahni
makes them feel an equal burden of trauma on both sides.

Methodology

This paper critically analyses the text in the light of Ron Eyerman's concept of cultural
trauma, its repair, and Deleuze's sense of morality and ethics against the backdrop of the
perspectives of Cathy Caruth and Jill Bennett on memory. The main aim of this paper is to
examine how trauma has been portrayed from the aesthetic dimension of trauma art. It depicts
how the story writer has employed his techniques of balance without making a superior one over
the other. Because children possess divine qualities, Sahni deliberately chooses the little boy Pali
and his helpless character drawing upon his context in both Hindu and Muslim communities only
to compel them to develop a sense of critical inquiry and a new perspective on a communal
society in a good health. This not only helps the readers to acknowledge their act of trauma but
also plays a significant role while rebuilding new identities in the post-partition life of 1947.
Thus, the aesthetics of art appeals to the societies to come close to each other and to think about
their lost peace and harmony.

Analysis and Discussion

The following themes present the critical analysis how trauma has been portrayed from
the aesthetic dimension of trauma art.

Religious Conversion, Identity Crisis, and Trauma

The locus of trauma lies in the religious conversion of Pali (Yashpal) a-four-year Hindu
child who was converted into a Muslim under the coercion of Maulvi, the Muslim priest. Maulvi
was desperately unhappy that a non-Muslim kid was living with Shakur's family. Maulvi stands
for religious fanaticism where molar politics gets the upper-hand. Pali was traumatized when he
looked at the razor, as he could wince at how hard it could pierce his private part, though he was
not aware of those rites and rituals going on with him. He was caught and circumcised. It was a
somatic trauma. He was given a new name- Altaf! The child was already in trauma at the loss of
his parents but before he could realize anything he was converted into a Muslim and given a
name. Here he loses his identity of Pali and gets a new identity- Altaf. In the post-partition life of
India, often that there were a handful of people who played with identity politics with their selfish
and insensible motifs in the community. Nobody cared what went in the psyche of the boy who
was suffering for no mistake of his own. As the exposition part of the story reads that it never
comes to an end with undoing a knot, Pali, supposedly Altaf, receives another setback in the story
that causes the trauma to him again upon returning to India.

The boy at 11 was again traumatized when he was converted into a Hindu forcefully by
the big shot-Chaudhri. The boy’s head was shaved with the razor and the boy kept sobbing with



Tek Bahadur Chhetry/Rebuilding Identities amidst the Cultural Trauma in “Pali” 95

the bowed head. Though he wanted to run away in the middle like a deer, the hunter caught and
had him shave his head with a proper tuft in the middle. He looked like a Brahmachari with a
holy thread and in a Hindu dress. Like in the past, the boy was dazzled and puzzled and hardly
could he imagine what time of his life was going to be like. The sense of the Hindutwa, imposed
on him, was not resisted by the boy and denied to accept the new name which was another
traumatic dimension in the story.

The Identity Politics, Ethics and Morality

The stereo-typing of identity politics which is inculcated in the minds of the leaders of
the community is the root cause of the trauma in society. In cultural trauma, the verbal abuse to
name and blame one over the other is central and it is evident in this story. The complexity of the
problem grows when Maulvi does not allow any non-Mussalman or Hindu in his place whom he
considers a serpent. Maulvi abuses: “Why don’t you speak? You give a kafir’s polluted child a
place in your lap. You give him your breast to suckle. Do you want to nurture a snake?” (p.62).

On his return to India, no sooner had they crossed the border than the lady social worker
and facilitator, took away the boy’s cap and threw it off on the road, and to Manohar Lal’s mild
reaction to it, she asserted that he was a Hindu boy and he should not wear a Muslim cap
anymore. This shows how religious identity was set even in the minds of the social workers who
were on the frontiers of government organizations and whose primary job was to retrieve the lost
children and women by facilitating and settling the disputes on either side of the borders. The
social worker in this sense is the hidden agent to cause the trauma to the little boy. Again when
the Hindu bigwig- Chaudhri dawns upon the boy with disgust after he has read the namaz, he
starts blaming the other side. Chaudhri abuses: “Those Muslas have planted the poison of
fanaticism in his mind. And at such a tender age! Those rascals! They have planted a musla
among us” (p.72).

In cultural trauma, it is evident that trauma, which is registered as a trace in our mind, is
accessed by constructing the affect and it is further shaped by our rooted cultural identity. The
little boy was traumatized for not being circumcised and not saying namaz in the Muslim
community. On the contrary, again he was traumatized for saying the namaz in the Hindu
community. The poor boy could not act upon the scene what to do next.

Cultural trauma posits the contestation between ethics and morality where each party
withstands their proposition so vehemently that it is very difficult to blame on sheer onside. Pali’s
both biological parents and foster parents stand for the former whereas the two leaders of two
different communities represent the latter. Morality comes from traditions and a set of values that
one should shoulder from generation to generation but Ethics stems from critical inquiry that is
encounter of morality, out of the contemporary experience. Ethics is often contingent on the
situation. This is exactly where the politics of trauma lies. In the story, both Muslim and Hindu
families do not opt for moral conventions as strictly as Maulvi and Chaudhri did for cultural
identities. However, the families yielded to the conventions with silence and even did not trespass
on moral grounds provided that it would harm their religious identity. Bennet (2005) says:
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In Deleuze's terms, it is precisely what distinguishes ethical from moral art.
Ethics is enabled and invigorated by the capacity for transformation; that is,
precisely by not assuming that there is a given outside to thinking. Morality, on
the other hand, operates within the bounds of a given set of conventions, within
which social and political problems must be resolved. (p.15)

Devotional art gives some sensation of morality but good trauma art helps to encounter
the phenomenon and opens a new window to look at the art from a different perspective. It is
exactly at this juncture it appeals to ethics over morality.

The Muslim family was god-fearing. Shakur and Zenab never thought of converting Pali
into Mussalman. The family was happy and satisfied with having him with them except for the
fear that someone would come and snatch him away from them. They vehemently believed that
they had not committed any sin as they only adopted the child. Shakur responded to Maulvi: “I
swear by the Holy Quran that we are not hiding any kafir in our house. We have only given
shelter to an orphan boy” (p.60). Zenab also reacts to Maulvi because it is her motherly ego that
made her speak that adopting a child is not a sin. The family was also in the know that some
Mussalmans were having Hindus for tailoring work and that would not be an issue. Manohar Lal
urged Zenab sisterly, “Bahen, I am not begging for my child. I am begging you for my wife’s life.
She has lost both of her children. She is missing Pali very much. His absence is driving her
insane. Day and night she keeps thinking of him. Please pity her" (p. 69). Zenab was moved by
the words of Manohar Lal and replied, “Take away this child. I don’t want an unfortunate
woman’s curse to fall upon me. How could I know you had lost both your children?” (p.69).
Nothing happened like Maulvi had thought despite he was strong in his moral grounds that he had
converted the boy into a Muslim. The setbacks employed in the story by the writer lays the
ground where identitarian politics on the moral ground is challenged by the ethical ground with
humanism being contingent on the events in both Muslim and Hindu communities.

The first setback is when the boy recognized his father after having shown him the
photograph. Caruth (1991) claims, “To be traumatized is precise to be possessed by an image or
event” (p.4). It took a longer time than expected for him to do it. Though delayed in the response,
he recognized his biological parents in the photograph. Caruth (1991) also asserts, “...the notion
of trauma as that which most marks the past, and its structural description as a delayed
experience, may lead to a seemingly universalizing description in which experience itself
becomes tied up with trauma” (p.114). Similarly, Sharma (2017) believes that when we try to
situate the victim’s personal experiences in the past context in which the event has taken place, it
will drive the person to that very particular time and place to remember the event. “The imagery
of traumatic memory deals not simply with a past event or with the objects of memory but with
the present experience of memory (Bennett, 2005, p. 24).” Bennett provides the reference of the
abuse of trauma of Finley’s evocation of the child’s eidetic memory linked to the past objects and
sensations first to affect acting out of the traumatic memory to retrieve the past. It is exactly what
happens in the story. The little boy was taken to the past by showing the graphic picture of the
photograph over and over again to recognize his parents. This is called acting out in trauma
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through which he recognizes his parents eventually and helps his father to release his trauma.
Although Maulvi thought that he was Mussalman and nobody could take him away, the boy
proceeded to be sent off. The second setback was traumatic to Chaudhri and the community
people while the boy, started reading namaz in front of all instinctively whilst on the other side,
Hindu women were playing dholaks and singing songs. Though the boy was caught, tonsured and
given a holy thread, he looked firmer than before in his proposition. He denied accepting the new
values imposed on him. He even ran away crying out to their Muslim parents in the middle of the
mundane. The final setback is when he denied that his name was Pali. He expressed his name as
Altaf Husain, son of Shakur Ahmed. For all these happenings under their nose, Manohar Lal and
Kaushalya had nothing to say. Hence, Sahni has very tenderly chosen ethical ground over the
moral one without causing any distortions to any community.

Trauma Art and Rebuilding Identities

The story writer, Sahni very carefully transmits the specificity of trauma and intensity of
pain of the boy - Pali, through this story, to his readers to evoke the special affect on his readers
so that they can open up the spot for critical inquiry through which the readers could feel the pain
with empathy and acknowledge trauma with a greater sense of humanity. Eyerman (2001) says,
“...cultural trauma refers to a dramatic loss of identity and meaning, a tear in the social fabric,
affecting a group of people that have achieved some degree of cohesion” (p. 4). This is the
aesthetics of trauma art, employed by the writer while remaking identities in the community
during the post-partition life of India. He neither villainies nor valorizes any party but divides
equal burden of pain to both sides of the family. In Eyerman's view, this is a tear in the social
fabric that the aesthetics of trauma art tries to patch. In the story, “Pali” the political and religious
antagonisms divide the Hindus and the Mussalmans far more deeply than the common things that
can bind them together. For this, abandoned, forlorn, and alienated Pali simply served as the
scapegoat to communalize the subject in both cases of conversion. Nevertheless, the portrayal of
Maulvi and Chaudhri-like characters in the story are the focus of the writer’s spotlight, only to
depict how the issues of communalism and identitarian politics bring about social trauma in
people's life. The writer through this story-“Pali” tries to patronize one community over the other
so that it takes the place of social healing.

The feelings of communal harmony can be traced in the story when both the parties meet
for the proceedings after the child was found by Manohar Lal. His indebtedness towards the
Muslim family, his sisterly attitude towards Zenab, his mild acceptance of the boy's wearing of
Mussalman's dress with the social worker, and his silence while being said namaz by the little boy
are some of the remarkable clues for religious tolerance. By the same token, the untold love of
Shakur and Zenab for Altaf, their sincere adoption of the boy, considering him not as kafir,
Zenab’s motherly ego, the dreams are woven around Altaf to run their own business, and their all
eyes to see their bride, the fear of losing the child- the hide and seek to Shekhapur and Lyallpur,
and eventually sending back the child to Hindu family with heart-wrenching feelings are equally
significant for the due respect of each other's culture. In addition, the Hindus working for the
tailoring shop of Mussalman's owner represent that they didn’t have communal intolerance with
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each other. The delayed acceptance of the conversion of the boy from both the families and their
representations in the story leaves the readers in a state of awe and give a glimpse of the
harmonious life before the partition of 1947. “Cultural memory is a system of values artifacts,
institutions, and practices that retain the past for the present and the future” (Assmann, 2021, p.
26). Their social life is honeycombed with each other’s culture. The story-writer doesn’t mention
the violence much, because the writer’s focus is to spotlight the miseries and helplessness of the
situation where neither side is to be blamed. Maulvi and Chaudhri are projected as the
perpetrators of trauma but in fact, their voices are based on their religious conventions whose job
was to secure their people culturally uniting them under the banner of religious identity. Maulvi
evacuates his trauma when the boy was circumcised. He gave a boy an identity of Mussalman and
wanted him to read Kalma and say namaz. Again Chaudhri and the pandits of the Hindu
community were not to blame because it was natural they could not stand the boy reading namaz
in their community. They again came out of trauma only when the Hindu rituals were performed
to convert the boy into a Hindu. Similarly, Shakur and Zenab evacuate their trauma to a larger
extent in the hope of having the boy with them during Eid or visiting Barailey, India to see the
boy. The burden of trauma survived only with the boy because he doesn’t want to change his
name again. Amidst the time while reforming the societies, discounting violence of the partition,
by the literary artists like Bhisam Sahni in their art, Gyanendra Pandey (2004) objects to the way
the writers induce too much with literature, as it becomes political then and thereby avoids the
representation of actual violence of the partition. For him, the partition is a rupture and genocidal
violence and art should capture the specificity of pain accompanied by the partition unlike
Nehruian and Gandhian historiography. Ambedkar (1945) writes:

There is hardly any hope on that behalf. So long as the Hindus and Muslims regard each
other as a menace, their attention will be engrossed in preparation for meeting the
menace. The exigencies of a common front by Musalmans generates- and is bound to
generate-a conspiracy of silence over social evil. (p. 237)

Hence the literatures that have been written about the partition have focused on real
tension because of the tragic situation. Both Hindus and Muslims claim their communal identity
by creating a sense of hatred toward each other. It is the craftsmanship of Sahni, to have a
magical balance between the two portraying the communities with a little amount of prose of
otherness during the post-partition life. The writer himself was born in what is Pakistan today and
brought up in India. Thus, Sahni’s focus is more on reshaping the identities in course of building
nationhood, without villainizing or valorizing any party in the story. He chose the innocent victim
to arouse the special affect of pain among his readers to transform pain from the character
viscerally to the body of readers to acknowledge trauma from both sides. This artistic projection
in literary writings has ample scope for reconciliation.

Conclusion

The writer, Sahni in the story- “Pali” portrays how communal identities are constructed
by the handful of people with their culture as well as religious roots and how they are combatted
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by the common people to reconcile with peace and harmony in the communities between Hindus
and Muslims. The writer carefully employs the characters and plots the sequence of events in the
story to contest the proposition of ethics with morality in identity politics foregrounding the
abandoned, forlorn and alienated little boy. The mild representation or almost devoid of violence
looks deliberate as it was time for reconstructing identities during the post-partition life of India
more harmoniously than ever before. From the dimension of trauma aesthetics, Sahni evokes an
affect in the minds of readers and transmits the pain to them to critically inquire about the
situation created by the partition. Such a strategy employed in writing can be a remedy to bridge
the relationship between the two parties. Overall, there is no induced somatic trauma nor any
trope of xenophobia. Nevertheless, the prose of otherness is fairly represented from the
perspectives of Maulvi and Chaudhri elevating their religious superiority and fanaticism.
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Abstract

Inclusive education is an approach, process, perspective and universal principle of
mainstreaming the people to address the diverse needs and interests of students through a
responsive, respectful and supportive learning environment. Students from diverse socioeconomic
backgrounds and with different learning abilities can learn together by participating in their
educational settings. This study aims to identify the indicators of inclusive education that can be
helpful for teachers to make their teaching effective. After being familiar with the national and
international practices of inclusive education, teachers can broaden their knowledge and will
incorporate inclusive attitudes into their content delivery practices. Despite the high public
interest in technical and vocational education (TVE), few of them have access and the
opportunity to enroll in the TVE stream. Considering this problem, this study was conducted in a
natural setting through field visits, interviews with parents, students, SMC chairpersons and
political leaders in the sampled district. The study found the various gaps in inclusive practices
such as promoting diversity, social justice, cooperative learning and collaboration in general and
TVE schools in Nepal. Using Herzberg motivational-Hygiene theory as a theoretical lens to
investigate the practice of inclusiveness in TVE schools, I found some demotivating factors such
as fragile TVE policy and job insecurity of teachers to demotivate teachers and students toward
technical and vocational educations in western Nepal.

Keywords: inclusion, access, supportive teaching, alternative teaching, parallel teaching,
visionary leadership.
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Introduction

This study analyses the practices of technical and vocational education (TVE) from the
stakeholders' perspectives including subject teachers, SMC members, and students in Nepal.
Although the thirteenth national periodic plan (2013-2016) provided programmes and activities
for developing and strengthening the TVE stream at the secondary level offering choices to the
students for vocational preparation (NPC, 2013), the crossroad conversation and my observation
as a teacher educator informed about the practice of TVE as per its objectives. Similarly, offering
TVE in school as a separate stream is not only the answer to promoting employment, engaging
youths in productive work and reducing poverty (Grollmann & Rauner, 2007). However, SDP
(2016-2022) has given top priority to the effective implementation of such programmes (Karki,
2012). To enhance the quality and relevance, relevant curricula, preparation of teachers,
provisions for infrastructure and equipment, adequate provisions for institutional learning blended
with work-based learning, involvement of the employers in course design, training delivery and
assessment and provision for career guidance, coordination of institutional training and work-
based learning including transitional services and post-training supports are some of the essential
prerequisites for successful implementation of the streaming scheme in secondary schools (DOE,
2017). But there are only a few inclusive practices have occurred in Nepal. Documental practices
have been more but the real practice reflected that 92.59% of students do not have textbooks,
44.44% mismanaged the school, 29.23% of schools have only reference books and 70.37% of
textbooks are insufficient in the school (DOE, 2017).

International Practices of Inclusive Education

Inclusive education is a right, efficacy, pragmatic and political perspective (Dyson,
1994). It is conceptualized from a development perspective as it has a different meaning in
developed and developing countries. According to Sharma (2015), in the perspective of
developing countries education is widely inclusive in ladies, marginalized and disadvantaged, and
in ethnic group children with physical exceptions and learning problems. Inclusive education can
be interpreted from a critical perspective as it may cultivate learners' minds with pedagogy and
transform society through education. The critical perspective assumes that inclusive education
provides an appropriate learning classroom environment for all participants (Brelach & Chamber,
2011). Defined through a humanistic lens, Cologen (2013) states that getting inclusive education
is a human right to enhance social relations and conditions. In the narrow meaning, it is an
integrated form of learners and oppressed children groups (Slee, 2011). The wider perspective
definitions are more focused on diversity and inclusion of all children in learning according to
their needs and psychology (Armstrong, et al. 2011). But in recent date, inclusion in education is
not an intellectual idea; it is a real experience (Bruns, 2009). It is a way of looking at the world
society that enacts the fundamental meaning of education for all children, complete participation,
complete membership, complete and valid citizens. To sum up, inclusive education is an ideology
to address the people positively with the diversity like Nepal with difference and differences as
stated by Derrida. That requires full participation in group learning with special methods and
techniques. There are some methods and approaches like the social minima approach, political
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inclusion approach, partial inclusion approach, and regular inclusion approach. Regarding the
approaches to inclusive education. Heiman (2004) suggested four approaches: in and out
approach, two teacher approach, full inclusion approach, and rejection of inclusion.

As the beginning of international practice, the UN declaration of human rights on 10,
December 1948 brought international attention to the practice of inclusive education globally
(UNESCO, 2005). Inclusive education policy Ghana (1992), Dubai inclusive education policy
framework (2017), the world education forum Dakar conference (200), and Salamanca
conference (1994) in Spain have coined the term inclusive education. Salamanca's statement and
framework of action on special needs education (1994) are still considered the key international
document on the principles and practices of inclusive education. Salamanca stated that schools
should be incorporated global behavior in all children according to their physical, mental, social,
emotional linguistics and other conditions (UNESCO, 1994). The Child Rights UN convention
(1989) ensured the right for all children to education without discrimination in any field and made
the provision free and compulsory primary education (Peters, 2004). UN millennium
development goal (2000) has already achieved its goal. Now Incheon conference has raised
education as SDG 4, to 2015 to 2030 as global prosperous and prosperity of the global citizen.
These all have the international practices for enhancing inclusive education for global peace and
humanity.

Salamanca Conference (1994) outlined the rights of all children to have access to
education in the regular school environment (Ainscow, 2005). It means an inclusive educational
environment should be provided to all children to ensure their access to the general curriculum. In
an inclusive setting, educational programs are adjusted as per the needs and abilities of children
rather than expecting them to fit into the system. Inclusive education is essentially a social justice
in education. It seeks fair, equitable, and egalitarian education for all students (Ainscow et al,
2006). It seeks to break down any type of discrimination or prejudice based on specific
differences or minority status. Inclusive education, therefore, aims to improve educational quality
by accommodating the general curriculum as per the personal needs and abilities of the children
(Ainscow, 2005). Students may experience exclusion in their classrooms without proper access to
the curriculum. Adaptation, therefore, has been reported as a key practice to ensure access to
curriculum and instruction in the general classroom. An individualized Educational Plan is a most
essential tool to ensure access for all children to the general curriculum and instruction (Ainscow,
2019). School professionals need to work together to conform the curriculum no longer a barrier
to inclusionary practices. For this purpose, they can differentiate the general education curriculum
as per the individual needs of learners studying in a particular class.

Practices of Inclusive Education in Nepal

The government of Nepal has committed to and signed various international conferences
and conventions. The documents such as Salamanca of Spain (1994) and The Constitution of
Nepal (2015), have provisioned inclusive education in article 31, in part 3, and stated every
citizen shall have the right to access free and compulsory basic education to each people up to
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secondary level. For inclusive practice, the latest constitution of Nepal has ensured education
rights up to the secondary level for the physically impaired and economically marginalised
(GON, 2015). Similarly, the child act (1992) has a positive practice by establishing child welfare
committees and orphanages (UNICEF, 2003).

In Nepal, some positive efforts have been practiced regarding inclusive practice in school
education. The education act (1971), national policy and plan of action on disability (2006),
special education policy (1996), equity strategy (2014), inclusive education on development plan:
9™ plan (1997-2002), international commitment on MDGs (2016-2030), Incheon conference in
Spain ( 2015), 10™ plan ( 2002-2007), 11™ 3-year interim plan ( 2007-2010), 12" plan ( 2010-
2013), respectively 14™ to recent 15" plans and inclusive education policy (2017) which created
both the disability right and inclusive education policy. These all have addressed the inclusive
education in Nepalese practices.

Similarly, the Ministry of Education have developed the SSRP and reformed SSDP
(2016-2022), has made special provision for the remote Karnali province students from Dalit
communities students and disadvantaged, differentiated, and excluded have provided free

alternative education to promote access and participation to promote equity and social inclusion
in education (MoE, 2009).

NNEPC (1956) was one of the first and most important of all other commissions and it
stated about universal and free primary education. Similarly, ARNEC (1966) has established a
social education center in each developmental region it has provisioned training and certification
for disabled children (Kafle, 20020). NESP (1971-76) has established a uniform national
education system, and NEC (1992) has addressed linguistic and cultural diversity and suggested
mother tongue education. Likewise, HLNEC (1998) has recommended gender and caste-based
discrimination as well as promoting language, ethnicity, and cultural diversity of the country
(Kafle, 2002). All of the aforementioned practices have supported to enhance the inclusive
education in Nepal from the past to the present date but the achievement is not still satisfactory in
the case of the general stream of school education to vocational education in Nepal.

Education For All - EFA (2000) assessment country report of Nepal committed itself to
meet the educational needs of Children with Disabilities through Inclusive Education. The report
mentioned that universalization of primary education cannot be achieved unless children with
disabilities are provided with schooling opportunities. BPEP II seeks to promote inclusive
education of primary school children with non-severe (mild to moderate) disabilities (Jung &
Shiwakoti, 2017). To achieve this aim, the program will support primary schools in identifying
and assessing such children, train special education teachers and provide appropriate teaching-
learning materials designed to ensure effective mainstreaming of these children in primary school
(EFA, 2000) assessment country report of Nepal Resource classes will be established to prepare
children with schools. Each resource class will have 10 students with the same type of disability.
Each class will be provided with one trained teacher (in the respective area of disability) and
adequate teaching-learning materials. Multiple ways of involving communities in providing
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financial support and temporary residential care at resource classes for children with moderate
disabilities have been proposed. Specialized NGOs will be supported in providing education to
children with disabilities who cannot attend inclusive classes. (EFA, 2000) assessment country
report of Nepal), Tenth Five-year Plan Vision of the tenth five-year plan for inclusive education
(2059-2064) highlights inclusive education as the strategy for the EFA program.

Statement of the Problem

There are various problems occurred in the technical and vocational education stream.
12.6 percent of basic education age level children are still out of school (DOE, 2017a) and due to
the inadequate budgeting allocated by the state in school education has created problems in
access, quality, equality, and equal opportunity in school education. The budget is rounding from
13.91 percent to -17.1 percent (National Campaign of Education, 2015). 83% of basic level
children are enrolled in community schools but the other 17% of children are still out of school
(DOE, 2017a). Approximately, 17% of children are in private schools. The richest 20% of the
population sends their children to private school. Vocational education is more useful for children
but the enrollment rate and its access is only 1.5% in higher education but in general education, it
seems 15% enrollment ratio (CDC, 2015).

The data shows that 17% of children are out of school and how can the slogan of
inclusive education be successful? Despite their interest and attraction towards technical and
vocational education, there is a low practice of inclusive education in TVE schools in Nepal. So
this study aims to investigate the practices of inclusive education in TVE schools. The study will
be helpful to incorporate inclusive practices in the classroom teaching for the teachers and other
concerned people. The study has the following objectives:

1. to introduce the indicators of inclusive education for teachers facilitations;
ii. to explore the national and international practices of inclusive education.

Methodology

To examine how inclusive education has been practiced in Nepali schools, I employed a
qualitative research design. Six schools from the mid-west and far west of Nepal were selected
following purposive and convenience sampling procedures. The participants were teachers,
students, and SMC members from the selected TVE schools. I used observation, in-depth
interviews, and focus group discussions to collect information along with self-study and narrative
inquiry. The study was conducted under the National Curriculum and Education Development
Center (NCED) Sanothimi Bhaktapur through Santona Collage New Baneshwor, Kathmandu. As
an expert judgment, I used FGD guidelines for SMC members, interview schedules for subject
teachers, and in-depth interviews with SMC chairpersons and with the district education officer.

The survey was conducted based on physical facilities, financial condition, academic
facilities and the opportunities for learning of the students were explored in depth. The computer
science and plant science teacher and students were sampled for an in-depth interview.
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Conceptual and Theoretical Framework

Before conducting this research, I set a conceptual framework in my mind based on the equity
theory of Stacey Adams (1965). Adam (1956) states that equality and inequality are searched based on
input and output. Input refers to the inside reference such as school efforts by subject teachers, school
head teachers, SMC chairs and members, political leaders and social contributors, pedagogical skills,
teachers' training, creativity, and institutional loyalty, etc. And within the output factors, I linked pay
of teachers, bonus, job security, status, career opportunity, self-working environment and highly
challenging in their teaching professions. These were all concerned with teachers' professional
development. In this regard, I have compared equality and inequality in general stream students and
technical and vocational schools students. I used Herzberg motivational-Hygiene theory (1966) as a
theoretical lens to investigate the practice of inclusiveness in TVE schools.

Dissatisfaction and de- Not dissatisfied but Positive satisfaction
motivation factor not motivated factors and motivative factors

Hygiene Factors Motivational Factors
Educational Policies and provisions Need-based education
Quality of education and TQM Job opportunity after certificate
Rate of pay to teachers Linking with family professions & support
Job security of teachers Self -employment, self- motivated
Working conditions Support from indigenous knowledge

Findings and Discussion

Although the government documents showed that various inclusive education practices
were implemented in Nepali schools, this study found that the framed policies and practices were
not practiced in a real situation. For example, a teacher participant from Dang said,

A large number of students do not have textbooks and many schools have inadequate
learning resources according to the need of the students. Since there are limited teacher
quotas, a shortage of competent teachers and a lack of pedagogical training for teachers
to implement inclusive education in practice.

Teacher's response came against the government documents' claim about the practice of
inclusive education in Nepali schools. My observation reflects that there was a gap between the
real practice and document reports. I observed that majority of students did not have textbooks
whereas a large number of them mismanaged the school. Similarly, a high number of students
had insufficient textbooks in schools those who received the textbooks received them late.
Although teachers' professional development can play a significant role in the effective practice
of incisive education, teachers' involved in the interviews reported that professional development
activities for the teacher were ignored. It shows that the lack of pedagogical training for teachers
and professional security prevented them to practice inclusive education in a real sense.
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Similarly, it was found that most of the opportunities for TVE and the entire education
system were captured by the 20% elite group and those who could exercise political power. Since
TVE school education is for the students who are from the low socioeconomic background and
those who have no access to CTEVT expensive education. However, the participants involved in
the study reported that the allocated quotas for public schools were inadequate to meet the
increasing demand of the students and CTEVT private institutions were interfering with the
department of education for their business. The political power and education business have
interrupted the inclusive practice of TVE to the target groups in Nepal.

I found that students of TVE schools were in confusion about their future job security.
Because the government has not provided easy access to the students to equivalent their
certificates. So OJT activities were not properly managed. The lack of proficient teachers,
shortage of academic facilities and supportive learning environment, and the blur career roadmap
after they graduated from TVE schools influenced the quality education as well as enough
practice to provide inclusive education.

The collected data informed that the concept and practices of inclusive education in the
different classrooms were found unclear. It means that the teachers and students had no clarity on
the meaning and purpose of inclusive classroom settings in practice. In the observed technical and
vocational subject classrooms such as plant science and computer science, students argued that
the general stream-related students were not getting this opportunity for vocational subjects. The
allocated seats, i.e., 48 number were insufficient for the vocational subject. The interaction with
teachers and SMC members reflected that despite the high demand for TVE, the allocated quotas
could not contribute to the practice of inclusive education. It shows the lack of inclusiveness in
actual practice in vocational subjects in Nepali schools. These data are sufficient to claim that the
national and international policies of inclusive education have not been implemented properly
because the documentation was far different from the real practice.

Access to TVE Schools

I found that the access to TVE for the students from rural and urban poor backgrounds
was far due to their financial crisis. The FGD with the school management committee reflected
that 80 percent of members and chairpersons argued that the poor, disadvantaged and deprived
students had no access to technical and vocational subjects provided by the Nepal government. So
inclusive education practices have not been a success from past to the present date but dozens of
policies have been made in the context of school education in Nepal.

Students' Satisfaction and Motivation toward TVE Schools

From a motivational lens, most of the teachers in TVE schools were found demotivated
due to their job insecurity although they were paid more than the teachers from the general
stream. For example,

I passed M.Sc. from Tribhuvan University. There are other teachers in the general stream

with similar qualifications. I am paid more than those from the general stream. However,



Bhakta Bahadur Shahi/Practices of Inclusive Education in Nepal 107

I am not satisfied with my job. The major demotivating factor is job insecurity which the
teachers from the general stream do not have. (A teacher from TVE School in Darchula)

The above response indicated that teachers were not motivated to prolong their job in
TVE schools due to their job insecurity. Similarly, one SMC chair from Darchula said, "Our
students are in confusion whether they will apply for a job and higher education after completing
grade 12 or not. The policy of technical and vocational education is not clear." It indicated that
the fragile TVE policy of the government was responsible to demotivate and de-empower the
students from TVE schools.

I observed the students' interaction from the lens of positive satisfaction and motivating
factors as stated by Frederic Herzberg. I found that most of the students were satisfied with the
knowledge of technical and vocational education but they were dissatisfied with their textbooks,
curriculum and scholarship, expensive fees to pay and inappropriate library and laboratory. For
example,

Everybody talked about the scope of technical and vocational education in Nepal. But we

have experienced the bitter reality due to the government's policy. After completing grade

12 with good marks, I tried to compete in the public commission of Nepal (Lok Sewa

Aayog), but our certificates of JTA were not accepted. This not only demotivated us but

also discourage us from this type of education. (Two participant students from Darchula)

The above remarks showed students' level of motivation because of the government
policy on technical and vocation education. Such policy can discourage students to enroll in TVE
schools.

Indicators of Inclusive Classroom

Inclusive education means wider access to education for those who have been
traditionally excluded due to discriminatory societal practices, cultures, or ways of doing that
ultimately result in inequality. It encourages collaboration in which all members of the
educational team work together and share knowledge while striving toward a common goal.
Principles of social justice, acceptance, and promoting diversity are fully valued. The major
indicators of inclusive education for my study were fixed co-teaching, natural proportion, co-
planning, grouping is heterogeneous, engaging instruction, and differentiation.

I observed that these indicators were not found properly implemented in the sampled
schools. The students' participation was found heterogeneous in the gender perspective but they
were from a similar socioeconomic backgrounds. It was also found that the student's participation
was more inclusive but the teachers' behaviour in classrooms was not inclusive. In the case of
student enrollment in the vocational stream, there was no inclusive practice. Because the quota
system of the technical and vocational schools created the demarcation between the students and
their parents. All this information through my observation reflect that there is little practice of
inclusive education in a technical and vocational stream in Nepali schools.
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Conclusion

The community school mechanism for inclusive education is essential to enhance the
quality of education and equitable access and prejudice reduction training for teachers. The
education-related programmes such as SSRP and SSDP emphasized the effective practice of
inclusive education in educational institutions. However, the smart policies are not in real
practice. The poor school management system, lack of pedagogical training for teachers and
special training for SMC members and more injustice in admission requirements are major
hindrances to its effective practice and implementation. Skill-based curriculum reform and easy
access to reference books and textbooks are the emerging problems in the school. OJT problems,
equal opportunity, effective policy implementation, public awareness, quality education, and low
participation of the girl's students than male students in technical and vocational education stream
were found as remedial measures in this study. Professional insecurity is another serious problem
found by the subject teacher. Dilapidated furniture, old books, copy-paste curriculum of I. Sc.,
and science curriculum are some emerging exclusive practices of TVE of a school in Nepal.
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Abstract

Discrimination against Dalit is a socially structured, legally aligned, historically perpetuated,
culturally institutionalized, and religiously distinguished phenomenon. In the context of this
research, I felt that the inclusion of Dalits in mainstream education needs social, historical, legal,
cultural, political, and religious interventions to emancipate them from the chain of ignorance.
The strategy of inquiry was qualitative and ontologically it was based on multiple realities. Thus,
I used an ethnographic research design using unstructured interviews and participatory
observation. School teachers, head-teacher, Dalit students, parents, SMC members, and
community people were selected purposely to collect the data for the fulfilment of the objectives.
The data were analyzed and interpreted with the lens of Cultural difference theory and Caste
hierarchy theory to generate meanings. I also used my reflexivity to be aligned with the research
and experiences obtained in the field study.

Keywords: childhood experiences, problems, interest-based learning, issue-based learning

Introduction

Being one of the non-Dalit residents in the village where many Dalits resided, I often
wondered during my childhood why Dalits in my surrounding appeared to be different from us in
the social, cultural, economic and educational life world. Since the time I began to interpret my
world around consciously, I observed that the way I resent myself in personal, social, cultural,
and education-related activities were different from those of children who belonged to the Kami. I
began to interpret them in terms of Dalits- the people who are supposed to be socially excluded.
When I was just a child, I followed the culture of making social distance from Dalits as a taken-
for-granted form and began to continue it further. Why should I be at distance from Dalits? What
made non-Dalits perceive Dalits the way they did those days? What social stances and/or cultural
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norms came into play while interpreting social relationships with Dalits? These questions
subconsciously remained in my mind, which became prominent along with my growth and
development- personally, socially, and educationally in the later stages of my life.

Similar with my feelings, the family orientation towards Dalits also resembled the
community context. In many of the activities that carried social importance, I found such Dalits
being excluded. For example, I observed that they were not allowed to enter into the temples and
worship the God idol. I also observed that they were not asked to participate in feasts and
festivals performed by the non-Dalits in the community. The sense and practice of untouchability
(i-e., not coming into physical contact with Dalits) appeared to me so extreme that evoked me to
play with questions of the kind: How do I feel if I am treated the way Dalits are in my social
setting? What might be the relationship between feasts and festivals performed by non-Dalits and
the participation of Dalits in them? So, all these questions made me think consciously regarding
this issue.

While problematizing Dalits in Education- my research agenda, I would like to discuss
education with Dalit life world and then reveal why and how the existing situation of Dalits
education needs the attention of a researcher, social activists, and educators. In this context, my
research writing makes me think of education as a cause of change in the personal, social, and
professional life of an individual. With the lens as such, I would like to assess what changes |
observed in the life of Dalits who lived, in a neighborhood of my village. But before doing so, I
must articulate who Dalits are.

Linking it with the Vedic verse, I realize that every creature survives in the world with the
knowledge they possess and that the knowledge of one creature differs from another depending
upon the way of survival. If it is so, I see the problem in their existing way of life that bounds
them to survive in the way they do. But as a researcher, I would like to ask some specific
questions such as; what sorts of knowledge is possessed by the Dalits and how their knowledge
contributes to their survival. If their life situation consists of the status quo, there must be a
system of knowledge that reproduces the same situation in their life from one generation to
another. Thus, it needs academic research to uncover how their way of life is integrated with their
worldview and education.

In the context of problematizing my research agenda, I appear with the question like,
what sorts of perceptions, concepts, and worldviews of Dalits and/or non-Dalits, especially in
terms of education, caused such social relationship between Dalits and non-Dalits. This means
whether the problem lies in the perceptions of Dalits in their existing education that they possess
at present. The problem as such induced me to inquire about non/Dalit perceptions of education
through this research. If so, I see the problem on the part of the schools and I would like to raise a
question in the context: why the schools by their virtues could not address the needs of Dalits
children. Overall, I saw the problem with perceptions, practices, and constructs concerning school
education. I, as a researcher, attempted to address those problems through this research to enable
the schools be Dalit-friendly.
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The main purpose of this study was to explore in what ways the schools can be made
Dalit-friendly. This study is important in multiple ways. First, it incorporated the section of Dalits
in Tanahun district where no research as such was carried out in the past. This research however
attempted to find out some ways to enable the schools be Dalit-friendly. The knowledge claimed
through this study will add up to the body of knowledge related to Dalit education in Nepal.
Besides these, the teachers and the head teacher will get help from the findings, especially on the
way to transforming the school environment to make it Dalit-friendly. The finding of the study
will be helpful for Dalit children and parents as well, especially in empowering and informing
them of their complexities in getting access to school education.

Literature Review

Literature shows that the caste system was practiced from Malla period in Nepal. King
Jayasthiti Malla (1360-1395) formally divided society into different functional and occupational
groups (Subedi, 2010). Later, King Prithvi Narayan Shah, the founder of the kingdom of modern
Nepal, also accepted the caste stratification in the society by announcing Nepal as a “garden of
four castes and thirty-six, Varnas", all caste and ethnic groups, including the Dalits, have been
dominated, excluded, marginalized, deprived, exploited, conquered for centuries by so-called
'high caste' people (Bista, 1991). So, we can say that caste-based untouchability is one of the
worst forms of violation of human rights.

Similarly, Dalits' status and role in society are particularly depressing and humiliating.
Dalits have no dignity in the community or society they live in due to untouchability and other
discrimination. Further, says that "the division of the caste system was highly influenced by the
classical Varnas model of Hindu system illustrated in the code of Manusmiriti that classified
people into four major castes as Brahman, Khastriya, Vaishya and Sudra" (p. 43). Bista (1991)
holds the view that the caste concept only entered Nepal for the first time at the beginning of the
Licchavi era (p.35). Historically, Nepali society holds deep roots in the Hindu caste system, with
a hierarchy of different groups of people within the system (Sharma, 2006).

Manusmiriti is the book of Hindu laws legitimated by Manu. It includes different aspects
of social life like Varnshram, family, marriage, law justice, rites, and sacraments and so on. Manu
also proves that Varna is caste with birth although it is colour, not caste. Thus, Manusmriti was
the constitution of Hindu directed to the social stratification based on caste imposed several laws
and rules which is sheer justice to the lower caste (p. 14). Koirala (1996) argues that the Geeta-
the holy book for the Hindu ‘Guna’ and ‘Karma’ are the bases for the stratification of Varna.
Here ‘Guna’ means the quality of a person and 'Karma' denotes works. Similarly, Dahal et al.
(2002) write "in the past, the schooling system was based on the Varnashrama model during the
Vedic and Post Vedic periods and there was a restriction in access to schooling to Shudra
(Dalits), especially, pani-nachalne groups in Vernashram system of education because their
prescribed duty was to serve the people of other castes" (p. 29).

Nepali society constitutes of various castes and classes. The former is religiously and
historically produced while the latter is the subject to be changed. The documents show that
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learning and teaching were limited to one caste called Brahmans. Since Kshatriya remained close
to the Brahmins, they also possessed knowledge but of limited areas such as how to run the
nation. The Vaisyas could learn about trade and commerce. But Sudras were prohibited to learn
any sort of knowledge.

Theoretical Framework

In this research, I went through the insights two theories. They are the Culture
Difference theory and Caste- hierarchy theory. Ogbu (1982) argues that 'the cultural differences
existed before the two groups came into contact and that they are specific differences in terms of
language, learning style, and academic concepts. He also believes that students experiencing this
type of discontinuity are more motivated to overcome their difficulties because they see the
ultimate value in learning the academic content, and appropriate behaviours valued by the host
culture and do not feel that their own cultural identity is threatened by the acquisition of this
knowledge (p. 294).

Similarly, the social setting in Nepal is based on caste hierarchy. That is, the social
category and/or identity of the people living in the given community is built up on their caste.
This means people under different castes have different identities that shape their social
positioning, economic opportunities, educational participation, and social relationship. Although
the practice of caste-based codes is illegal and/or unconstitutional, it is found to be in effect
covertly. The hierarchy of castes in Nepal is social, cultural, and religious agenda in Nepal. It is
in practice since the dawn of the Hindu civilization, which is particularly being traced to the time
of King Manu. According to (Sharma, 2006), King Manu in ancient times, categorized people
depending upon their duty/work. People in society are divided into four different castes namely,
Brahmins, Kshetri, Baisya, and Sudra.

Methods and Procedures

This study has produced a rich interpretation on Dalits in terms of schooling and
education through my intense research experience and for this, I employed ethnographical study.
The strategy of inquiry was qualitative and ontologically it was based on multiple realities.
Participatory observation and unstructured interviews were used as the research tools. Thus, I
observed participants regarding their process of learning. I went to their school, observed learning
activities and their participation. I stayed in their class and observed the way they participate in
the classroom activities. I observed how they participated in classwork, group activities and what
they did during their participation in the classroom activities. Immediately, I noted them
whenever 1 got any new information. I went to their home and community with them. I
distinguished their behaviour different from home to school. I observed their actions and
behaviours in their family and community setting. I also observed the way they performed
relationships in their family and community.

Similarly, I used the unstructured interview i.e., in-depth interviews with the head teacher,
SMC chairperson and parents (two male and two female) and children (three boys and three girls).
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While conducting interviews, I had a dialogue with my participants too. The purpose of the
interview was to explore their in-depth understanding, enriched descriptions and detailed account of
their culture, the process of being educated, and the roles of schools as they perceived. It was an
open-ended, discovery-oriented method (Hart, 2001). While interviewing them, I felt to have
increased my understanding, insights, and personal views towards Dalits’ ways of approaching
schools. The goal of the in-depth interview was, therefore, to explore their deep understanding,
feeling and perspective. The unstructured interview was to generate rich and thick descriptions of
the phenomenon observed in the natural setting of the research sites (Hartas, 2011). After collecting
the data from the field, they were coded, categorized and thematised (Attride-Stirling, 2001) for
further analysis. The analysed data were interpreted with relevant theories. Triangulation and
member check were used to ensure the credibility and trustworthiness of the research.

Results

I analysed and interpreted the data in line with the research question - in what ways the
schools can be enabled for Dalit-friendly to treat the Dalit students? After collecting information from
the participants, I organised them into two themes: interest-based learning/school environment, and
issue-based learning/school environment. The information representing these headings have been
presented and discussed using relevant theories and literature under the following themes:

Interest-based Learning/School Environment

On the way to exploring the ways for making schools Dalit-friendly, information
obtained from study respondents encouraged me to develop a heading namely, Interest-Based
Learning/School Environment. Advocacy for interest-based learning in school has long been
observed in the field of education. Teaching-learning activities in school need to be aligned with
the learners’ interests. The role of learners’ interest plays an instrumental role in learning in the
sense that their interests motivate them to participate actively in the learning process that takes
place in the classroom (Valerio, 2012). Whether the schools in the Dalit community are friendly
to them can be measured concerning their level of presence, participation, and interest in school
activities (Bishwakarma, 2009).

In this connection, I had interaction with the parents of Dalit students. One of them
explained: 7 want to send my son to school to get knowledge and skill but unfortunately he goes
for some days and then stops going’. Dalit parents asserted that their children did not
continuously attend school and they also accepted that it was unknown why their children do not
often intend to go to school. As a researcher, I would like to connect students’ irregularity and
parents’ ignorance of their children's education with some scholarly explained ideas to reveal why
Dalit children do not show their interest in going to school. In this regard, Arvaja et al. (2003)
argue that children enjoy the learning environment when they find it “physically safe, emotionally
secure and psychologically enabling” (p. 6.).

School irregularity was mostly observed among the children from the families, especially
those who are bound to live in exclusion, hatred, poverty, and the disadvantaged situation in the



Bishow Mani Subedi/Making Dalit Friendly Schools in Nepal: An Ethnographic Study 115

community (Valerio, 2012). After retrieving the information as such from the literature, I wanted
to explore why Dalit children do not intend to attend school. The perspective of Dalit children in
this regard, for me, appeared to be important to examine whether the world of literature is the best
fit for the context of my research sites.

I then interviewed one of the Dalit students to bring forth his ideas regarding his presence
and participation in school activities. In this connection, he said: 'Teachers at school teach and
give us lots of homework to do. My friends do homework regularly because they understand the
content nicely, but I don't do it because I don't understand it'. Thus, why Dalit students do not
show their interest in going to school has been a debatable issue. Some claim personal issues
(Desai, 2012) and some claim social issues (Beinart, 2015) to be responsible for it.

Finn (2010) stated that children stop going to school when they see the school setting is
unwelcoming to their attitude and interest. But for LaRocque et al. (2011), it is the personality
traits of children which often inhibits or promotes their participation in learning. While
connecting these literary claims with the students’ opinion revealed in the data, I realized that
children’s personality is not aligned with the activities performed in the schools. They therefore
often feel to be at distance from the schools. In the context of my research, the personality of
Dalit students does not help them be ready for school activities such as doing homework assigned
by the teachers in the schools. I thus feel that the school setting and the personality of the Dalit
children do not go together; rather they challenge each other affecting their learning and/or
participation in the school education programs.

In this context, a question has been raised as: Why does the personality of the Dalit
students do not go in line with the school setting? To respond to this question, I had interaction
with a Headteacher (Bishwakarma, 2009) and learned that the cultural orientation that the
children in marginalized and deprived families receive from their parents is often less likely to
prepare them to be fit in the school setting. Similarly, I learned (Finn, 2010) that social hierarchy
often tends to communicate its effect on the relationship between and among the children in
schools. The children from Dalit and non - Dalit families maintain a hierarchy among them while
performing social activities. They often tend to carry out such social experiences in school where
the Dalit students feel themselves being at distance or being excluded from the mainstream school
activities. As a result, they do not often perceive themselves as part of the school.

Reflecting on the idea of Beinart (2015), I would say that children cannot enter schools
giving up their traits which are the products of their experiences in their cultural, social, and
economic life world. These personal traits often become the source of their interest to join
educational activities in the schools. After arriving at the idea as such, I realized that the schools
could ensure an environment which may induce the personal interests of Dalit children.

Issue-based Learning/Environment

While exploring the ways for making schools Dalit-friendly, information obtained from
study respondents encouraged me to develop the theme namely, Issue-Based Learning/School
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Environment. Arvaja et al. (2003) argued that among many, one purpose of school is to enable
the children to deal with the issues in their life. So, I raised a question as: What are the issues
related to Dalit children and how the schools in question can help them address those issues?
With reference to Pariyar and Lovett (2016), I realized Dalit issues in terms of their social,
cultural, economic, and pedagogic aspect of life. Culturally, they are supposed to be untouchable
(Poudel, 2007). Socially, they are supposed to be the section of the society that receives the
lowest rank in the caste hierarchy (Bista, 1991). Economically, they are deprived of mainstream
economic activities (Hartas, 2011).

Again, another question can be raised as: how can the schools be made friendly to the
children who belong to such a community? Addressing this question, I interacted with teachers,
parents, and Dalit students. One of the Dalit parents in this regard said: ‘Although I am poor, I am
sending my son to go to school to get a better education. I hope, my child will get a better
education and he will not get any economic problems in his life.’ However, economy and
education are interrelated components of life. Several scholars claim that education influence
family income. For example, Hartas (2011) argues that the increased level of education
proportionates with the increased income in the family. Since education contributes to creating
economic opportunities, education on the part of the Dalit children is also expected to perform a
similar role. I, therefore, realized that schools can be friendly to Dalit children if it contributes to
enhancing their income level.

On the way to exploring data from the participants, the SMC members focused on social
issues related to Dalit children. On the way to explaining the social issue, one of the SMC
members said: ‘Dalit children are often seeming at risk of caste discrimination and injustice in
the community. The experiences of discrimination and injustice do not support them continuing
school.” Nepal has caste-based societies. People in the country belong to 125 different caste and
ethnicities (Saud, 2020). These castes/ethnicities are divided into 4 generalized/mega caste
groups namely Brahmins, Chhetri, Baisya and Sudra (Vermeer, 2010). These castes are
traditionally organized hierarchically and are categorized depending on their work (Manandhar
& Leslie, 1994). In the caste hierarchy, people belonging to the Sudra caste are supposed to be at
the lowest rank. As a result, they are supposed to be untouchable and that they are to be
excluded from the mainstream social discourse.

Due to unequal distribution of power and resources, hatred, opportunities, etc. the Dalit
children are always vulnerable to inequality, discrimination, and injustice. Since Dalit children
are often exposed to caste-based hierarchy and its consequences (exclusion, marginalization,
poverty, etc.), they also think that these social circumstances would be reflected in the school
setting. Their experiences in the community/social setting often convince them that the school
would also be an important social site where the practice of exclusion, participation and child
protection is apparent.

Connecting data with the literature mentioned above provided me with a sense of
interpretation of Dalits in terms of their social positioning. To me, it is their social positioning
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that caused them to live to be apart from mainstream social activities. Their social rank in the
traditional sense convinces the non-Dalits to interpret Dalits as unworthy social beings (Poudel,
2007). Their level of unworthiness is supposed to be so extreme that non - Dalits treat them as
untouchable and the subject to be humiliated, exploited, and excluded (Korde & Paulus, 2017).

Perceiving the context as such in the social setting, Dalit children often similarly assume
the school environment. They think that they would face discrimination, injustice, inequality, and
exclusion in the schools in similar ways as they feel in the social setting. In this context, I think
their feeling of untouchable, humiliation, and exclusion, which they cultivated in the social
setting, does not encourage them to think of themselves as a part of the school.

The issues of untouchable, exclusion, humiliation, injustice, and inequality prevailing in
the social setting, especially on the part of Dalits encouraged me to raise the question: How can
these issues be responded to make school friendly to the Dalit children? As I perceive, Dalit
children enter into the schools with their experience of untouchable, exclusion, humiliation,
injustice, and inequality that they acquired in the social setting. Such unhelpful experiences often
inhibit them from enjoying the academic setting prevailing in the schools. The opinion of the
participant above encouraged me to conclude that the school environment should be free from
discrimination, injustice, inequality, and exclusion if it is to be ensured Dalit friendly.

In this context of the research question, I doubt whether the school environment is
unappealing to Dalit children. For Hofer (1976), a school is a neutral social component where
children from all sections of society feel being treated equally. I found similar ideas in the policy
documents of the government. For example, school education is provisioned for all children
disregarding their class, caste, ethnicity, location, etc. (Pariyar & Lovett, 2016). My observation
reflects that the government has provisioned a scholarship program for Dalit children which, as I
feel, is a praiseworthy effort to make schools Dalit-friendly. If so, why school is not supposed to
be Dalit-friendly?

With these contexts and questions in mind, I approached teachers to explore their opinion
on why schools are not supposed to be Dalit-friendly, especially with the lens of Dalit children
and parents. In response, one of the teachers under this study told: 'While making sitting
arrangement of children in the school, forming child-club, disseminating study materials to
students in the school, ensuring children participate in school, we invite Dalit children.” The
social positioning of Dalits as discussed by Poudel, (2007) is not so much helpful to them,
especially in creating educational opportunities. But I do not support this idea. In my opinion,
Dalit social positioning began to get changed along with the commencement of the Maoist
insurgency in Nepal (Devkota, 2005). When the global outlet for skilled, semi-skilled and non-
skilled human resources in Nepal opened, most of the Dalit youths got opportunities to go to
foreign countries to sell their labours (Pyakurel, 2021). As I feel, they realized the importance of
education and their own rights as a citizen of the country. This made them present themselves in
society as different from the way they used to live in the past.
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The constitutional provision of education for all, participation of the citizens in economic
activities, an increased sense of socio-political rights among Dalits in federalized context largely
contributed to bringing change, to some extent, in their social positioning (Hofer, 1976). These
opportunities available to Dalits helped them enhance their economic status and thereby altering
their decision of school choices for their children. Yet, there were many Dalits residing in the
remote rural hills in Nepal who could not get access to these opportunities and, thus, they
remained with their traditional and historical ideas of living confined life. Since these Dalits still
had feelings of being discriminated against, excluded, and unequally treated by non-Dalits in the
community, they took such an unhelpful idea in a taken-for-granted form. As a result, although
there was an improved situation in school for Dalit children, they felt discriminated against and
excluded from mainstream school activities.

In this context, I would like to connect the above-mentioned idea with the one revealed in
the data. The teachers in the school claimed that they made efforts for making school Dalit
friendly but, as they said, it was the traditional feeling of Dalits that appeared to be an obstacle
for them while approaching the school. If it is so, I then feel, in line with the study participant,
that the change is required not only in the school but also in the attitude, concept and feeling of
the Dalits which are largely influenced by the caste-based experiences acquired in the past.

Discussion

On the way to inquiring about making school Dalit friendly, some key strategies,
measures and opinions were put in place. First, the school environment was claimed to be
developed ensuring to address the need and interests of Dalit students. For example, it was found
that they needed to experience social justice in terms of teacher-student relationships, peer
support, group activities in the classroom and school as a whole. Second, the schools in question
needed to maintain an environment in which Dalit students can realize the meaning of being
students in general, and the students from the Dalit community in particular. Since they belong to
poor, marginalized, disadvantaged, and excluded groups in the communities, they require special
care and support in adapting school environment and learning culture. A higher resemblance of
Dalit culture in the school setting strengthens the possibility of increased interest on the part of
children in school education.

Third, the school environment was found to be aligned with the issues related to Dalit
children. The key Dalit issues in the community under this research comprised their social,
cultural, economic, and pedagogic relationship and behaviours. Culturally they were found to be
untouchable, socially they were supposed to be in exclusion, economically they claimed to be
poor and educationally they were deprived of. The school management, administration, learning
approaches, student-teacher relationship, pedagogical construct, strategies in the classroom, etc.
were needed to be in line with such students and for this, it required a greater level of effort in the
school. Fourth, caste-based confinement in the community was also in some ways found to be
creating problems in Dalit education. Although such confinement was not claimed to be in
school, Dalits’ children made it responsible for their poor participation in schools. Fifth, since
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Dalit children belong to poor, marginalized, excluded, and disadvantaged family, they hardly find
to have possessed a similar capacity to acquire school education compared to non-Dalit children.

Caste hierarchy in a caste-based social system is prominent. With reference to the caste
hierarchy in Nepal, Dalits are placed at the lower level of the caste hierarchy (Manandhar &
Leslie, 1994). Based on the placement of the people in the caste-hierarchy, they enjoyed power,
prestige, and properties in the past (Rothenberg, 2010). So far, as the matter of education is
concerned, Dalits in the past were not supposed to get an education. As a result, they were
prevented from school education from one generation to another.

Due to the political, social, and economic movements in the country, the Dalits were
recognized as equal to non - Dalits based on the principle of social justice. Their entry into
education, politics and economy was ensured constitutionally. Although school education for Dalit
children was constitutionally provisioned, their access to education was not observed prominently.
The school environment was supposed to be one of the reasons behind this (Ray, 2009).

Issue-based school environment was discussed to be another way of making Dalit
friendly. Connecting the issue-based school environment with the children's education in the Dalit
community provided me space to interpret the key issues related to the Dalits in this context. The
key Dalit issues in the community under my research comprises their social, cultural, economic,
and pedagogic relationship and behaviours. Culturally they are untouchable, socially they are in
exclusion, economically they are poor and educationally they are deprived. The schools were
claimed to be Dalit-friendly if they ensure to respond to these issues duly. In this context, I would
like to raise a question: How do schools ensure an appropriate response to these issues? I would
like to bring forth the idea of cultural difference theory to explain how the schools can address
Dalit issues such duly to justify themselves as Dalit-friendly schools.

Culture, social positioning, and economy in the context of the caste-based society in Nepal
are often interpreted in terms of the caste-based confinement on the part of the individuals (Pariyar
& Lovett, 2016). Caste-based hierarchy in the social setting also gives birth to the cultural, social,
and economic hierarchy (Manandhar & Leslie, 1994). Since the Dalits are supposed to be a lower-
ranked group of people in the caste hierarchy, their culture, social positioning, and economy also go
in the same rank. In the community, they feel that they are discriminated against, unequaled, and
exploited based on their unhelpful ranking in the social hierarchy. The schools, in this context, can
claim to be Dalit-friendly only when they justify themselves by creating such a learning
environment in which these issues are duly stressed. In this sense, school culture and the culture of
the community in which the Dalits reside must not go together.

Conclusion

The issue of Dalit education is not new in Nepal. It has been under the observation of
educationists, scholars, community leaders and development workers for decades. Several efforts
have been made to address the issue of Dalit education. For example, interventions by I/NGOs for
bringing those who are out of schools are continuously being made to respond to Education for
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All (EFA) and Sustainable Development Goal (SDG). The government on the other hand has
made constitutional provisions for Dalit education based on human rights, social justice and the
principle of equality, equity, and inclusion. As a result, the participation of Dalits in school
education seems to have increased in comparison to the past. In the context of this study,
however, Dalit participation in schools seems to be less encouraging, inadequate, and unfruitful
so far, as the matter of their learning outcome is concerned. Although they join the schools, they
do not continue to come to school by the end of school education. The dropout rate is still
considerably high. Their irregularities in school are also seemingly high. They are mostly
observed to be indifferent to school education.

The efforts so far made for addressing the Dalit's education appeared to be external,
borrowed, and conditional. To promote the status of Dalit education and to ensure their active
participation in education, the Dalits are supposed to enter the schools in the same way as done by
non-Dalit children. But their presence in schools often seems to have been challenged by the school
culture which is not supposed to be fully aligned with Dalit culture. As a result, the school appears
to be an unfamiliar space for Dalit children. Reflecting on the finding of this study, I feel that the
issue of Dalit education cannot be duly addressed unless the schools turn to be Dalit friendly.

Dalit children enter the school along with their emotions, feelings, dispositions, habitus, etc.
The schools can be claimed to be Dalit-friendly if they respond to these features of Dalits
adequately. The Dalit students can participate in the school activities equally as non-Dalit
children if their issues, interest, capacity, and safety matters get space in the school curriculum,
pedagogy, textbooks, extracurricular activities, and so forth. Based on the findings, the
responsibility of the schools, in connection to addressing the issue of Dalit education, seems to
have increased, especially by identifying their perception of education and the socio-cultural
challenges that block their ways of education. Based on these, the schools can make efforts for
justifying that they are Dalit-friendly, especially by paving the way for their transformation.
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Abstract

Casteism is a hierarchical phenomenon where prejudice occurs on the basis of caste superiority.
It occurs disparity and injustice among human beings. So, the New Civil Code declared the
practice of untouchability illegal. But the practice of caste discrimination is still existed in the
various spheres of life in Hindu society. In this article, I have tried to present the structure of the
caste system as it is manifested in the context of Nepal and discussed the pattern of social
discrimination faced by the people. The objective of this paper is to analyze these practices as
they occur in the domestic domain and community life. Casteism is still practiced especially in the
rural communities of Nepal despite the law declaring it illegal in the New Civil Code in 1963.
More specifically, this paper is intent on deepening an understanding of the factors of casteism so
people of touchable castes perceive that they or their objects become polluted if touched by a
member of Dalit. Given this context, this article also attempts to highlight the role played by
society in shaping the contents and structure of caste-based relations.

Keywords: casteism, discrimination, hierarchy, Muluki Ain, untouchability

Introduction

The word ‘Caste’ is of Portuguese origin and was applied to India by the Portuguese in
the middle of fifteenth century (Subedi, 2010). It has been used to mean different things by
different people in a variety of situation. It is an ascribed status as well. In other words, caste
status of individuals is determined by birth. Achieved skills and abilities cannot change one’s
caste status. It brings stratification in the society as per the Hindu tradition. Caste is very ancient
concept, and now it is ended legally but practically its influence is still strong in the society
(Subedi, 2010). Caste determines the social status and role immediately after the birth of an
individual. In other words, Caste is the element that brings stratification to society as per the
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Hindu tradition. Caste is a very ancient concept, and now it is ended legally but practically its
influence is still strong in society. Caste determines the social status and role immediately after
the birth of an individual. In other words, caste is the element that brings variation among the
people regarding their social relationships, marriage, food habits, and so on (Singh, 1968).
Similarly, this is a concept that provides a superior position to some people right at birth, whereas
it keeps other people in an inferior position even though they work hard throughout their life. It is
a social structure based on a particular religious belief. In ancient classical literature, the caste
system has been explained as divine creation. According to it, Brahmin was born out of the
mouth, Chhetri out of the hand, Baisya from the thigh, and Sudra from the foot of the god
(Ghimire 2066:169). People have to remain under the same caste from their birth till death. Even
though occupations of the four castes have been determined right from their birth.

Theoretical Discussion

Many sociologists use the word ‘caste’ in two different senses. On the one hand, it is a word
used without any particular geographical limitation to denote the type of class system in which
hierarchy is very sharply defined and in which the boundaries between the different layers of the
hierarchy are rigidly fixed (Leach 1967:9). A ruling class may be described as a caste when the fact of
class endogamy is strikingly obvious and when the inheritance of privilege has become narrowly
restricted to members of that caste in perpetuity. This kind of situation is likely to arise when the
ruling group is distinguished from the inferior group or groups by wide differences in standard of
living or by other easily recognized labels (Leach: 1967:9). Thus, it is usually easy to locate an
individual in his stratum, and when this is done, one knows how to deal with him even without
knowing him personally. If X belongs to the first stratum and Y to the second one, X will be
considered socially superior to Y, irrespective of their personal qualities, and be treated accordingly.
The other use of the word 'caste' is to define the system of social organization found in traditional
regional societies of India and among adjacent Hindu and related populations in the territories of
Bangladesh, Nepal and Sri Lanka (Dumont, 1980) and surviving to a large extent to the present day.

There has been a long debate in the literature over whether the caste system is a unique
social phenomenon or simply one manifestation of processes of social stratification which have a
wider generality (Berreman 1968:333). Such presentations rise directly to the question of whether
caste is best considered a cultural or a structural phenomenon. This is an issue on which the
authorities seem notably confused. Weber, for example, states categorically that 'caste' ... is the
fundamental institution of Hinduism (Milner, 1993). He implies thereby that caste is a specific
cultural concept, but then he proceeds at once to the remark that 'there are also castes among the
Mohammedans of India.... Castes are also found among Buddhists'. This contradiction leads
logically enough to an inquiry into the nature of caste, but here Weber's standpoint keeps shifting.
Having started by implying that caste is peculiarly a Pan-Indian phenomenon, he proceeds
immediately to the discussion of caste analogues in non-Indian context (Milner, 1993).

In the work of Dumont and Pocock, Marriot and their students, the views of Leach have
stressed that the caste is to be defined in terms of its Hindu attributes and rationale, and therefore,
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is unique to Hindus or at least to South Asia (Berreman, 1968:333). Bailey, Barth, Beteille, and
Berreman have stressed that the caste system is to be defined in terms of structural features which
are found not only in Hindu India but the number of other societies as well (Gould 1987:2). Those
who hold the latter view finds caste groups in such widely scattered areas as the Arabian
Peninsula, Polynesia, North Africa, East Africa, Japan, Aboriginal North America and the
contemporary United States (Berreman, 1968). Regardless of which side of the argument one
chooses, there are certain characteristics of the caste system which are almost universally
acknowledged to be associated with it as a socio-cultural institution.

Caste-based Discrimination in Nepal: Its Historical Context

The 2011 population census of Nepal reported that 81.3 percent of her people follow the
Hindu religion (CBS, 2011). Hindus, one of the important features of their social organization,
are divided into several hierarchically ranked caste groups. After the promulgation of the new
Civil Code in 1963, any kind of caste-based discrimination was declared illegal in Nepal.
However, the low caste community like Dalits have been suffering from discrimination. For
example, the so-called high caste people perceive that they, or their objects, become polluted if
touched by members of Dalits. It concludes that discrimination is inherent in the denial of entry,
denial of services, denial of access to common resources, denial of kinship, forced labor,
dominance, social boycott, untouchability and discrimination to name.

Before the 14™ century, social discrimination rooted in the caste-based identity of the
population had its influence mainly on the practice of tradition. Bayly and Bayly reported that the
formation of Muslim hegemony in Mogul India and the expansion of the Christian faith in the
territory after it came to be a part of the British Empire motivated the Hindu rulers of Nepal to
provide state-level protection for this religion. In this process, Jayasthiti Malla divided the
Newars of Kathmandu valley into 64 castes (Ghimire, et al, 2021). Later, Ram Shah of Gorkha
implemented some strict regulations which prescribed different qualities of garments for different
castes, prohibited low caste people to live in Pakka houses, and required them to settle in areas
close to river banks or rural areas (Ghimire, et al, 2021. The Human Right Year Book (INSEC,
1993) also mentioned the case that during the Malla period, there was a legal provision to cut
Sudra’s penis, force him to eat it and get him butchered by Chandals on a charge of having sexual
intercourse with a Bahun woman. The Sen Rulers of Palpa also provided their support to the
caste-based organization of society. However, until mid-19" century, the caste rules induced by
the state had been effective only in specific localities. Then, the Nepali state attempted to
universalize these regulations for all categories of people living in all parts of the nation.

The code redefined the Varna model to fit into Nepal's social environment. Firstly, it
classified the caste groups into pure and impure classes and divided them again by ranking them
into five broader categories (Hofer, 2004). The Tangadharis were placed in the first rank. Bahuns,
Chhetris, Sanyasis and some high caste Newars were incorporated into this caste group. People
belonging to different types of ethnic and tribal groups were ranked in the second and third
categories. While both of these caste groups were termed the groups as Matawalis (liquor
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drinkers), their rank in the caste order was determined based on the types of punishment that
could be imposed upon their members for their commitment to the same crimes (Hofer, 2004).

Classification of caste categories by the 1854 Muluki Ain

The following table presents the caste categories according to 1854 Muluki Ain.

A Pure Castes

1 Tagadhari: Caste group of the “Wearers of the Holy Cord’ (Janai)
Upadayaya Brahmin

Rajput (Thakuri)

Jaisi Brahmin

Chbhetri (Warrior)

Dew Bhaju (Newar Brahmin)

Indian Brahmin

Sanyasi

Lower Jaisi

Various Newar Castes

2 Matwali: Caste group of the Alcohol-Drinkers (Non-enslavable)

Magar

Gurung

Sunuwar

Some other Newar Castes

3 Matwali: Caste group of the Alcohol Drinkers (Enslavable)
Bhote

Chepang

Kumal

Hayu

Tharu

Gharti

B Impure Castes

4 Impure but Touchable Castes (Pani Nachalne Chhoi Chhito Halnuparne)
Kasai (Newar Butcher)

Kusle

Hindu Dhobi

Kulu

Musulaman

Mlechha (European)
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5 Impure and Untouchable Castes (Pani Nachalne Chhoi Chhito Halnuparne
Kami

Sarki

Dadara (Stemming from unions between Kami and Sarki)

Damai

Gaine

Badi

Pore (Chyame)

(Hofer, 2004)

One group of these Matawalis were relatively privileged in the sense that their members
were immune from the punishment of a slave. Another group of them had not had this privilege.
They were segregated into an unsalable category. The fourth and fifth categories of caste groups
were considered as ones containing an impure or water unacceptable population. The difference
between them was that the members belonging to the fourth category were touchable while those
in the fifth category were considered untouchable by the pure castes. The Civil Code also
approved some differences in the privileges provided by law to people belonging to these
different caste categories. This code became the law of the country to govern the pattern of social
relations before its provisions were amended and it was replaced by the new Civil Code in 1963.

Current Discriminatory Practices

The political movement launched at different times replaced the prevailing system of
oligarchic rule with a multiparty system of government. Since then, constitutional procedures
were introduced in the system of the rule of the country. These constitutions including the
constitution of Nepal 2072 B.S. has guaranteed the right to equality (Secretariat, 2015). It has
stated that the state shall not discriminate against citizens based on religion, caste, sex, etc. The
present constitution of Nepal has declared the practice of untouchability an illegal task. Besides
this, the constitutional, legal and international commitments have committed the state government
to eliminate all forms of discrimination including those based on caste (Secretariat, 2015).

In an urban and semi-urban environment, the tendency of caste practices has rapidly changed.
There are hotels and restaurants and parties where high caste man does not observe the rules of
pollution. They eat in public places with people whose caste they do not know, and even with low
caste people of their village. During such parties, the liquor bottle is passed from man to man, meat is
served on a common plate and no one is reluctant to touch a fellow guest. The weakening of hierarchy
and impurity, and the relaxation of behavior about food in towns, indicate the decadence of the caste
hierarchy which is based on the emergence of a class hierarchy. On the other hand, rural Hindu
societies are still suffered from casteism. In Nepalese village life, one might reasonably expect that
pollution taboos would constitute a considerable barrier to inter-caste sexual relations and religious
functions as well. Usually, no purification measures are taken and a person's caste becomes the same.
However, who to invite to the public gathering, drink and eating together and develop an economic
relationship is becoming a matter of concern for many elites despite their caste hierarchy.
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Conclusion and Implications

Discriminating against people based on caste position is shameful and completely
inappropriate in the modern democratic state and everyone should be prepared to speak publicly
in support of social justice. It is equally dangerous and undemocratic if the people are harassed
and exploited based on caste hierarchy and inequality. However, the influence of casteism exists
in Nepalese society. It is manifested in the domestic and business domain of social relations,
religious and non-religious domain of community life, participation in administrative and political
institutions as well as in the share of economic resources and social facilities. But this should be a
matter of debate for the academicians, planners, and policymakers regarding the social
transformations of Nepali society for making it more inclusive, trustworthy and less hierarchical.
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Abstract

The debate over the topics related to emotional intelligence (EI) and organisational performance
has constantly been in discussion in different cultures and in different parts of the world. El is an
essential factor responsible for determining success in life and psychological well-being which
plays an important role in better organisational performance. This article, therefore, has
assessed the status of EI and organisational performance in Nepalese Commercial Banks and
measured the impact of demographic factors on EI It follows deductive research approach in
which descriptive as well as analytical research design has been employed. The sampling units
for the study consisted of 9 out of total 27 Nepalese commercial banks, and 67 respondents via
convenience sampling with a structured questionnaire. Cronbach's Alpha was calculated to
confirm its reliability, which resulted in a score of 0.778. SPSS software package was used to
manage and interpret data. The results of the study indicate that both emotional intelligence and
organisational performance are present in the commercial banking sector. Analysis revealed that
an employee with high emotional intelligence has a high organisational performance in
comparison to a less emotionally intelligent person. The impact of matured employees is high on
EL here EI of a male is higher than female whereas the EI of married people is higher than
unmarried. The results have implications for recruiting the employees. So, based on the results, it
is recommended that an organisation must consider the emotional intelligence of the employees
and emotional intelligence can be increased in the banking sector through different training and
development programs.

Keywords: demographic factors, emotional intelligence, Nepalese commercial banks,
organisational performance
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Introduction

Over the last fifteen years, a great deal of interest has been generated around the topic of
emotional intelligence (EI). This interest was largely stimulated by Goleman (1995), and
particularly with the claim that EI explains a higher amount of variance in individual success than
IQ (Gannon & Rangzjin, 2005). The first definition and empirical model of EI were formulated
and revised by Salovey and Mayer (1990), who defined EI as "the ability to monitor one's own
and other's emotions, to discriminate among them, and to use the information to guide one's
thinking and actions" (1990, p. 189). According to Zeidner et al., (2004), this is perhaps the most
widely accepted scientific definition of EI, since it identifies emotional information processing as
an essential precursor to emotional regulation. Recent findings suggest that EI persons are better
performers than their counterparts (Law, Song & Wong, 2004). To maintain a productive culture
in the current business climate, the organisation has to concentrate on the emotional intelligence
of employees. The application of emotional intelligence in the organisation includes the areas
like personnel selection, development of employees, teams and the organisation. The
organisations must support their employees in developing their interpersonal skills and guide
them to perform effectively on the job with other employees in the organisation (Bar-On et al.,
2003). Nepalese Commercial banks as a financial sector are identified as one of the most dynamic
and vibrant sectors of the economy. Banking has developed vital sectors of the economy and
ushered in a new dawn of progress on the Nepalese horizon. The sector has translated the hopes
and aspirations of millions of people into reality. Most of the literature expressed that there are
very few studies on this topic in the Nepalese context as well as all over the world. In addition,
those empirical studies proved that emotional research studies in organisational settings are
ignored for a significant period. Therefore, this study attempts to identify the nature and
relationship of emotional intelligence to organisational performance.

Researchers of social sciences have worked a lot on this topic throughout the world,
especially in western countries but in developing countries like Nepal, still there is a need to
explore this area. So, the study was conducted to explore the gender differences concerning the EI
in the banking sectors of Nepal, especially in the areas of Sunsari and Morang. There are other
variables too that can have a direct influence on the EI of the employees working in different
areas of the economy in various parts of the world, like age, academic qualification, perception
about EI, conflict, urge to innovate, and so on.

Research Objectives

1) To assess the status of emotional intelligence in Nepalese Commercial Banks.
ii) To measure the impacts of demographic factors on emotional intelligence.

Literature Review

Many studies have been directed to find out the relationship between Emotional
intelligence and organisational performance. Researchers claim that there is a positive
relationship between emotional intelligence and organisational performance (Rahman & Haleem,
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2018; Thomas & Tram, 2006; Guleryuz et al., 2008; Monafared et al., 2010; El Khouly, 2011;
Mousavi et al., 2012; Moradi et al., 2012). In this regard, Rahman and Haleem (2018) surveyed
university employees and found a strong and significant impact of emotional intelligence on job
satisfaction. Similarly, Goleman (1995) stated that emotional intelligence was closely related to
job satisfaction and job success. Emotional intelligence does expect job satisfaction and job
performance. Likewise, some research works revealed the mixed result of studies that age,
gender, and educational level moderate the relationship between emotional intelligence and job
satisfaction. They have shown a relationship between age and job satisfaction with an indication
that older workers were more satisfied with their jobs than the younger ones. Moreover, with the
increase in the number of years overall job satisfaction of workers increases as well (Berns, 1989;
Grady & Burnett, 2000). Regarding the level of job satisfaction and emotional intelligence,
researchers also revealed that ages show significant differences among students. Furthermore, the
level of emotional intelligence of older students was higher than younger students. In addition,
the level of emotional intelligence is high among those above 40 years (Bar-on & Handley, 1999;
Ishak et al., 2011). However, some researchers doubt on positive relationship between age and
emotional intelligence. Researchers explained that when age increases the level of emotional
intelligence does not generally increase. For example, the study of Rahim and Malik (2010) found
that age does not increase other relationships such as emotional intelligence, mental health, and
spiritual intelligence.
Methodology

This article is based on a blend of descriptive and analytical research design. To describe
the relationship between emotional intelligence and organisational performance and their
constructs, descriptive design has been used. Similarly, inferential design helps to determine the
impact of demographic factors (age, gender, education, marital status, and job position) on
emotional intelligence.

Sample and Population

Out of 27 commercial banks in Nepal, 9 banks were selected for the study. The data were
collected from different branches of commercial banks by using google forms. The sampling
technique was convenience sampling. A total of 100 sets of structured questionnaires were
distributed and 67 questionnaires were collected from the respondents which consist of 56 male
and 11 female respondents. SPSS software package was used to manage and interpret collected
data. Statistical tools, such as Pearson Correlation Matrix and Linear Regression Analysis to test
relations and level of impact between variables, Cronbach alpha to test the reliability of
constructs, and inferential statistics were employed. The ration behind the use of those tools was
to explore the patterns in the sample to likely patterns in the population. And compare mean was
used to understand the impact of demographic factors on emotional intelligence and
organisational performance.
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Procedure for Data Analysis Techniques

Descriptive analysis and inferential analysis were used to analyse the data in this study.
Descriptive analysis was used for data presentation, central measure, and spread size. On the
other hand, the inferential analysis was used to test hypotheses using path analysis to determine
the influence between variables according to the causal model formed. The stages of the path
analysis technique were as follows:

1. Preliminary analysis using Excel software to input test results by transferring/assessing
scores into numbers. Then, descriptive statistics were calculated using IBM Statistics
SPSS Version 22 application.

2. The analysis requirements test, namely the validity test, was carried out on the dependent
and independent variables. Then, the data reliability test was carried out to determine the
Cronbach alpha value.

Results of the Study
Based on the collected data, the following results have been drawn.
Reliability of the constructs

All constructs are reliable and acceptable because all the values of Cronbach’s Alpha are
>(0.7000.

Table 1: Reliability of the Constructs in Aggregate

Cronbach’s Alpha No. of Items
0.778 a). 8

The table 2 and 3 show the reliability of the constructs and status of emotional
intelligence and organisational performance in Nepalese Commercial Banks, respectively.

Table 2: Reliability of the Constructs

Constructs No. of Items Cronbach’s Alpha
Self -Awareness 5 0.730
Self- Management 5 0.735
Social Awareness 5 0.722
Relationship Management 5 0.737
Organisational Commitment 5 0.745
Turnover Intention 5 0.850
Organisational Citizenship 5 0.757
Behavior

Job Satisfaction 5 0.729
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Table 3: Status of Emotional Intelligence and Organisational Performance

Constructs N Minimum | Maximu | Mean Standard
m Deviation

Self- Awareness 67 12 25 19.851 2.54805

Self -Management 67 13 25 19.97 2.32881

Social Awareness 67 13 25 20.90 2.55682

Relationship 67 16 25 20.28 2.04351

Management

Overall Emotional 67 59 100 80.194 7.778935

Intelligence

Organisational 67 13 25 18.7313 2.30008

Commitment

Turnover Intention 67 10 23 15.5522 2.74294

Organisational 66 14 22 17.8788 2.18044

Citizenship Behavior

Job Satisfaction 66 13 24 17.8788 2.36328

Overall Organisational | 65 59 86 76.0462 6.20592

Performance

The overall mean value for EI was 80.194. This result implies that these employees
possess a well-developed ability to understand and manage their emotions and other experienced
and feelings. The overall mean value for OP is 76.0462. This result also revealed that officer and
managerial level employees in the banking industry in Nepal possess well organisational
performance.

The impacts of demographic factors on emotional intelligence are displayed in table 4.

Table 4: Impact of Demographic Variables on Emotional Intelligence

Attribution Description N Mean Std. Deviation
Age 20 to 29 25 78.200 9.678
30 and Above 42 81.381 6.243
Gender Male 56 80.518 7.606
Female 11 78.546 8.870
Educational | Bachelor and below 9 81.667 7.0887
Level Master and Above 58 79.966 7.9250
Marital Unmarried 23 77.130 9.0116
Status Married 44 81.796 6.6283
Job Position | Officer 53 80.0189 7.826
Manager 14 80.194 7.902
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The results signify that age has got a positive relationship with the level of emotional
intelligence. It is clear that as age increases, the level of emotional intelligence increases too, and
it may be vis a vis. Matured employees were having more EI levels, as compared to the younger
ones due to the nature of the working environment of banks and their level of maturity. It is
because aged people were found very experienced and being inspired by more friendly and high
committed behavior in the job.

Gender has also a positive relationship with the dependent variable. The mean scores
show that male employees are more emotionally intelligent than their female counterparts. The
education level of employees has a negative effect on the level of emotional intelligence.
Similarly, marital status has a positive relationship with the level of emotional intelligence. In
other words, EI level was found to be low with unmarried people and high with married people
because married people were more careful as they care, love, and co-operate with their co-
workers. They have strong bonding with their partner and children. There was a positive effect of
job position with emotional intelligence. The mean score of officer and manager-level employees
were 80.089 and 80.149 correspondingly. EI was high with a high level of job position and vice a
versa.

Discussion and Conclusion

The study has subsumed the present condition of emotional intelligence and
organisational performance in the Nepalese commercial banking sector. It has been seen from the
research that both emotional intelligence and organisational performance are present in the
commercial banking sector. It revealed that an employee with high emotional intelligence has a
high organisational performance in comparison to a less emotionally intelligent person. Most of
the dimensions of emotional intelligence have a positive and significant relationship with
organisational performance. From the study, it has also been found that age, marital status, and
job position have a significant impact on emotional intelligence. The impact of matured
employees is high on EI, here EI of matured employees is high than young employees whereas
the OP of married people is high than unmarried. Emotional intelligence, as an important area of
Social Sciences, needs more research works in developing countries like Nepal. As EI directly
influences the employee's behavior working in any organisation, the decision-making power and
the abilities related to handling the contingency situations, which may arise out of blues, should
be emphasized. There is a need to carry out research regarding intrinsic and extrinsic factors
which have an impact on employee behavior and emotional intelligence of the employees. Sector-
wise research can be carried out to see the emotional intelligence level of employees in different
sectors of the country, to make the country prosperous by having intellect and human capital
within the country. On the other hand, further studies concerning the impact of EI on OP by
different organisation variables are required in this field, especially in Nepal whether it's the
manufacturing industry or service industry. Since, the article is based on the study of officer and
managerial level employees of commercial banks and conducted with only four constructs of
each dependent and independent variable; it has limitations for wider generalizations.
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